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Principles and Ethos 

Our school is a community of pupils, teaching and non-teaching staff, governors, trustees and 
families who all share collective responsibility for creating and maintaining a calm, safe, secure, 
happy, consistent and welcoming environment. Our environment should be one where a love of 
learning is fostered alongside intellectual, physical, emotional and personal development. We 
recognise that positive connections with staff and peers are crucial for our children to be able to 
remain regulated enough to behave in the expected way. It is necessary for us to create and 
maintain an atmosphere where children know and feel that the people in their school community 
care for them. We aim to encourage everyone’s individuality as well as promoting a positive and 
confident self-image and outlook. We aim to do this while building up a co-operative, sensitive, 
caring and understanding attitude towards the feelings and beliefs of others within our community 
and the world around us.  

 

Trauma Informed School  

At Tinsley Meadows Primary Academy, we adopt a trauma Informed approach in which 
relationships are at the heart of every interaction. As a staff team, we understand that: 

• Belonging builds resilience  
• Being valued promotes cooperation 
• Having fun relieves stress and fosters belonging  
• Being cared for enhances understanding and compassion 
• Being respected promotes respects for others and greater willingness to listen to them 
• Inclusion raises commitment and motivation  
 
(The Big Book of Whole School Wellbeing, 2021)  
 
We are committed to ensuring that our school develops a Trauma and Mental Health Informed 
Approach to ensure that all our pupils develop positive mental health and resilience, enabling 
them to fully engage in life and learning. Through a trauma informed approach, our focus is not 
only the physical environment, but the relational environment and the very culture and ethos of 
our school. This requires emotionally regulated and available adults who can provide essential 
calming for our pupils, their parents/carers or each other when they are overwhelmed by an event, 
a situation or their feelings.  

We recognise that the impact of trauma can be presented in different ways, including through 
behaviours that challenge therefore staff at Tinsley Meadows are committed to ensuring that they 
always interact with children with kindness and compassion. There is a growing body of research 
and understanding of the impact of Childhood Adversity Experiences (ACE) on long term mental 



and physical health and the protective factors that mitigate the potential impact. It is our aim to 
maximise the protective factors of school by creating an environment of safety that has strong, 
positive and supportive relationships at its heart. Two members of staff at Tinsley Meadows are 
trauma informed practitioners and are trained in supporting pupils who experienced ACEs to 
sensitively explore and make sense of their experiences. 

It is our aim that every member of the school community is respected, supported and valued by 
promoting positive relationships, and with everyone accepting responsibility for their behaviour. 
Our Trauma Informed approach therefore helps all pupils to understand, regulate and manage 
emotions, to apply thinking between feeling (sensation and emotion) and action, and to 
increasingly show empathy and understanding to others. Our approach is underpinned by the 
principles of emotion coaching in which staff recognise and validate the feelings of pupils before 
the impact of their behaviour is further explored. 

 

Our Core Values  

        We are Team Players 

        We are Motivated 

        We are Proud 

             We Achieve  

 

We are Team Players: We are a team who all promote kindness, respect and belonging. 

We are Motivated: We promote perseverance, determination and challenge.  

We are Proud: We are proud of who we are, what we achieve, our community and our 
environment.  

We Achieve: We strive for excellence, both personally and academically, and we hold high 
expectations of ourselves and everyone around us. 

 

 

 



Behaviour Curriculum 

‘Good behaviour is the core mission for every school, whatever age or stage. Get behaviour right 
and everything else is possible. It is the beginning of safety, equity, dignity, curriculum, 
opportunity and learning...’ 

Tom Bennett 

At Tinsley Meadows, we aim to make it easy for our pupils to behave by teaching explicitly the 
behaviours we expect through our robust Behaviour Curriculum. Effective behaviour management 
requires a shared understanding of expectations between pupils and staff, and a consistent 
approach by adults who are relentlessly bothered about establishing excellent behaviour.  

As a school, we ‘make it easy to behave and hard not to’ through: 

● Having clear and concise rules, routines, rewards and sanctions that everyone follows; 

● Teaching, not telling, children how to behave; 

● Ensuring all adults are calm, consistent and fair in their response to behaviour; 

● Focusing explicitly on positive behaviour: recognising, describing and explaining what we want 
to see; and 

● Adapting our approaches, where needed, for specific pupils with additional needs 

Staff at Tinsley Meadows teach a tailored Behaviour Curriculum: 

 - At the start of the academic year  

- After each half term break  

- As often as is necessary with their class throughout the year (a behaviour reset might be required 
a few or several times)  

 

Relationships  

At Tinsley Meadows, we recognise that positive behaviour management is entirely underpinned 
by the relationships that staff create with children. It is imperative that our staff know the 
individual circumstances, triggers and motivators of each child that they work with. We aim for 
each member of staff to create key attachment relationships with the children they work with. 
Where necessary we will build in time for staff to get to know children and build positive 
relationships, for example collaborative activities which follow the child’s interests.  

 



Preventative Action  

The relationships formed with pupils informs staff of how to preventatively manage behaviour. At 
Tinsley Meadows, we use our knowledge about each individual child to inform behavioural 
management techniques preventatively; rather than waiting for crisis and responding, we pre-
empt triggers and use strategies to support emotional regulation and buffer crisis. We use social 
stories, communication in print and our behaviour curriculum to support this. Children who have 
SEMH needs have a Behaviour Support Plan which is constructed by staff working closely with 
that child. The Behaviour Support Plan clearly identifies signs that a child is becoming 
dysregulated and the strategies or replacement behaviours which can be offered to help the child 
regulate (see appendix 2).   

 

Behaviour As Communication  

At Tinsley Meadows, every adult in our school is encouraged to look beyond behaviour and to be 
curious about children’s needs. At Tinsley Meadows, we believe that all behaviour is a form of 
communication. All children will be offered compassion and curiosity with emotional regulation 
from a caring adult. Our vision is that we will support children to feel heard and understood and 
that this will allow them to develop the skills to overcome obstacles as they grow.  

When faced with a child in crisis, we: 

• Dynamically risk assess the safety of everyone concerned. 
• Observe the behaviour the child is presenting before responding (if safe to do so). 
• Act constructively and supportively rather than responsively.  
• Understand that action is driven by emotion.  
• Use reflective language to pinpoint and validate the child’s emotion.  
• Support and co-regulate until the child shows the adult they’re regulated and ready to 

engage further. 

At Tinsley Meadows, we acknowledge that in face-to-face conversation, communication is 55% 
non-verbal, 38% vocal and 7% words only (Albert Mehrabian). 

 

Emotion Coaching  

At Tinsley Meadows, we acknowledge that negative emotions can spiral into undesirable 
behaviours for some children. Emotion coaching encourages all adults in a school to look for 
indicators of negative emotions (often reflected through a child’s behaviour or body language) 
and to empathise with, label and validate those emotions as they occur. This approach is 



contrasted with ignoring or minimising the behaviour (and emotions or feelings) or solely applying 
consequences to the behaviour. The key steps of emotion coaching are:  

 

1. Empathy.  

2. Labelling  

3. Validating of the emotion.  

4. Limit-setting (if needed).  

5. Problem-solving.  

 



Staff are trained to use the example scripts when emotionally coaching children: 

 EYFS KS1/KS2 

Labelling “Do you feel …?” 

“X feels …” 

“I can see that you’re feeling …”  

“You’re … about….”  

“Tell me what’s wrong” 

“I know you feel…” 

“I wonder if you’re feeling X…?”  

“I can see that you’re upset/ confused…” 

 “You’re showing me that you’re feeling sad…”  

“I can see that you are expressing a lot of energy when you do X …” 
“I can see that you’re feeling frustrated”  

“You’re angry about….”  

“I can see that something’s not quite right; can you tell me about it?” 

Validating “It’s OK to feel…” 

“I’m sorry you feel …” 

“I’m sorry that happened to you, you must have felt angry…” 

“I know if that happened to me, I would feel angry too…”  

“It’s OK that you feel scared about that…”  

“Of course you are excited about going on the school trip!”  

“It’s OK to feel like that…” 

Limit Setting “Stop…” 

“Kind…” 

“You will hurt yourself/X.” 

 

 

“It is my job to keep you and the other children in school safe…” 

 “It is not safe for you to do X…” 

“I’m worried that you will hurt yourself if you do that…”  

“This is not a safe place to be displaying those behaviours…” 

“It is OK to feel angry and scared. It is not OK to hurt others…” 

Problem Solving “What happened?” 

“Why did you…?” 

“Tell me about it” 

“Are you/where does it hurt?” 

Shake hands - sing “we’re all friends.” 

“Can you help me understand what happened?”  

“What made you act that way?”  

“How were you feeling when that happened?”  

“When did you last feel like this?” or “Have you felt this way before?”  

“Let’s think of what we could have done instead” 

“Can you think of a different way to manage your feelings?”  

 



Restorative Practice 

At Tinsley Meadows, we believe that Restorative Practice encourages children to take 
responsibility for their behaviour by thinking through the causes and consequences of their 
behaviour. In a rules-led system, the tendency is for the teacher to tell the child what they’ve done 
wrong, and how they will be punished for it. However, we believe that in such a system, children 
do not learn about the responsibility they had in that situation and how it affected other people, 
because it is an adult who has intervened and told them what they have done wrong.  

Restorative Practice, on the other hand, involves helping the child think through their behaviour, 
its consequences and what they can do to make it better. At Tinsley Meadows, our vision involves 
developing, maintaining and repairing relationships, building a community based around empathy 
and self-learning, where children take responsibility for their own behaviour. At Tinsley Meadows, 
we use Restorative Conversations, guided by key questions that help children think about their 
behaviour and understand how they can correct it. 

 

Restorative Conversations 

At Tinsley Meadows, we acknowledge the power of Restorative Conversations as:  

• A learning opportunity for the child to reflect upon how they felt during crisis and how 
they might manage those feelings more positively in a future scenario. 

• A learning opportunity for staff to clarify underlying causes and feelings of the child.  
• A learning opportunity for staff to reflect upon the techniques used to de-escalate and/ or 

physically manage the situation.  
• A coaching opportunity for staff to teach children emotional intelligence and literacy.  

Restorative Conversation mats have been devised to help facilitate the discussion between staff 
and children (see appendix 1).  

We acknowledge that children may be ready to engage in Restorative Conversations at different 
times depending on individual circumstances. As such, staff follow the below principles:  

T TIME Give time, as the conversation can only take place when the child is ready. 

E ENVIRONMENT Ensure the environment is right for the conversation (comfortable/ calm/ respectful) 

L LISTEN Listen to the child, gather their viewpoint first. 

L LEARN Support the child to find better ways for managing their emotions next time. 

 

 



Example Restorative Conversation Scripts 

EYFS - Year 2 Year 3 – Year 6 

“What happened?” 

“How are you feeling?” 

“How does X feel?” 

“How can we help X feel better?” 

Makaton sign – sorry  

“Can you use your words or show me what 
happened please?”  

“Can you use your words or show me how you 
felt?”  

“I wonder what you were thinking/feeling at 
the time? Can you use your words to tell me 
or show me?”  

“I wonder if you think anyone else may’ve 
been (identify emotion) by what happened? 
Can you use your words or show me please?”  

“If this were to happen again (give the child a 
clear scenario), I wonder if we could do things 
a little differently to help us feel less (identify 
emotion)?Can you use your words or show me 
please?”  

“I wonder if you could help me think about 
what we need to do to help put things right? 
What could we do or say to help? Can you use 
your words or show me please?” 

“Can you explain to me what happened 
please?”  

“I wonder how that made you feel?”  

“I wonder what you were thinking at the 
time?”  

“I wonder how you were feeling at the time?”  

“I wonder if you think anyone else may’ve 
been (identify emotion) by what happened?” 

“If this were to happen again (give the child a 
clear scenario), I wonder if we could do things 
a little differently to help us manage that 
emotion more successfully?”  

“I wonder if you could help me think about 
what we need to do to help put things right? 
What could we do or say to help?”  

 

 

At Tinsley Meadows, we acknowledge that irrespective of year group, these scripts may need to 
be tailored further to meet the needs of the child.  

 

 

 

 

 



Logical Consequences 

Logical consequences will be:  

• Related – the consequence must be related to the behaviour 
• Respectful - the consequence must not involve blame or shame; and should be kindly and 

firmly enforced. It is also respectful to everyone involved.  
• Reasonable - the consequence is reasonable from the child’s point of view as well as the 

adult’s.  
• Helpful —it helps rather than hurts.  

After a child completes their logical consequence, adults should praise his or her behaviour at the 
first opportunity to move attention away from the inappropriate behaviour. 

Identifying Logical Consequences 

IDENTIFY 

Identify the undesirable 
behaviour  

“You’re showing me you’re angry. It’s OK to feel mad, it’s not 
OK to throw classroom resources.”  

“I wonder if you could help me think of a way to help this 
situation?” 

“How could we make this better and safer?” 

“You’re showing me you realise that this wasn’t a good 
choice; what can we do to sort it?”  

COACH  

Support the child in thinking of 
a logical consequence  

 

“Should we leave these resources on the floor?”  

“It’d be a shame to leave them here, someone might fall over 
them and get hurt”  

“It’s important that the resources are looked after, they aren’t 
mine or yours, where should they be?”  

SUPPORT  

Positively reinforce  

 

“You think we should put them back? What a great idea, I 
can help”  

“Thank you so much for making the right decision to tidy 
these up; that is the right choice and is really helpful” 

“I am so proud of you for your learning – you’ve realised that 
getting mad is OK, but throwing resources isn’t OK, and 
you’re helping to fix that” 

FUTURE  

Looking forward and reflecting  

 

“I wonder what you could do next time you feel angry?”  

“If someone throws resources again, what will they be 
expected to do?”  

 



Examples of Logical Consequences 

Below are some examples of logical consequences but this is not an exhaustive list. Children should 
be supported to identify an appropriate logical consequence for their behaviour and the 
consequence applied must be related, respectful, reasonable and helpful. The use of logical 
consequences is not a one size fits all approach and is most impactful when children are effectively 
supported to identify a logical consequence for their actions.  

Behaviour Possible Logical Consequence 

Lack of effort with work Improve quality of work during break or some 
of lunch 

Refusal to complete work Complete work during break or some of lunch 

Send work home and explain to parents what 
needs completing 

Work not presented to a high standard Repeat a small section of their work according 
to expectations  

Rude or disrespectful to peers or staff Reflection time during break or some of lunch 

Apology – written or verbal 

Mediated conversation between peers 

Distracting partner from learning Move to the regulation station 

Seated at own table for a short period 

Shouting out Reflection time during break or some of lunch 

Move to regulation station 

Give the child talking tokens 

Getting out of seat/carpet spot Make up for lost learning time 

Access planned for movement breaks 

Damaging equipment or the school 
environment 

Fix or tidy the equipment  

Support to look after classroom environment 
at break 

Removal of non-essential equipment 

Unsafe behaviour at break or lunch Loss of break or lunchtime 

Access structured lunchtime provision for a 
period 



Not following expectations when moving 
around school 

Practise ‘fantastic walking’ during break or 
some of lunch 

 

Talking during assembly Practise assembly expectations during break or 
some of lunch 

 

At Tinsley Meadows, staff support and guide the children through their logical consequence, 
praising once the consequence is completed. We understand that every child is different and, as 
such, some children may require repeated logical consequences to break a behavioural pattern. 

 

Positive Praise and Rewards 

We praise and reward children for positive behaviour choices in a variety of ways. We ensure 
that the praise we give is:  

Sincere, targeted and proportionate (Tom Bennett) to each child and their need.  

 

Everything we do at Tinsley Meadows has respect at its core. We care and respect for our children 
and community too much to allow poor behaviour to affect learning. Children must demonstrate 
that they can show their best behaviour, in all lessons, in all parts of school and with all staff and 
pupils. This is embedded throughout school life through the implementation of our Behaviour 
Curriculum.  In FS1, staff use singing to promote positive learning behaviours at group times (e.g. 
good sitting, looking, listening. Across school we use positive praise and the following rewards to 
emphasise and celebrate good conduct and exceptional behaviour. 

 

Positive Behaviour Points 

Every class at Tinsley Meadows uses Arbor to record positive behaviour points. Positive behaviour 
points are used to instantly recognise children who demonstrate our four school values. Every 
Friday, class teachers award a Star of the Week to the child with the highest number of positive 
behaviour points.  

Recognition Boards 

Every class has a recognition board which focuses on one aspect of our TMPA Way behaviour 
curriculum each week. When a child consistently demonstrates the focus behaviour, they are 
added to the class recognition board.  



Certificates 

Each week at celebration assemblies certificates are awarded to a child from each class who has 
embodied one of our core values. They also receive a house point in the assembly. In FS1, staff 
award a Star of the Day certificate and a small prize to a child at the end of each session group 
time  

Postcards Home 

We also celebrate children’s effort and achievement by using our Postcards Home. These are sent 
home to families so they can also celebrate their child’s hard work and success. We believe that 
all children can achieve a postcard home. The notes home should be authentic and given 
proportionately so that the children don’t become ‘saturated’ with them, meaning they lose their 
validation. 

Headteacher/SLT Awards  

Headteacher/SLT Awards in the form of stickers are given to children by the Headteacher or other 
members of the Senior Leadership Team when they have gone above and beyond. 

Core Values Celebration 

At the end of each term, we hold a Core Values Celebration event. Teachers nominate children 
in their class who have consistently demonstrated one or more of our core values. During the 
Core Values Celebration, children and parents will be invited to see their child receive a core 
values badge and to celebrate this achievement.  

 

 

House System 

We have five Houses at Tinsley Meadows and the 5 main rivers of Sheffield: Don, Porter, Rivelin, 
Loxley and Sheaf. Children can earn house points throughout the day from adults across the 
whole school team for displaying our core values. Each half term, the House with the highest 
score is rewarded with an activity as chose by the pupil leadership team. We keep track of the 
House Points every week in assembly through our House Point collection point.  

House points are awarded to children who demonstrate the following: 



• Work as a team at break/lunch 
• Show kindness and respect to others at break/lunch 
• Move around school sensibly 
• Are role models to other children 

 

Y6 Prefects 

All Year 6 children are Prefects at Tinsley Meadows.  There are several House jobs that Prefects 
can apply for as part of our pupil leadership team programme: 

House Captains- Help show new children and visitors around the school and support the senior 
team with reward afternoons.  

Deputy House Captain-In our weekly assemblies they support classes to add their house points to 
the whole school House Point Collector.  

Mediation Captains- Support at playtimes and lunchtimes with younger children, helping sort out 
disagreements and friendship worries.  

Librarians- Help with keeping the library tidy. Help supervise lunchtime library sessions. 

 

Unacceptable Behaviour 

Whilst we encourage and focus on positive behaviour demonstrated by pupils, we acknowledge 
that there will be times when unacceptable behaviour will be displayed. These behaviours include:  

• Physical violence;  

• Behaviour that prevents learning;  

• Discrimination of any kind, including the protected characteristics;  

• Verbal aggression;  

• Destruction of own or others work;  

• Threatening or aggressive behaviour;  

• Refusal to follow reasonable instructions from adults/peers;  

• Running around and in and out of the classroom;  

• Bullying including cyberbullying;  

• Disregard for the school environment or school property;  

• Swearing;  



• Accessing inappropriate websites.  

 

 

Managing Unacceptable Behaviour  

“Every child deserves a champion – an adult who will never give up on them, who understands 
the power of connections and insists that they become the best that they can be.” (Rita Pierson, 
2013)  

Behaviour is a huge priority for us at Tinsley Meadows with that in mind and it's important for 
our children that they have a chance to 'fix a problem' and 'right their wrong', whilst still having 
consequences for actions. When dealing with unacceptable behaviour at Tinsley Meadows, we 
follow the steps below: 

 

Removing Children from Class 

Everyone has a right to be safe in their learning and working environment. If a child is so 
dysregulated that they are severely disturbing the learning of others, at risk of hurting themselves 
or others, we acknowledge that that learning environment might not be right for them in that 
moment. A sensory or movement break should be facilitated by a teaching assistant where possible. 
If support staff are unavailable (across the year group), the pastoral team or SLT will support 
them to leave class and, when they’re ready, will complete steps 1-5 elsewhere.  

This is not readily used and instead, best practise is for SLT/pastoral and the class teacher to 
work through the steps 1-5 together to reinforce that the key attachment figure is the class teacher. 
Children should not be sent to another classroom as this does not offer a trauma 
informed approach.  

Staff should move to Stage 1 if a child presents behaviour that is:  

● Violent  

● Potentially going to harm themselves or another.  



This is because, in this moment, a child may be too dysregulated to complete steps 1- 5.  

Stage 1  

The pastoral team or SLT are called.  

The pastoral team or SLT intervene to help regulate their child, remove from class, hold if 
necessary.  

Stage 2  

The pastoral team or SLT investigate the incident.  

If a child reaches Stage 1 or Stage 2, the pastoral team or SLT are to complete Steps 1 – 5 once 
the child is regulated. 

Parents are to be called and informed of their child’s behaviour and discuss outcomes, including 
whether their child will be placed on a Behaviour Contract. 

 

Internal Isolation 

If a child’s behaviour reaches Stage 1 or Stage 2, the behaviour demonstrated may result in an 
internal isolation. An internal isolation is an extremely serious sanction and is used to allow a 
child time to reflect on any unwanted behaviour and with a view to modifying behaviour as 
quickly as possible. An internal isolation will take place with a member of SLT or members of the 
pastoral team. Children will be expected to complete learning tasks once they are sufficiently 
regulated. All internal isolations are recorded on Arbor and parents will be contacted to discuss 
why it was deemed necessary for their child to be internally isolated. 

 

Support for Staff  

We acknowledge that SLT will need to called when a child’s behaviour is severe enough to warrant 
Stage 1-2. However, we also acknowledge that staff may require support to help children along 
their behaviour journey (steps 1 – 5). As such, SLT will attend to support staff with this process, 
within the classroom, where required. We believe that, where possible and appropriate, the best 
place for our children is in their classroom with their teacher (their key attachment figure). 

 

 

 

Loss of Break/Lunchtime  



Children may lose break/lunchtimes if staff and SLT deem that the child is unsafe during these 
times and the loss of break/ lunch time will therefore act as a logical consequence. Once the child 
has proven that they can be trusted, having completed reflective and restorative learning, they 
can re-engage in lunch and play times. At Tinsley Meadows, we acknowledge these less-structured 
times cause spikes in anxiety for some children and, as such, alternative provisions may be made 
for specific children to enable the child to access outdoor/break but in a more supported way.  

If a child is losing break as a logical consequence, the restorative conversation mats should be 
used by the child’s teacher or class teacher to encourage the child to articulate their feelings and 
reflect on their actions. If the child is losing their lunchtime, the restorative conversation will be 
facilitated by a member of SLT, ideally in the presence of the class teacher.  

 

Recording of Behavioural Incidents 

All incidents relating to unacceptable behaviour are logged on Arbor and consequently all relevant 
staff members are notified. Staff are then able to add actions to the recording of the incident to 
create a full picture of the incident.  

All incidents logged on Arbor are viewed by the Senior Leadership Team and Pastoral staff who 
will advise on any further actions that need to take place.  

Incidents should be recorded using the STAR format (setting, trigger, action, response). E.g. 

Setting: During independent maths work. 

Trigger: Asked to begin the independent task. 

Action: Refused to complete the work and did not engage with the task despite prompts 

Response: Used emotion coaching to understand reasons for refusal. Adult support was 
offered concrete resources were provided and an adapted task offered. Child remained reluctant 
so child completed work at break time as a logical consequence. 

Communication with family: Informed parent at the end of the day and shared that the 
child had a much more positive afternoon.  

 

Behaviour Contracts  

The purpose of a Behaviour Contract is not to punish, but instead is a behaviour tool to encourage 
children to make positive changes and the correct choices. Being placed on a Behaviour Contract 
is a serious consequence and this needs to be felt by both the child and their parents/carers. A 
meeting will take place and both children and their parents/carers are encouraged to attend.  



At this meeting, the Behaviour Contract will be created collaboratively with the child to give them 
a strong sense of ownership of the contract (see appendix 3). All Behaviour Contracts will be 
different according to the needs of the child and the details of the situation. Once the contract is 
in place, the child’s class teacher will then spend time looking over the contract with the child and 
discussing with them how to earn their privileges back as quickly as possible. Each individual 
Behaviour Contract will look and be accessed differently, depending on the needs of the child.  

In some cases, the Behaviour Contracts will continue for more than a week, leading to more than 
one page. All previous pages are to be kept together in a plastic wallet so that staff can monitor 
whether the Behaviour Contract is working for the child and when privileges have been earned 
back, minimising discrepancy. 

All Behaviour Contracts across school will be logged and tracked to monitor the effectiveness of 
Behaviour Contracts helpful and whether an alternative arrangement needs to be put in place to 
help a particular child to succeed. 

 

Loss of Control 

At times, we recognise and accept that children will not behave or work in a manner which is 
acceptable, despite the support put in place by the Behaviour Steps/Behaviour Contracts. For 
children demonstrating a loss of control, careful consideration is given to the individual and how 
best to support them to regulate.  

Crystal 

Crystal (KS2 corridor) is a designated safe space to support children with their emotional 
regulation following a period of crisis or for those who have requested some time out. The use of 
the sensory space is individual to the needs of each child; for some children this may follow an 
incident in the classroom whilst for others they may require use of Crystal following an incident 
in the playground or another area around school. Children will be supported by a member of staff 
with the aim of regulating behaviour, promoting a restorative discussion and reintegration into 
lessons.  

If children are directed to this space due to inappropriate choices, a record of time spent out of 
lessons will be maintained and they will have to make up this time. When the child Crystal, it will 
be clearly communicated with them as to whether they will owe time back.  

 

Violent Behaviour 



If violent behaviours are displayed by children, particular protocols in line with Team Teach are 
used. If it is one child displaying violence, they will be safely moved out of the classroom (Stage 
1) and towards a safe space with a member of staff that the violence has not been displayed 
towards. Once they have been removed from the room, they will be encouraged to see this change 
of scenery as a fresh start and to make more positive choices. They will stay out of their 
classroom/the environment in which the incident occurred until they are settled and calm enough 
to re-join. Steps 1 – 5 will be completed with the child. 

If there are two or more children involved in the violent incident, a decision will be made regarding 
which child/children will be directed out of the room/away from the incident (Stage 1). Once they 
have been removed from the room/away from the incident, they will be encouraged to see this 
change of scenery as a fresh start and to make more positive choices. They will stay out of the 
classroom/the environment in which the incident occurred until they are settled and calm enough 
to re-join. Steps 1 – 5 will be completed with the child.  

If children are choosing to kick, their shoes can be removed from their feet and put in a safe and 
secure place until they are ready to wear them again.  

 

Physical Intervention  

Several staff across school are Team Teach trained as part of the school’s commitment to keeping 
staff and pupils safe (further information on the use of reasonable force detailed later in the 
policy) . Team Teach is a risk reduction method which is deep rooted in practices of reducing 
escalation and risk arising from unwanted choices. Restraint is only ever used as a last resort and 
to keep the young person or those around them free from harm. When faced with a difficult 
situation it is important to remember that most of the time, we can find a resolution through our 
positive handling of the challenge posed. Pupils can be held or moved if:  

• They are a genuine danger to themselves;  

• They are hurting another child or member of staff;  

• They are trying to escape from school.  

Pupils will not be restrained when they are defiant or rude as this is not a proportional or justified 
response to their actions. (See Trust Restrictive Interventions and Reasonable Force Policy) 

 

Emergency Support Using the Radio  

When using the radio system to call for support, please do not request specific staff.  



Emergency button: Physical conflict, child seriously injured, lost child, medical emergency or 
other emergency. You must state your location if not in the classroom.  

Radio call: Child using racist or homophobic language, child purposefully damaging property, 
child hurting a child or adult, child significantly disrupting learning, child needs a sensory break 
when the teacher is on their own and there is no TA across the year group, medical support 
needed and no First Aider in the nearby classes 

 

What to say: Please can I have medical support in ______ 

Please can I have (urgent) behaviour support in _______  

Please can I have support in ________  

Please can I have support for a restorative conversation in _____(only when no TA is available 
across the year group) 

Please can I have support for a sensory break in _______ (only when no TA is available across 
the year group) 

Children’s names should only be used over the radio in an emergency situation.  

 

Response: Support is on the way  

 

Pearl Provision  

Staff within our Pearl provision adopt a trauma informed and relational approach as set out in 
the whole school policy above. This involves providing emotional containment in response to 
behavioural dysregulation and utilising restorative practice. Each child in Pearl has their own 
behaviour support plan, and a child friendly one page profile, included within their individual 
learning plan which all staff understand and follow. This is reviewed half termly, in collaboration 
with parents and carers, as part of Working Together meetings. Staff in Pearl may direct pupils 
to use the sensory room within the provision as part of the de-escalation process where pupils will 
be supported to co-regulate. The staff in Pearl are required to receive Team Teach training so 
that they are equipped to de-escalate pupils as required. A change of face may be requested at 
any point and further support from SLT/the wider pastoral team will be available via the use of 
radios.   

 

Home School Agreement  



Tinsley Meadows Primary Academy will:  

● Ensure that your child is valued and supported to make good progress in all aspects of their 
development  

● Provide a friendly welcome to your child and a secure, stimulating environment in which to 
learn  

● Treat your child with the dignity and respect that they deserve  

● Provide consistently high standards of teaching and always demand impeccable behaviour  

● Provide you with information about your child’s progress alongside opportunities to speak to 
the teachers  

● Keep you well informed about school policies  

● Inform you of any concerns regarding your child’s behaviour, work or health  

Parents and carers will:  

• ensure their child attends every day, on time, wearing the correct uniform;  

• ensure that family holidays are taken outside of term time; 

• inform the school of any concerns regarding their child’s learning or welfare;  

• ensure their child reads at home at least three times a week;  

• support the school’s policies on behaviour and uniform;  

• attend all parents’ evenings and meeting about their child;  

• ensure their child upholds the school’s code of conduct on the way to and from the school;  

• ensure that their contact details are up to date or let reception know if their contact details 
change;  

• communicate any individual concerns to the school immediately.  

Pupils will:  

• attend school every day and on time;  

• wear the correct school uniform;  

• follow all school rules and treat pupils and staff with respect and kindness;  

• agree to and follow the behaviour systems;  

• respect the school environments and classroom environment;  

• take care of all school equipment;  



• share feelings honestly and politely and show consideration for others in the school when doing 
so;  

• do all class and homework to the best of their ability;  

• never use a mobile phone, possess chewing gum, or bring offensive items into school. 

 

Anti- Bullying  

Tinsley Meadows is committed to providing a caring, friendly and safe establishment for all our 
children so they can learn in a positive and secure environment. Bullying of any kind is 
unacceptable in the school. If bullying does occur, all children should be able to inform staff and 
be confident that incidents will be dealt with promptly and effectively.  

Bullying will not be tolerated at Tinsley Meadows and as a school we: 

• ensure that pupils learn in a supportive, caring and safe environment, without fear of being 
bullied;  

• ensure that everyone connected with the school is aware of the nature and types of bullying 
that may occur, both in and out of school; their causes and effects;  

• ensure that everyone connected with the school is aware that bullying is totally unacceptable;  

• ensure that everyone is aware of their responsibilities in addressing bullying issues; 

 • To develop effective strategies to prevent bullying;  

• provide a consistent school response to any bullying and have clear procedures for dealing with 
incidents;  

• use all pupils, staff and parents as a positive resource in the elimination of any form of bullying, 
drawing on peer pressure as a means of preventing bullying;  

• provide support for both victim and bully;  

• explicitly teach of appropriate language and its uses.  

Definition:  

Bullying is defined as deliberately hurtful behaviour, by an individual or a group, which 
intentionally hurts another individual, physically or emotionally, usually repeated over a period, 
where it is often difficult for those being bullied to defend themselves. It can happen anywhere, 
both in and out of school. Bullying can have a negative lifelong impact. It can make it difficult 
for children to learn and can have a lasting detrimental effect on their lives. Young people who 
have been bullied can become anxious and withdrawn, depressed or aggressive. Although bullying 



is not a specific criminal offence, there are criminal laws which apply to harassment and 
threatening behaviour. 

Types of Bullying: 

• Racial/Religious/Cultural – where someone is made to feel inferior because of their background, 
culture or religion;  

• Sexual/sexist - bullying based on something specifically linked to gender;  

• Homophobic - bullying based on sexual orientation;  

• Disability - any exploitation of a particular aspect of a child’s disability and/or special educational 
needs;  

• Cyber-bullying via technology. For example, internet/mobile phones, email, social networks, text 
messages, photographs;  

• Bullying can include name-calling, taunting, mocking, making offensive comments, kicking, hitting, 
pushing, taking belongings, inappropriate touching, producing offensive graffiti, spreading hurtful 
and untruthful rumours or regularly excluding someone from groups or games;  

• It is also bullying when a young person is pressured to act against their will by others or is 
harassed by unwanted conduct, which violates a person’s dignity or creates an intimidating, 
hostile, degrading or humiliating environment. 

Cyber bullying:  

Cyber bullying can take place at any time that someone logs on or picks up a phone, and often 
invades people’s personal time and space. Cyber bullying can involve many people e.g. social 
networking sites. Images or text messages can be passed quickly from one person to another or 
via shared websites. This makes it hard to control. Tinsley Meadows encourages children to not 
use social media without the supervision and consent of their parents. The school expects parents 
to monitor their child’s use at home and limit it where necessary. Tinsley Meadows has a no 
mobile phone rule to eradicate cyber bullying whilst at school. Any harassment or bullying of any 
member of the school community, including staff, in or out of school, by children, parents or staff, 
will not be tolerated and the perpetrator will be dealt with robustly. 

 

Signs and symptoms of bullying:  

A child may indicate by signs or behaviour that he or she is being bullied. Adults should be aware 
of these possible signs and should investigate if a child:  

• Is unwilling to go to school;  



• Is frequently absent from school;  

• Changes his or her usual routine;  

• Becomes anxious, withdrawn or is lacking in confidence;  

• Attempts or threatens suicide or runs away;  

• Frequently feels ill in the morning;  

• Demonstrates changes in work patterns;  

• Has possessions which are damaged or ‘go missing’;  

• Asks for money or starts stealing money; 

 • Has unexplained injuries;  

• Stops eating;  

• Becomes aggressive, disruptive or unreasonable;  

• Is bullying other children or siblings;  

• Is frightened to say what’s wrong;  

• Is evasive or gives improbable excuses in relation to any of the above.  

 

These signs and behaviours could indicate other problems or circumstances, but bullying should 
be considered a possibility and should be investigated. 

Action to prevent bullying:  

Staff have a range of appropriate strategies and opportunities to call upon to educate children 
on bullying. These may include:  

• Skilled observation to recognise and respond to the symptoms noted above;  

• Arbor reports of bullying behaviour, which are then acted upon and the information relating to 
the alleged bully and their victims reported as appropriate;  

• The school curriculum embraces the topic of bullying, including its dangers, how to prevent it 
and the steps to take when it occurs;  

• Teachers will consider where children sit when learning to ensure that no pupil feels isolated;  

• Use of other elements of school life to educate our pupils, including assemblies 

 • Focussed training, for example in the safe use of the internet;  



• Availability of this policy on the school’s website to enable parents to understand the school’s 
approach and work together with staff; 

• Close parent/teacher liaison to ensure that both home and school work together to help and 
support the victim and moderate the behaviour of the bully;  

• Where appropriate, and following discussion with the Headteacher, engagement with outside 
assistance, such as an educational psychologist, social worker or the police;  

• Ensuring that staff are fully aware of times and places when bullying is most likely to occur; 
organisation of the school day and supervision arrangements reduce the likely incidence of 
bullying.  

• All children given the opportunity to speak to a member of staff, although every member of staff 
will be approachable;  

• Ensuring this part of the policy is in synergy with the rest of The Behaviour Policy so that all 
concerned are aware of the appropriate procedures and sanctions. 

 

Exclusions and Suspensions 

Exclusions and fixed term suspensions will be used only in rare and exceptional circumstances. 
Acts of extreme physical abuse, which result in significant harm to another child or adult, will not 
be tolerated. Verbal abuse, which can be equally damaging, will also not be tolerated. (Refer to 
the FRMAT Exclusion and Restraint Policy.) When the decision has been made to exclude or 
suspend a child, the child will be isolated from other children and the parents contacted as soon 
as possible to collect their child. The reasons for the exclusion or suspension will be conveyed to 
the parents in writing. Only the Principal has the power to exclude or suspend a child from the 
academy. Exclusion or suspension may be either:  

1. Fixed period suspension.  

A child may be suspended for up to 45 days in any academic year. If an incident is of a serious 
nature, children will be given a fixed period suspension and the school will then continue to 
investigate and gather information, during the suspension period to ensure that the matter is 
dealt with appropriately. Should additional evidence/information come to light in that time, which 
the Principal was not in possession of at the time of making the decision to suspend, the Academy 
would reserve the right to review the matter in light of the new evidence/information; and the 
Principal may decide the appropriate decision is to permanently exclude in light of that 
evidence/information. In line with the current legislation any such decision would not be made 
until the suspension had concluded and parents would be informed accordingly in writing.  



2. Permanent.  

The MAT Trust Board will be informed of all exclusions. Internal exclusions can also be used at 
the discretion of the Principal.  

Teacher’s Powers  

Teachers have statutory authority to discipline children whose behaviour is unacceptable, who 
break the rules or, who fail to follow a reasonable instruction. (Section 90 and 91 of the Education 
and Inspections Act 2006). The power also applies to all paid staff with responsibility for children, 
such as teaching assistants and mid-day supervisors, unless the Principal says otherwise. Teachers 
can discipline a child at any time that the child is in the academy or, elsewhere under the charge 
of a teacher, including on academy visits. Teachers can also discipline children in certain 
circumstances when a child’s misbehaviour occurs outside of the academy (e.g. school trips). 
Teachers have the power to impose detention give reflections outside academy hours and they 
can confiscate children’ property.  

 

 

 

Children’s Conduct Outside School  

The law allows teachers the power to discipline children for misbehaving outside of the academy 
premises ‘to such an extent as is reasonable’. Such misbehavior might take place: 

• on an academy-organised or academy-related activity; 
• whilst travelling to or from the academy; 
• out of academy hours but when the child is wearing the academy uniform; 
• out of academy hours when the child is not wearing the academy uniform but where the 

child is identifiable as a child at the academy.  

Alternatively, teachers may discipline children at any time (in or out of academy hours), whether 
or not the above conditions apply, if the behaviour: 

• could have repercussions for the orderly running of the academy; 
• poses a threat to another child or member of the public; 
• could adversely affect the reputation of the academy.  

In all cases of misbehaviour, the teacher will discipline a child on the academy premises or 
elsewhere, only when the child is under the lawful control of the staff member. 

 



Reasonable Force  

Some physical contact between staff and children is necessary to ensure the safety of everyone 
concerned. The academy does not have a ‘no contact’ policy. There is a real risk that such a policy 
might place a member of staff in breach of their duty of care towards a child or prevent them 
from taking action that is needed to prevent a child causing harm. All members of staff have the 
power to use reasonable force to prevent children committing an offence, injuring themselves or 
others, or damaging property, and to maintain good order and discipline in the classroom. The 
Principal and authorised staff can use reasonable force to search for ‘prohibited items’ (knives, 
weapons, stolen items, fireworks etc.). However, force cannot be used to search for items banned 
under the academy rules. These items include laser pens/torches, e-cigarettes and mobile 
telephones/devices. Whilst all staff members are empowered by law to use reasonable force where 
it is needed, key members of staff within Tinsley Meadows Primary Academy are also trained in 
the use of ‘Team Teach Positive Handling Strategies’. Positive handling is the positive application 
of force with the intention of protecting the child from harming him/herself or others or seriously 
damaging property. If reasonable force is used on a child, Team Teach recommends that ideally, 
two staff are involved. This can assist with the situation as well as meaning that there is a witness 
should further action be taken by families. If reasonable force is necessary, a trained member of 
staff will be called upon as quickly as possible with the intention of de-escalating and reducing 
the risks to the child, other persons and property.  

What is reasonable force?  

The term ‘reasonable force’ covers the broad range of actions used by most teachers at some 
point in their career which involve a degree of physical contact with children. Force is usually 
used either to control or restrain. This can range from guiding a child to safety by the arm, 
through to more extreme circumstances such as breaking up a fight or, where a child needs to be 
restrained to prevent violence or injury. ‘Reasonable in circumstances’ means using no more force 
than is needed. Reasonable force could include: 

• blocking a child’s path by standing in front of him/her; 
• leading a child by the arm; 
• physically removing a child from a classroom; 
• restraining a child to prevent them from attacking a member of staff or another child.  

Family consent will not be sought before reasonable force is used on a child. However, the 
academy will make contact with families after a significant event to notify them of the incident 
and the reason that reasonable force was applied. The individual using force in the academy will 
be required to record the details of the incident on the academy’s risk register and on CPOMS. In 
the use of reasonable force, the academy and its staff acknowledge the legal duty to make 



reasonable adjustments for children with SEND needs. In this instance, the member of staff should 
make a judgement about whether to use force, depending on the needs of the children concerned.  

Complaints arising following the use of reasonable force  

Any complaints, either from families or children, arising from the use of force will be investigated 
by the Principal speedily and thoroughly. Where a member of staff has acted within the law – 
that is, they have used reasonable force in order to prevent injury, disorder or damage to property 
– this will provide a defence to any criminal prosecution or other civil or public law action. When 
a complaint is made, the onus is on the person making the complaint to prove that his/her 
allegations are true – it is not for the member of staff to show that he/she has acted reasonably.  

Suspension must not be an automatic response when a member of staff has been accused of using 
excessive force. The Principal should refer to the “Dealing with Allegations of Abuse against 
Teachers and Other Staff” guidance (see the ‘Further sources of information’ section below) when 
an allegation of using excessive force is made against a teacher. This guidance makes clear that 
a person must not be suspended automatically, or without careful thought. The Principal must 
consider carefully whether the circumstances of the case warrant a person being suspended until 
the allegation is resolved or, whether alternative arrangements are more appropriate. If a decision 
is taken to suspend a teacher, the Principal should ensure that the teacher has access to a named 
contact who can provide support. The MAT CEO and Trustees should always consider whether a 
teacher has acted within the law when reaching a decision about whether or not to take 
disciplinary action against the teacher. As employers, the MAT has a duty of care towards their 
employees. It is important that the academy provides appropriate pastoral care to any member 
of staff who is subject to a formal allegation, following a use of force incident.  

 

Other Types of Physical Contact  

It is not illegal to touch a child. There are occasions when physical contact with a child, other 
than reasonable force, is proper and necessary. Examples of where touching a child might be 
proper or necessary: 

• holding the hand of the child at the front/back of a line when going to assembly or when walking 
together around the academy;  

• when comforting a distressed child;  

• when a child is being congratulated or praised;  

• to demonstrate how to use a musical instrument;  

• to demonstrate exercises or techniques during PE lessons or sports coaching; 



• to give first aid.  

 

Policy Review  

This policy will be reviewed annually. The next review will take place in September 2027. 

 

 

 

 

 

 

 

Appendix 1 – Restorative Conversation Mats 

 



 

 



 

 



 

 

 

 



Appendix 2 – Behaviour Support Plan Template



Appendix 3 – Behaviour Contract Template 

 

Behaviour Contract 

Name  
 

Mentor  
 

 

Grown-ups at school care about me and it is their job to keep me and everyone else 
safe at school. They want to help me to make safe choices and be the best version 
of myself, so that I can feel confident and proud.  

[Insert staff name] is going to be my mentor and we will meet every [insert 
number] weeks.  

I have met with my mentor today and we have agreed that we are going to work 
on some goals together to help me to make good choices and keep myself and 
others safe in school. My mentor will review my goals with me on [date]. This is in 
[enter number] weeks. 

 

Goal 1  
 
 

Goal 2  
 
 

Goal 3  
 
 



If I meet my 
goals…. 
 

 

If I do not meet 
my goals… 
 

 

 

Signed by me: ____________________________________________ 

 

Signed by my parent/carer:__________________________________  

 

Signed by my mentor:______________________________________ 

 


