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Principles and Ethos 

Our school is a community of pupils, teaching and non-teaching staff, governors, trustees and 

families who all share collective responsibility for creating and maintaining a calm, safe, secure, 

happy, consistent and welcoming environment. Our environment should be one where a love of 

learning is fostered alongside intellectual, physical, emotional and personal development. We 

recognise that positive connections with staff and peers are crucial for our children to be able to 

remain regulated enough to behave in the expected way. It is necessary for us to create and 

maintain an atmosphere where children know and feel that the people in their school community 

ŎŀǊŜ ŦƻǊ ǘƘŜƳΦ ²Ŝ ŀƛƳ ǘƻ ŜƴŎƻǳǊŀƎŜ ŜǾŜǊȅƻƴŜΩǎ ƛƴŘƛǾƛŘǳŀƭƛǘȅ ŀǎ ǿŜƭƭ ŀǎ ǇǊƻƳƻǘƛƴƎ ŀ ǇƻǎƛǘƛǾŜ ŀƴŘ 

confident self-image and outlook. We aim to do this while building up a co-operative, sensitive, 

caring and understanding attitude towards the feelings and beliefs of others within our community 

and the world around us.  

 

Trauma Informed School  

At Tinsley Meadows Primary Academy, we adopt a trauma Informed approach in which 

relationships are at the heart of every interaction. As a staff team, we understand that: 

¶ Belonging builds resilience  

¶ Being valued promotes cooperation 

¶ Having fun relieves stress and fosters belonging  

¶ Being cared for enhances understanding and compassion 

¶ Being respected promotes respects for others and greater willingness to listen to them 

¶ Inclusion raises commitment and motivation  

 

(The Big Book of Whole School Wellbeing, 2021)  

 

We are committed to ensuring that our school develops a Trauma and Mental Health Informed 

Approach to ensure that all our pupils develop positive mental health and resilience, enabling 

them to fully engage in life and learning. Through a trauma informed approach, our focus is not 

only the physical environment, but the relational environment and the very culture and ethos of 

our school. This requires emotionally regulated and available adults who can provide essential 

calming for our pupils, their parents/carers or each other when they are overwhelmed by an event, 

a situation or their feelings.  

We recognise that the impact of trauma can be presented in different ways, including through 

behaviours that challenge therefore staff at Tinsley Meadows are committed to ensuring that they 

always interact with children with kindness and compassion. There is a growing body of research 

and understanding of the impact of Childhood Adversity Experiences (ACE) on long term mental 



 

 

and physical health and the protective factors that mitigate the potential impact. It is our aim to 

maximise the protective factors of school by creating an environment of safety that has strong, 

positive and supportive relationships at its heart. Two members of staff at Tinsley Meadows are 

trauma informed practitioners and are trained in supporting pupils who experienced ACEs to 

sensitively explore and make sense of their experiences. 

It is our aim that every member of the school community is respected, supported and valued by 

promoting positive relationships, and with everyone accepting responsibility for their behaviour. 

Our Trauma Informed approach therefore helps all pupils to understand, regulate and manage 

emotions, to apply thinking between feeling (sensation and emotion) and action, and to 

increasingly show empathy and understanding to others. Our approach is underpinned by the 

principles of emotion coaching in which staff recognise and validate the feelings of pupils before 

the impact of their behaviour is further explored. 

 

Our Core Values  

        We are Team Players 

        We are Motivated 

        We are Proud 

             We Achieve  

 

We are Team Players: We are a team who all promote kindness, respect and belonging. 

We are Motivated: We promote perseverance, determination and challenge.  

We are Proud: We are proud of who we are , what we achieve, our community and our 

environment.  

We Achieve: We strive for excellence, both personally and academically, and we hold high 

expectations of ourselves and everyone around us. 

 

 

 

 

 

 



 

 

Behaviour Curriculum  

ΨDƻƻŘ ōŜƘŀǾƛƻǳǊ ƛǎ ǘƘŜ ŎƻǊŜ Ƴƛǎǎƛƻƴ ŦƻǊ ŜǾŜǊȅ ǎŎƘƻƻƭΣ ǿƘŀǘŜǾŜǊ ŀƎŜ ƻǊ ǎǘŀƎŜΦ DŜǘ ōŜƘŀǾƛƻǳǊ ǊƛƎƘǘ 

and everything else is possible. It is the beginning of safety, equity, dignity, curriculum, 

ƻǇǇƻǊǘǳƴƛǘȅ ŀƴŘ ƭŜŀǊƴƛƴƎΦΦΦΩ 

Tom Bennett 

At Tinsley Meadows, we aim to make it easy for our pupils to behave by teaching explicitly the 

behaviours we expect through our robust Behaviour Curriculum. Effective behaviour management 

requires a shared understanding of expectations between pupils and staff, and a consistent 

approach by adults who are relentlessly bothered about establishing excellent behaviour.  

As a school, ǿŜ ΨƳŀƪŜ ƛǘ Ŝŀǎȅ ǘƻ ōŜƘŀǾŜ ŀƴŘ ƘŀǊŘ ƴƻǘ ǘƻΩ ǘƘǊƻǳƎƘΥ 

ǒ Having clear and concise rules, routines, rewards and sanctions that everyone follows; 

ǒ Teaching, not telling, children how to behave; 

ǒ Ensuring all adults are calm, consistent and fair in their response to behaviour; 

ǒ Focusing explicitly on positive behaviour: recognising, describing and explaining what we want 

to see; and 

ǒ Adapting our approaches, where needed, for specific pupils with additional needs 

Staff at Tinsley Meadows teach a tailored Behaviour Curriculum: 

 - At the start of the academic year  

- After each half term break  

- As often as is necessary with their class throughout the year (a behaviour reset might be required 

a few or several times)  

 

Relationships  

At Tinsley Meadows, we recognise that positive behaviour management is entirely underpinned 

by the relationships that staff create with children. It is imperative that our staff know the 

individual circumstances, triggers and motivators of each child that they work with. We aim for 

each member of staff to create key attachment relationships with the children they work with. 

Where necessary we will build in time for staff to get to know children and build positive 

relationships, for example collaborative actƛǾƛǘƛŜǎ ǿƘƛŎƘ Ŧƻƭƭƻǿ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎ.  

 



 

 

Preventative Action  

The relationships formed with pupils informs staff of how to preventatively manage behaviour. At 

Tinsley Meadows, we use our knowledge about each individual child to inform behavioural 

management techniques preventatively; rather than waiting for crisis and responding, we pre-

empt triggers and use strategies to support emotional regulation and buffer crisis. We use social 

stories, communication in print and our behaviour curriculum to support this. Children who have 

SEMH needs have a Behaviour Support Plan  which is constructed by staff working closely with 

that child. The Behaviour Support Plan clearly identifies signs that a child is becoming 

dysregulated and the strategies or replacement behaviours which can be offered to help the child 

regulate (see appendix 2).   

 

Behaviour As Communication  

At Tinsley Meadows, every adult in our school is encouraged to look beyond behaviour and to be 

ŎǳǊƛƻǳǎ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎΦ !ǘ ¢ƛƴǎƭŜȅ aŜŀŘƻǿǎΣ ǿŜ ōŜƭƛŜǾŜ ǘƘŀǘ ŀƭƭ ōŜƘŀǾƛƻǳǊ ƛǎ a form of 

communication. All children will be offered compassion and curiosity with emotional regulation 

from a caring adult. Our vision is that we will support children to feel heard and understood and 

that this will allow them to develop the skills to overcome obstacles as they grow.  

When faced with a child in crisis, we: 

¶ Dynamically risk assess the safety of everyone concerned. 

¶ Observe the behaviour the child is presenting before responding (if safe to do so). 

¶ Act constructively and supportively rather than responsively.  

¶ Understand that action is driven by emotion.  

¶ Use reflective language to pinpoint and validate the childΩs emotion.  

¶ Support and co-regulate until the child shows the adult theyΩre regulated and ready to 

engage further. 

At Tinsley Meadows, we acknowledge that in face-to-face conversation, communication is 55% 

non-verbal, 38% vocal and 7% words only (Albert Mehrabian). 

 

Emotion Coaching  

At Tinsley Meadows, we acknowledge that negative emotions can spiral into undesirable 

behaviours for some children. Emotion coaching encourages all adults in a school to look for 

indicators of negative emotions (often reflected through a ŎƘƛƭŘΩs behaviour or body language) 

and to empathise with, label and validate those emotions as they occur. This approach is 



 

 

contrasted with ignoring or minimising the behaviour (and emotions or feelings) or solely applying 

consequences to the behaviour. The key steps of emotion coaching are:  

 

1. Empathy.  

2. Labelling  

3. Validating of the emotion.  

4. Limit -setting (if needed).  

5. Problem-solving.  

 



 

 

Staff are trained to use the example scripts  when emotionally coaching children:  

 EYFS KS1/KS2 

Labelling  ά5ƻ ȅƻǳ ŦŜŜƭ ΧΚέ 

ά· ŦŜŜƭǎ Χέ 

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ȅƻǳΩǊŜ ŦŜŜƭƛƴƎ Χέ  

ά¸ƻǳΩǊŜ Χ ŀōƻǳǘΧΦέ  

ά¢Ŝƭƭ ƳŜ ǿƘŀǘΩǎ ǿǊƻƴƎέ 

άL ƪƴƻǿ ȅƻǳ ŦŜŜƭΧέ 

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳΩǊŜ ŦŜŜƭƛƴƎ ·ΧΚέ  

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ȅƻǳΩǊŜ ǳǇǎŜǘκ ŎƻƴŦǳǎŜŘΧέ 

 ά¸ƻǳΩǊŜ ǎƘƻǿƛƴƎ ƳŜ ǘƘŀǘ ȅƻǳΩǊŜ ŦŜŜƭƛƴƎ ǎŀŘΧέ  

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ȅƻǳ ŀǊŜ ŜȄǇǊŜǎǎƛƴƎ ŀ ƭƻǘ ƻŦ ŜƴŜǊƎȅ ǿƘŜƴ ȅƻǳ Řƻ · Χέ 

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ȅƻǳΩǊŜ ŦŜŜƭƛƴƎ ŦǊǳǎǘǊŀǘŜŘέ  

ά¸ƻǳΩǊŜ ŀƴƎǊȅ ŀōƻǳǘΧΦέ  

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ǎƻƳŜǘƘƛƴƎΩǎ ƴƻǘ ǉǳƛǘŜ ǊƛƎƘǘ; Ŏŀƴ ȅƻǳ ǘŜƭƭ ƳŜ ŀōƻǳǘ ƛǘΚέ 

Validating  άLǘΩǎ hY ǘƻ ŦŜŜƭΧέ 

άLΩƳ ǎƻǊǊȅ ȅƻǳ ŦŜŜƭ Χέ 

άLΩƳ ǎƻǊǊȅ ǘƘŀǘ ƘŀǇǇŜƴŜŘ ǘƻ ȅƻǳΣ ȅƻǳ Ƴǳǎǘ ƘŀǾŜ ŦŜƭǘ ŀƴƎǊȅΧέ 

άL ƪƴƻǿ ƛŦ ǘƘŀǘ ƘŀǇǇŜƴŜŘ ǘƻ ƳŜΣ L ǿƻǳƭŘ ŦŜŜƭ ŀƴƎǊȅ ǘƻƻΧέ  

άLǘΩǎ hY ǘƘŀǘ ȅƻǳ ŦŜŜƭ ǎŎŀǊŜŘ ŀōƻǳǘ ǘƘŀǘΧέ  

άhŦ ŎƻǳǊǎŜ ȅƻǳ ŀǊŜ ŜȄŎƛǘŜŘ ŀōƻǳǘ ƎƻƛƴƎ ƻƴ ǘƘŜ ǎŎƘƻƻƭ ǘǊƛǇΗέ  

άLǘΩǎ hY ǘƻ ŦŜŜƭ ƭƛƪŜ ǘƘŀǘΧέ 

Limit Setting  ά{ǘƻǇΧέ 

άYƛƴŘΧέ 

ά¸ƻǳ ǿƛƭƭ ƘǳǊǘ ȅƻǳǊǎŜƭŦκ·Φέ 

 

 

άLǘ ƛǎ Ƴȅ Ƨƻō ǘƻ ƪŜŜǇ ȅƻǳ ŀƴŘ ǘƘŜ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ƛƴ ǎŎƘƻƻƭ ǎŀŦŜΧέ 

 άLǘ ƛǎ ƴƻǘ ǎŀŦŜ ŦƻǊ ȅƻǳ ǘƻ Řƻ ·Χέ 

άLΩƳ ǿƻǊǊƛŜŘ ǘƘŀǘ ȅƻǳ ǿƛƭƭ ƘǳǊǘ ȅƻǳǊǎŜƭŦ ƛŦ ȅƻǳ Řƻ ǘƘŀǘΧέ  

ά¢Ƙƛǎ ƛǎ ƴƻǘ ŀ ǎŀŦŜ ǇƭŀŎŜ ǘƻ ōŜ ŘƛǎǇƭŀȅƛƴƎ ǘƘƻǎŜ ōŜƘŀǾƛƻǳǊǎΧέ 

άLǘ ƛǎ hY ǘƻ ŦŜŜƭ ŀƴƎǊȅ ŀƴŘ ǎŎŀǊŜŘ. Iǘ ƛǎ ƴƻǘ hY ǘƻ ƘǳǊǘ ƻǘƘŜǊǎΧέ 

Problem Solving  ά²Ƙŀǘ ƘŀǇǇŜƴŜŘΚέ 

ά²Ƙȅ ŘƛŘ ȅƻǳΧΚέ 

ά¢Ŝƭƭ ƳŜ ŀōƻǳǘ ƛǘέ 

ά!ǊŜ ȅƻǳκǿƘŜǊŜ ŘƻŜǎ ƛǘ ƘǳǊǘΚέ 

Shake hands - ǎƛƴƎ άǿŜΩǊŜ ŀƭƭ ŦǊƛŜƴŘǎΦέ 

ά/ŀƴ ȅƻǳ ƘŜƭǇ ƳŜ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƘŀǇǇŜƴŜŘΚέ  

ά²Ƙŀǘ ƳŀŘŜ ȅƻǳ ŀŎǘ ǘƘŀǘ ǿŀȅΚέ  

άIƻǿ ǿŜǊŜ ȅƻǳ ŦŜŜƭƛƴƎ ǿƘŜƴ ǘƘŀǘ ƘŀǇǇŜƴŜŘΚέ  

ά²ƘŜƴ ŘƛŘ ȅƻǳ ƭŀǎǘ ŦŜŜƭ ƭƛƪŜ ǘƘƛǎΚέ ƻǊ άIŀǾŜ ȅƻǳ ŦŜƭǘ ǘƘƛǎ ǿŀȅ ōŜŦƻǊŜΚέ  

ά[ŜǘΩǎ ǘƘƛƴƪ ƻŦ ǿƘŀǘ ǿŜ ŎƻǳƭŘ ƘŀǾŜ ŘƻƴŜ ƛƴǎǘŜŀŘέ 

ά/ŀƴ ȅƻǳ ǘƘƛƴƪ ƻŦ ŀ ŘƛŦŦŜǊŜƴǘ ǿŀȅ ǘƻ ƳŀƴŀƎŜ ȅƻǳǊ ŦŜŜƭƛƴƎǎΚέ  

 



 

 

Restorative Practice 

At Tinsley Meadows, we believe that Restorative Practice encourages children to take 

responsibility for their behaviour by thinking through the causes and consequences of their 

behaviour. In a rules-led system, the tendency is for the teacher to tell the cƘƛƭŘ ǿƘŀǘ ǘƘŜȅΩǾŜ ŘƻƴŜ 

wrong, and how they will be punished for it. However, we believe that in such a system, children 

do not learn about the responsibility they had in that situation and how it affected other people, 

because it is an adult who has intervened and told them what they have done wrong.  

Restorative Practice, on the other hand, involves helping the child think through their behaviour, 

its consequences and what they can do to make it better. At Tinsley Meadows, our vision involves 

developing, maintaining and repairing relationships, building a community based around empathy 

and self-learning, where children take responsibility for their own behaviour. At Tinsley Meadows, 

we use Restorative Conversations, guided by key questions that help children think about their 

behaviour and understand how they can correct it. 

 

Restorative Conversations  

At Tinsley Meadows, we acknowledge the power of Restorative Conversations as:  

¶ A learning opportunity for the child to reflect upon how they felt during crisis and how 

they might manage those feelings more positively in a future scenario. 

¶ A learning opportunity for staff to clarify underlying causes and feelings of the child.  

¶ A learning opportunity for staff to reflect upon the techniques used to de-escalate and/ or 

physically manage the situation.  

¶ A coaching opportunity for staff to teach children emotional intelligence and literacy.  

Restorative Conversation mats have been devised to help facilitate the discussion between staff 

and children (see appendix 1).  

We acknowledge that children may be ready to engage in Restorative Conversations at different 

times depending on individual circumstances. As such, staff follow the below principles:  

T TIME Give time, as the conversation can only take place when the child is ready. 

E ENVIRONMENT Ensure the environment is right for the conversation (comfortable/ calm/ respectful) 

L LISTEN Listen to the child, gather their viewpoint first. 

L LEARN Support the child to find better ways for managing their emotions next time. 

 

 



 

 

Example Restorative Conversation Scripts  

EYFS - Year 2 Year 3 ς Year 6 

ά²Ƙŀǘ ƘŀǇǇŜƴŜŘΚέ 

άIƻǿ ŀǊŜ ȅƻǳ ŦŜŜƭƛƴƎΚέ 

άIƻǿ ŘƻŜǎ · ŦŜŜƭΚέ 

άIƻǿ Ŏŀƴ ǿŜ ƘŜƭǇ · ŦŜŜƭ ōŜǘǘŜǊΚέ 

Makaton sign ς sorry  

ά/ŀƴ ȅƻǳ ǳǎŜ ȅƻǳǊ ǿƻǊŘǎ ƻǊ ǎƘƻǿ ƳŜ ǿƘŀǘ 
ƘŀǇǇŜƴŜŘ ǇƭŜŀǎŜΚέ  

ά/ŀƴ ȅƻǳ ǳǎŜ ȅƻǳǊ ǿƻǊŘǎ ƻǊ ǎƘƻǿ ƳŜ Ƙƻǿ ȅƻǳ 
ŦŜƭǘΚέ  

άL ǿƻƴŘŜǊ ǿƘŀǘ ȅƻǳ ǿŜǊŜ ǘƘƛƴƪƛƴƎ/feeling at 
the time? Can you use your words to tell me 
ƻǊ ǎƘƻǿ ƳŜΚέ  

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳ ǘƘƛƴƪ ŀƴȅƻƴŜ ŜƭǎŜ ƳŀȅΩǾŜ 
been (identify emotion) by what happened? 
/ŀƴ ȅƻǳ ǳǎŜ ȅƻǳǊ ǿƻǊŘǎ ƻǊ ǎƘƻǿ ƳŜ ǇƭŜŀǎŜΚέ  

άLŦ ǘƘƛǎ ǿŜǊŜ ǘƻ ƘŀǇǇŜƴ ŀƎŀƛƴ όƎƛǾŜ ǘƘŜ ŎƘƛƭŘ ŀ 
clear scenario), I wonder if we could do things 
a little differently to help us feel less (identify 
emotion)?Can you use your words or show me 
please?έ  

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳ ŎƻǳƭŘ ƘŜƭǇ ƳŜ ǘƘƛƴƪ ŀōƻǳǘ 
what we need to do to help put things right? 
What could we do or say to help? Can you use 
ȅƻǳǊ ǿƻǊŘǎ ƻǊ ǎƘƻǿ ƳŜ ǇƭŜŀǎŜΚέ 

ά/ŀƴ ȅƻǳ ŜȄǇƭŀƛƴ ǘƻ ƳŜ ǿƘŀǘ ƘŀǇǇŜƴŜŘ 
ǇƭŜŀǎŜΚέ  

άL ǿƻƴŘŜǊ Ƙƻǿ ǘƘŀǘ ƳŀŘŜ ȅƻǳ ŦŜŜƭΚέ  

άL ǿƻƴŘŜǊ ǿƘŀǘ ȅƻǳ ǿŜǊŜ ǘƘƛƴƪƛƴƎ ŀǘ ǘƘŜ 
ǘƛƳŜΚέ  

άL ǿƻƴŘŜǊ Ƙƻǿ ȅƻǳ ǿŜǊŜ ŦŜŜƭƛƴƎ ŀǘ ǘƘŜ ǘƛƳŜΚέ  

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳ ǘƘƛƴƪ ŀƴȅƻƴŜ ŜƭǎŜ ƳŀȅΩǾŜ 
ōŜŜƴ όƛŘŜƴǘƛŦȅ ŜƳƻǘƛƻƴύ ōȅ ǿƘŀǘ ƘŀǇǇŜƴŜŘΚέ 

άLŦ ǘƘƛǎ ǿŜǊŜ ǘƻ ƘŀǇǇŜƴ ŀƎŀƛƴ όƎƛǾŜ ǘƘŜ ŎƘƛƭŘ ŀ 
clear scenario), I wonder if we could do things 
a little differently to help us manage that 
ŜƳƻǘƛƻƴ ƳƻǊŜ ǎǳŎŎŜǎǎŦǳƭƭȅΚέ  

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳ ŎƻǳƭŘ ƘŜƭǇ ƳŜ ǘƘƛƴƪ ŀōƻǳǘ 
what we need to do to help put things right? 
²Ƙŀǘ ŎƻǳƭŘ ǿŜ Řƻ ƻǊ ǎŀȅ ǘƻ ƘŜƭǇΚέ  

 

 

At Tinsley Meadows, we acknowledge that irrespective of year group, these scripts may need to 

be tailored further to meet the needs of the child.  

 

 

 

 

 



 

 

Logical Consequences 

Logical consequences will be:  

¶ Related ς the consequence must be related to the behaviour 

¶ Respectful - the consequence must not involve blame or shame; and should be kindly and 

firmly enforced. It is also respectful to everyone involved.  

¶ Reasonable - ǘƘŜ ŎƻƴǎŜǉǳŜƴŎŜ ƛǎ ǊŜŀǎƻƴŀōƭŜ ŦǊƻƳ ǘƘŜ ŎƘƛƭŘΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ 

ŀŘǳƭǘΩǎΦ  

¶ Helpful τit helps rather than hurts.  

After a child completes their logical consequence, adults should praise his or her behaviour at the 

first opportunity to move attention away from the inappropriate behaviour. 

Identifying  Logical Consequences 

IDENTIFY 

Identify the undesirable 
behaviour  

ά¸ƻǳΩǊŜ ǎƘƻǿƛƴƎ ƳŜ ȅƻǳΩǊŜ ŀƴƎǊȅΦ LǘΩǎ hY ǘƻ ŦŜŜƭ ƳŀŘΣ ƛǘΩǎ ƴƻǘ 
hY ǘƻ ǘƘǊƻǿ ŎƭŀǎǎǊƻƻƳ ǊŜǎƻǳǊŎŜǎΦέ  

άL ǿƻƴŘŜǊ ƛŦ ȅƻǳ ŎƻǳƭŘ ƘŜƭǇ ƳŜ ǘƘƛƴƪ ƻŦ ŀ ǿŀȅ ǘƻ ƘŜƭǇ ǘƘƛǎ 
ǎƛǘǳŀǘƛƻƴΚέ 

άIƻǿ ŎƻǳƭŘ ǿŜ ƳŀƪŜ ǘƘƛǎ ōŜǘǘŜǊ ŀƴŘ ǎŀŦŜǊΚέ 

ά¸ƻǳΩǊŜ ǎƘƻǿƛƴƎ ƳŜ ȅƻǳ ǊŜŀƭƛǎŜ ǘƘŀǘ ǘƘƛǎ ǿŀǎƴΩǘ ŀ ƎƻƻŘ 
choice; ǿƘŀǘ Ŏŀƴ ǿŜ Řƻ ǘƻ ǎƻǊǘ ƛǘΚέ  

COACH  

Support the child in thinking of 
a logical consequence  

 

ά{ƘƻǳƭŘ ǿŜ ƭŜŀǾŜ ǘƘŜǎŜ ǊŜǎƻǳǊŎŜǎ ƻƴ ǘƘŜ ŦƭƻƻǊΚέ  

άLǘΩŘ ōŜ ŀ ǎƘŀƳŜ ǘƻ ƭŜŀǾŜ ǘƘŜƳ ƘŜǊŜΣ ǎƻƳŜƻƴŜ ƳƛƎƘǘ Ŧŀƭƭ ƻǾŜǊ 
ǘƘŜƳ ŀƴŘ ƎŜǘ ƘǳǊǘέ  

άLǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ŀǊŜ ƭƻƻƪŜŘ ŀŦǘŜǊΣ ǘƘŜȅ ŀǊŜƴΩǘ 
ƳƛƴŜ ƻǊ ȅƻǳǊǎΣ ǿƘŜǊŜ ǎƘƻǳƭŘ ǘƘŜȅ ōŜΚέ  

SUPPORT  

Positively reinforce  

 

ά¸ƻǳ ǘƘƛƴƪ ǿŜ ǎƘƻǳƭŘ Ǉǳǘ ǘƘŜƳ ōŀŎƪΚ ²Ƙŀǘ ŀ ƎǊŜŀǘ ƛŘŜŀΣ L 
Ŏŀƴ ƘŜƭǇέ  

ά¢Ƙŀƴƪ ȅƻǳ ǎƻ ƳǳŎƘ ŦƻǊ ƳŀƪƛƴƎ ǘƘŜ ǊƛƎƘǘ ŘŜŎƛǎƛƻƴ ǘƻ ǘƛŘȅ 
these up; ǘƘŀǘ ƛǎ ǘƘŜ ǊƛƎƘǘ ŎƘƻƛŎŜ ŀƴŘ ƛǎ ǊŜŀƭƭȅ ƘŜƭǇŦǳƭέ 

άL ŀƳ ǎƻ ǇǊƻǳŘ ƻŦ ȅƻǳ ŦƻǊ ȅƻǳǊ ƭŜŀǊƴƛƴƎ ς ȅƻǳΩǾŜ ǊŜŀƭƛǎŜŘ ǘƘŀǘ 
ƎŜǘǘƛƴƎ ƳŀŘ ƛǎ hYΣ ōǳǘ ǘƘǊƻǿƛƴƎ ǊŜǎƻǳǊŎŜǎ ƛǎƴΩǘ hYΣ ŀƴŘ 
ȅƻǳΩǊŜ ƘŜƭǇƛƴƎ ǘƻ ŦƛȄ ǘƘŀǘέ 

FUTURE  

Looking forward and reflecting  

 

άL ǿƻƴŘŜǊ ǿƘŀǘ ȅƻǳ ŎƻǳƭŘ Řƻ ƴŜȄǘ ǘƛƳŜ ȅƻǳ ŦŜŜƭ ŀƴƎǊȅΚέ  

άLŦ ǎƻƳŜƻƴŜ ǘƘǊƻǿǎ ǊŜǎƻǳǊŎŜǎ ŀƎŀƛƴΣ ǿƘŀǘ ǿƛƭƭ ǘƘŜȅ ōŜ 
ŜȄǇŜŎǘŜŘ ǘƻ ŘƻΚέ  

 



 

 

Examples of Logical Consequences 

Below are some examples of logical consequences but this is not an exhaustive list. Children should 

be supported to identify the an appropriate logical consequence for their behaviour and the 

consequence applied must be related, respectful, reasonable and helpful. The use of logical 

consequences is not a one size fits all approach and is most impactful when children are effectively 

supported to identify a logical consequence for their actions.  

Behaviour  Possible Logical Consequence 

Lack of effort with work Improve quality of work during break or some 
of lunch 

Refusal to complete work Complete work during break or some of lunch 

Send work home and explain to parents what 
needs completing 

Work not presented to a high standard Repeat a small section of their work according 
to expectations  

Rude or disrespectful to peers or staff Reflection time during break or some of lunch 

Apology ς written or verbal 

Mediated conversation between peers 

Distracting partner from learning Move to the regulation station 

Seated at own table for a short period 

Shouting out Reflection time during break or some of lunch 

Move to regulation station 

Give the child talking tokens 

Getting out of seat/carpet spot Make up for lost learning time 

Access planned for movement breaks 

Damaging equipment or the school 
environment 

Fix or tidy the equipment  

Support to look after classroom environment 
at break 

Removal of non-essential equipment 

Unsafe behaviour at break or lunch Loss of break or lunchtime 

Access structured lunchtime provision for a 
period 



 

 

Not following expectations when moving 
around school 

tǊŀŎǘƛǎŜ ΨŦŀƴǘŀǎǘƛŎ ǿŀƭƪƛƴƎΩ ŘǳǊƛƴƎ ōǊŜŀƪ ƻǊ 
some of lunch 

 

Talking during assembly Practise assembly expectations during break or 
some of lunch 

 

At Tinsley Meadows, staff support and guide the children through their logical consequence, 

praising once the consequence is completed. We understand that every child is different and, as 

such, some children may require repeated logical consequences to break a behavioural pattern. 

 

Positive Praise and Rewards 

We praise and reward children for positive behaviour choices in a variety of ways. We ensure 

that the praise we give is:  

Sincere, targeted and proportionate (Tom Bennett) to each child and their need.  

 

Everything we do at Tinsley Meadows has respect at its core. We care and respect for our children 

and community too much to allow poor behaviour to affect learning. Children must demonstrate 

that they can show their best behaviour, in all lessons, in all parts of school and with all staff and 

pupils. This is embedded throughout school life through the implementation of our Behaviour 

Curriculum.  In FS1, staff use singing to promote positive learning behaviours at group times (e.g. 

good sitting, looking, listening. Across school we use positive praise and the following rewards to 

emphasise and celebrate good conduct and exceptional behaviour. 

 

Dojo Points 

Every class uses Dojos at Tinsley Meadows. Dojos are used to instantly recognise children who 

demonstrate our four school values. Every Friday, class teachers award a Dojo Star of the Week 

to the child with the highest number of Dojo points.  

Recognition Boards 

Every class has a recognition board which focuses on one aspect of our TMPA Way behaviour 

curriculum each week. When a child consistently demonstrates the focus behaviour, they are 

added to the class recognition board.  

Certificates 



 

 

Each week at celebration assemblies certificates are awarded to a child from each class who has 

embodied one of our core values. They also receive a house point in the assembly. In FS1, staff 

award a Star of the Day certificate and a small prize to a child at the end of each session group 

time  

Postcards Home 

²Ŝ ŀƭǎƻ ŎŜƭŜōǊŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ŜŦŦƻǊǘ ŀƴŘ ŀŎƘƛŜǾŜƳŜƴǘ ōȅ ǳǎƛƴƎ ƻǳǊ Postcards Home. These are sent 

ƘƻƳŜ ǘƻ ŦŀƳƛƭƛŜǎ ǎƻ ǘƘŜȅ Ŏŀƴ ŀƭǎƻ ŎŜƭŜōǊŀǘŜ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƘŀǊŘ ǿƻǊƪ ŀƴŘ ǎǳŎŎŜǎǎΦ We believe that 

all children can achieve a postcard home. The notes home should be authentic and given 

ǇǊƻǇƻǊǘƛƻƴŀǘŜƭȅ ǎƻ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘǊŜƴ ŘƻƴΩǘ ōŜŎƻƳŜ ΨǎŀǘǳǊŀǘŜŘΩ ǿƛǘƘ ǘƘŜƳΣ ƳŜŀƴƛƴƎ ǘƘŜȅ ƭƻǎŜ ǘƘŜƛǊ 

validation. 

Headteacher/SLT Awards  

Headteacher/SLT Awards in the form of stickers are given to children by the Headteacher or other 

members of the Senior Leadership Team when they have gone above and beyond. 

Core Values Celebration 

At the end of each term, we hold a Core Values Celebration event. Teachers nominate children 

in their class who have consistently demonstrated one or more of our core values. During the 

Core Values Celebration, children and parents will be invited to see their child receive a core 

values badge and to celebrate this achievement.  

 

House System 

We have five Houses at Tinsley Meadows and the 5 main rivers of Sheffield: Don, Porter, Rivelin, 

Loxley and Sheaf. Children can earn house points throughout the day from adults across the 

whole school team for displaying our core values. Each half term, the House with the highest 

score is rewarded with an activity as chose by the pupil leadership team. We keep track of the 

House Points every week in assembly through our House Point collection point.  

House points are awarded to children who demonstrate the following: 

¶ Work as a team at break/lunch 

¶ Show kindness and respect to others at break/lunch 

¶ Move around school sensibly 

¶ Are role models to other children 

 

 



 

 

Y6 Prefects 

All Year 6 children are Prefects at Tinsley Meadows. They wear maroon jumpers to show their 

Prefect status. There are several House jobs that Prefects can apply for as part of our pupil 

leadership team programme: 

House Captains- Help show new children and visitors around the school and support the senior 

team with reward afternoons.  

Deputy House Captain-In our weekly assemblies they support classes to add their house points to 

the whole school House Point Collector.  

Mediation Captains- Support at playtimes and lunchtimes with younger children, helping sort out 

disagreements and friendship worries.  

Librarians- Help with keeping the library tidy. Help supervise lunchtime library sessions. 

 

Unacceptable Behaviour  

Whilst we encourage and focus on positive behaviour demonstrated by pupils, we acknowledge 

that there will be times when unacceptable behaviour will be displayed. These behaviours include:  

ω tƘȅǎƛŎŀƭ ǾƛƻƭŜƴŎŜΤ  

ω .ŜƘŀǾƛƻǳǊ ǘƘŀǘ ǇǊŜǾŜƴǘǎ ƭŜŀǊƴƛƴƎΤ  

ω 5ƛǎŎǊƛƳƛƴŀǘƛƻƴ ƻŦ ŀƴȅ ƪƛƴŘΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǇǊƻǘŜŎǘŜŘ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΤ  

ω ±ŜǊōŀƭ ŀƎƎǊŜǎǎƛƻƴΤ  

ω 5ŜǎǘǊǳŎǘƛƻƴ ƻŦ ƻǿƴ ƻǊ ƻǘƘŜǊǎ ǿƻǊƪΤ  

ω ¢ƘǊŜŀǘŜƴƛƴƎ ƻǊ ŀƎƎǊŜǎǎƛǾŜ ōŜƘŀǾƛƻǳǊΤ  

ω wŜŦǳǎŀƭ ǘƻ Ŧƻƭƭƻǿ ǊŜŀǎƻƴŀōƭŜ ƛƴǎǘǊǳŎǘƛƻƴǎ ŦǊƻƳ ŀŘǳƭǘǎκǇŜŜǊǎΤ  

ω wǳƴƴƛƴƎ ŀǊƻǳƴŘ ŀƴŘ ƛƴ ŀƴŘ ƻǳǘ ƻŦ ǘƘŜ ŎƭŀǎǎǊƻƻƳΤ  

ω .ǳƭƭȅƛƴƎ ƛƴŎƭǳŘƛƴƎ ŎȅōŜǊōǳƭƭȅƛƴƎΤ  

ω 5ƛǎǊŜƎŀǊŘ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘ ƻǊ ǎŎƘƻƻƭ ǇǊƻǇŜǊǘȅΤ  

ω {ǿŜŀǊƛƴƎΤ  

ω !ŎŎŜǎǎƛƴƎ ƛƴŀǇǇǊƻǇǊƛŀǘŜ ǿŜōǎƛǘŜǎΦ  

 

 



 

 

Managing Unacceptable Behaviour  

ά9ǾŜǊȅ ŎƘƛƭŘ ŘŜǎŜǊǾŜǎ ŀ ŎƘŀƳǇƛƻƴ ς an adult who will never give up on them, who understands 

ǘƘŜ ǇƻǿŜǊ ƻŦ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ƛƴǎƛǎǘǎ ǘƘŀǘ ǘƘŜȅ ōŜŎƻƳŜ ǘƘŜ ōŜǎǘ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ōŜΦέ όwƛǘŀ tƛŜǊǎƻƴΣ 

2013)  

Behaviour is a huge priority for us at Tinsley Meadows with that in mind and it's important for 

our children that they have a chance to 'fix a problem' and 'right their wrong', whilst still having 

consequences for actions. When dealing with unacceptable behaviour at Tinsley Meadows, we 

follow the steps below: 

 

Removing Children from Class  

Everyone has a right to be safe in their learning and working environment. If a child is so 

dysregulated that they are severely disturbing the learning of others, at risk of hurting themselves 

or others, we acknowledge that that learning environment might not be right for them in that 

moment. A sensory or movement break should be facilitated by a teaching assistant where possible. 

If support staff are unavailable (across the year group), the pastoral team or SLT will support 

them to leave class and, when thŜȅΩǊŜ ǊŜŀŘȅΣ ǿƛƭƭ ŎƻƳǇƭŜǘŜ ǎǘŜǇǎ м-5 elsewhere.  

This is not readily used and instead, best practise is for SLT/pastoral and the class teacher to 

work through the steps 1-5 together to reinforce that the key attachment figure is the class teacher. 

Children should not be sent to another classroom as this does no t offer a trauma 

informed approach.  

Staff should move to Stage 1 if a child presents behaviour that is:  

ǒ Violent  

ǒ Potentially going to harm themselves or another.  

This is because, in this moment, a child may be too dysregulated to complete steps 1- 5.  

Stage 1  

The pastoral team or SLT are called.  



 

 

The pastoral team or SLT intervene to help regulate their child, remove from class, hold if 

necessary.  

Stage 2  

The pastoral team or SLT investigate the incident.  

If a child reaches Stage 1 or Stage 2, the pastoral team or SLT are to complete Steps 1 ς 5 once 

the child is regulated. 

Parents are to be called and informed of theƛǊ ŎƘƛƭŘΩǎ behaviour and discuss outcomes, including 

whether their child will be placed on a Behaviour Contract. 

 

Internal Isolation  

LŦ ŀ ŎƘƛƭŘΩǎ ōŜƘŀviour reaches Stage 1 or Stage 2, the behaviour demonstrated may result in an 

internal isolation. An internal isolation is an extremely serious sanction and is used to allow a 

child time to reflect on any unwanted behaviour and with a view to modifying behaviour as 

quickly as possible. An internal isolation will take place with a member of SLT or members of the 

pastoral team. Children will be expected to complete learning tasks once they are sufficiently 

regulated. All internal isolations are recorded on Arbor and CPOMs and parents will be contacted 

to discuss why it was deemed necessary for their child to be internally isolated. 

 

Support for Staff   

We acknowledge that SLT will need to called ǿƘŜƴ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ ƛǎ ǎŜǾŜǊŜ ŜƴƻǳƎƘ ǘƻ ǿŀǊǊŀƴǘ 

Stage 1-2. However, we also acknowledge that staff may require support to help children along 

their behaviour journey (steps 1 ς 5). As such, SLT will attend to support staff with this process, 

within the classroom, where required. We believe that, where possible and appropriate, the best 

place for our children is in their classroom with their teacher (their key attachment figure). 

 

Loss of Break/Lunchtime   

Children may lose break/lunchtimes if staff and SLT deem that the child is unsafe during these 

times and the loss of break/ lunch time will therefore act as a logical consequence. Once the child 

has proven that they can be trusted, having completed reflective and restorative learning, they 

can re-engage in lunch and play times. At Tinsley Meadows, we acknowledge these less-structured 

times cause spikes in anxiety for some children and, as such, alternative provisions may be made 

for specific children to enable the child to access outdoor/break but in a more supported way.  



 

 

If a child is losing break as a logical consequence, the restorative conversation mats should be 

ǳǎŜŘ ōȅ ǘƘŜ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊ ƻǊ Ŏƭŀǎǎ ǘŜŀŎƘŜǊ ǘƻ ŜƴŎƻǳǊŀƎŜ ǘƘŜ ŎƘƛƭŘ to articulate their feelings and 

reflect on their actions. If the child is losing their lunchtime, the restorative conversation will be 

facilitated by a member of SLT, ideally in the presence of the class teacher.  

 

Recording of Behavioural Incidents  

All incidents relating to unacceptable behaviour are logged on CPOMs and consequently all 

relevant staff members are notified. Staff are then able to add actions to the recording of the 

incident to create a full picture of the incident.  

All incidents logged on CPOMs are viewed by the Senior Leadership Team and Pastoral staff who 

will advise on any further actions that need to take place.  

Incidents should be recorded in the following manner: 

- ¢ƘŜ ŘŜǘŀƛƭǎ ƻŦ ǘƘŜ ŜǾŜƴǘ όŘŀǘŜκ ǘƛƳŜκ ǇŜǊǎƻƴΩǎ ƴŀƳŜ ǿƘƻ ƛǎ ǊŜŎƻǊŘƛƴƎ ŀƴŘ ǘƛǘƭŜύ  

Actions:  

- Step 1 - wŜƳƛƴŘŜǊ ƻŦ ōŜƘŀǾƛƻǳǊ ŎǳǊǊƛŎǳƭǳƳΦ /ƘƛƭŘΩǎ ǊŜǎǇƻƴǎŜΦ 

- Step 2 - 9Ƴƻǘƛƻƴ ŎƻŀŎƘƛƴƎΦ /ƘƛƭŘΩǎ ǊŜǎǇƻƴǎŜΦ  

- Step 3 - [ƻƎƛŎŀƭ ŎƻƴǎŜǉǳŜƴŎŜǎΦ ¢ƘŜ ƻǳǘŎƻƳŜ ŀƴŘ ŎƘƛƭŘΩǎ ǊŜǎǇƻƴǎŜΦ 

- Step 4 ς Restorative conversationΦ /ƘƛƭŘΩǎ ǊŜǎǇƻƴǎŜΦ  

- Step 5 -. Further consequences (if required). 

- Communication with family 

 

Behaviour Contracts   

The purpose of a Behaviour Contract is not to punish, but instead is a behaviour tool to encourage 

children to make positive changes and the correct choices. Being placed on a Behaviour Contract 

is a serious consequence and this needs to be felt by both the child and their parents/carers. A 

meeting will take place and both children and their parents/carers are encouraged to attend.  

At this meeting, the Behaviour Contract will be created collaboratively with the child to give them 

a strong sense of ownership of the contract (see appendix 3). All Behaviour Contracts will be 

different according to the needs of the child and the details of the situation. Once the contract is 

ƛƴ ǇƭŀŎŜΣ ǘƘŜ ŎƘƛƭŘΩǎ Ŏƭŀǎǎ ǘŜŀŎƘŜǊ ǿƛƭƭ ǘƘŜƴ ǎǇŜƴŘ ǘƛƳŜ ƭƻƻƪƛƴƎ ƻǾŜǊ ǘƘŜ ŎƻƴǘǊŀŎǘ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘ ŀƴŘ 



 

 

discussing with them how to earn their privileges back as quickly as possible. Each individual 

Behaviour Contract will look and be accessed differently, depending on the needs of the child.  

In some cases, the Behaviour Contracts will continue for more than a week, leading to more than 

one page. All previous pages are to be kept together in a plastic wallet so that staff can monitor 

whether the Behaviour Contract is working for the child and when privileges have been earned 

back, minimising discrepancy. 

All Behaviour Contracts across school will be logged and tracked to monitor the effectiveness of 

Behaviour Contracts helpful and whether an alternative arrangement needs to be put in place to 

help a particular child to succeed. 

 

Loss of Control  

At times, we recognise and accept that children will not behave or work in a manner which is 

acceptable, despite the support put in place by the Behaviour Steps/Behaviour Contracts. For 

children demonstrating a loss of control, careful consideration is given to the individual and how 

best to support them to regulate.  

Opal and Crystal 

Opal (KS1 corridor) and Crystal (KS2 corridor) are designated safe spaces to support children 

with their emotional regulation following a period of crisis or for those who have requested some 

time out. The use of these sensory spaces is individual to the needs of each child; for some children 

this may follow an incident in the classroom whilst for others they may require use of Opal or 

Crystal following an incident in the playground or another area around school. Children will be 

supported by a member of staff with the aim of regulating behaviour, promoting a restorative 

discussion and reintegration into lessons.  

If children are directed to this space due to inappropriate choices, a record of time spent out of 

lessons will be maintained and they will have to make up this time. When the child enters Opal 

or Crystal, it will be clearly communicated with them as to whether they will owe time back.  

Violent Behaviour 

If violent behaviours are displayed by children, particular protocols in line with Team Teach are 

used. If it is one child displaying violence, they will be safely moved out of the classroom (Stage 

1) and towards a safe space with a member of staff that the violence has not been displayed 

towards. Once they have been removed from the room, they will be encouraged to see this change 

of scenery as a fresh start and to make more positive choices. They will stay out of their 

classroom/the environment in which the incident occurred until they are settled and calm enough 

to re-join. Steps 1 ς 5 will be completed with the child. 



 

 

If there are two or more children involved in the violent incident, a decision will be made regarding 

which child/children will be directed out of the room/away from the incident (Stage 1). Once they 

have been removed from the room/away from the incident, they will be encouraged to see this 

change of scenery as a fresh start and to make more positive choices. They will stay out of the 

classroom/the environment in which the incident occurred until they are settled and calm enough 

to re-join. Steps 1 ς 5 will be completed with the child.  

If children are choosing to kick, their shoes can be removed from their feet and put in a safe and 

secure place until they are ready to wear them again.  

 

Physical Intervention  

Several staff across school are ¢ŜŀƳ ¢ŜŀŎƘ ǘǊŀƛƴŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƪŜŜǇƛƴƎ 

staff and pupils safe (further information on the use of reasonable force detailed later in the 

policy) . Team Teach is a risk reduction method which is deep rooted in practices of reducing 

escalation and risk arising from unwanted choices. Restraint is only ever used as a last resort and 

to keep the young person or those around them free from harm. When faced with a difficult 

situation it is important to remember that most of the time, we can find a resolution through our 

positive handling of the challenge posed. Pupils can be held or moved if:  

ω ¢ƘŜȅ ŀǊŜ ŀ ƎŜƴǳƛƴŜ ŘŀƴƎŜǊ ǘƻ ǘƘŜƳǎŜƭǾŜǎΤ  

ω ¢ƘŜȅ ŀǊŜ ƘǳǊǘƛƴƎ ŀƴƻǘƘŜǊ ŎƘƛƭŘ ƻǊ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦΤ  

ω ¢ƘŜȅ ŀǊŜ ǘǊȅƛƴƎ ǘƻ ŜǎŎŀǇŜ ŦǊƻƳ ǎŎƘƻƻƭΦ  

Pupils will not be restrained when they are defiant or rude as this is not a proportional or justified 

response to their actions.  

 

Emergency Support Using the Radio  

When using the radio system to call for support, please do not request specific staff.  

Emergency button:  Physical conflict, child seriously injured, lost child, medical emergency or 

other emergency. You must state your location if not in the classroom.  

Radio call: Child using racist or homophobic language, child purposefully damaging property, 

child hurting a child or adult, child significantly disrupting learning, child needs a sensory break 

when the teacher is on their own and there is no TA across the year group, medical support 

needed and no First Aider in the nearby classes 

 



 

 

What to say:  Please can I have medical support in ______ 

Please can I have (urgent) behaviour support in _______  

Please can I have support in ________  

Please can I have support for a restorative conversation in _____(only when no TA is available 

across the year group) 

Please can I have support for a sensory break in _______ (only when no TA is available across 

the year group) 

/ƘƛƭŘǊŜƴΩǎ ƴŀƳŜǎ ǎƘƻǳƭŘ ƻƴƭȅ ōŜ ǳǎŜŘ ƻǾŜǊ ǘƘŜ ǊŀŘƛƻ ƛƴ ŀƴ ŜƳŜǊƎŜƴŎȅ ǎƛǘǳŀǘƛƻƴΦ  

 

Response: Support is on the way  

 

Pearl Provision   

Staff within our Pearl provision adopt a trauma informed and relational approach as set out in 

the whole school policy above. This involves providing emotional containment in response to 

behavioural dysregulation and utilising restorative practice. Each child in Pearl has their own 

behaviour support plan, and a child friendly one page profile, included within their individual 

learning plan which all staff understand and follow. This is reviewed half termly, in collaboration 

with parents and carers, as part of Working Together meetings. Staff in Pearl may direct pupils 

to use the sensory room within the provision as part of the de-escalation process where pupils will 

be supported to co-regulate. The staff in Pearl are required to receive Team Teach training so 

that they are equipped to de-escalate pupils as required. A change of face may be requested at 

any point and further support from SLT/the wider pastoral team will be available via the use of 

radios.   

 

Home School Agreement  

Tinsley Meadows Primary Academy will:  

ǒ Ensure that your child is valued and supported to make good progress in all aspects of their 

development  

ǒ Provide a friendly welcome to your child and a secure, stimulating environment in which to 

learn  

ǒ Treat your child with the dignity and respect that they deserve  



 

 

ǒ Provide consistently high standards of teaching and always demand impeccable behaviour  

ǒ Provide you with information about your childΩs progress alongside opportunities to speak to 

the teachers  

ǒ Keep you well informed about school policies  

ǒ Inform you of any concerns regarding your childΩs behaviour, work or health  

Parents and carers will:  

ω ŜƴǎǳǊŜ ǘƘŜƛǊ ŎƘƛƭŘ ŀǘǘŜƴŘǎ ŜǾŜǊȅ ŘŀȅΣ ƻƴ ǘƛƳŜΣ ǿearing the correct uniform;  

ω ŜƴǎǳǊŜ ǘƘŀǘ ŦŀƳƛƭȅ ƘƻƭƛŘŀȅǎ ŀǊŜ ǘŀƪŜƴ ƻǳǘǎƛŘŜ ƻŦ ǘŜǊƳ ǘƛƳŜΤ 

ω ƛƴŦƻǊƳ ǘƘŜ ǎŎƘƻƻƭ ƻŦ ŀƴȅ ŎƻƴŎŜǊƴǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ƻǊ ǿŜƭŦŀǊŜΤ  

ω ŜƴǎǳǊŜ ǘƘŜƛǊ ŎƘƛƭŘ ǊŜŀŘǎ ŀǘ ƘƻƳŜ ŀǘ ƭŜŀǎǘ three times a week;  

ω ǎǳǇǇƻǊǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇƻƭƛŎƛŜǎ ƻƴ ōŜƘŀǾƛƻǳǊ ŀƴŘ ǳƴƛŦƻǊƳΤ  

ω ŀǘǘŜƴŘ ŀƭƭ ǇŀǊŜƴǘǎΩ ŜǾŜƴƛƴƎǎ ŀƴŘ ƳŜŜǘƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΤ  

ω ŜƴǎǳǊŜ ǘƘŜƛǊ ŎƘƛƭŘ ǳǇƘƻƭŘǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻŘŜ ƻŦ ŎƻƴŘǳŎǘ ƻƴ ǘƘŜ ǿŀȅ ǘƻ ŀƴŘ ŦǊƻƳ ǘƘŜ ǎŎƘƻƻƭΤ  

ω ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜƛǊ ŎƻƴǘŀŎǘ ŘŜǘŀƛƭǎ ŀǊŜ ǳǇ ǘƻ ŘŀǘŜ ƻǊ ƭŜǘ ǊŜŎŜǇǘƛƻƴ ƪƴƻǿ ƛŦ ǘƘŜƛǊ ŎƻƴǘŀŎǘ ŘŜǘŀƛƭǎ 

change;  

ω ŎƻƳƳǳƴƛŎŀǘŜ ŀƴȅ ƛƴŘƛǾƛŘǳŀƭ ŎƻƴŎŜǊƴǎ ǘƻ ǘƘŜ ǎŎƘƻƻƭ ƛƳƳŜŘƛŀǘŜƭȅΦ  

Pupils will:  

ω ŀǘǘŜƴŘ ǎŎƘƻƻƭ ŜǾŜǊȅ Řŀȅ ŀƴŘ ƻƴ ǘƛƳŜΤ  

ω ǿŜŀǊ ǘƘŜ ŎƻǊǊŜŎǘ ǎŎƘƻƻƭ ǳƴƛŦƻǊƳΤ  

ω Ŧƻƭƭƻǿ ŀƭƭ ǎŎƘƻƻƭ ǊǳƭŜǎ ŀƴŘ ǘǊŜŀǘ ǇǳǇƛƭǎ ŀƴŘ ǎǘŀŦŦ ǿƛǘƘ ǊŜǎǇŜŎǘ ŀƴŘ ƪƛƴŘƴŜǎǎΤ  

ω ŀƎǊŜŜ ǘƻ ŀƴŘ Ŧƻƭƭƻǿ ǘƘŜ ōŜƘŀǾƛƻǳǊ ǎȅǎǘŜƳǎΤ  

ω ǊŜǎǇŜŎǘ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘǎ and classroom environment;  

ω ǘŀƪŜ ŎŀǊŜ ƻŦ ŀƭƭ ǎŎƘƻƻƭ ŜǉǳƛǇƳŜƴǘΤ  

ω ǎƘŀǊŜ ŦŜŜƭƛƴƎǎ ƘƻƴŜǎǘƭȅ ŀƴŘ ǇƻƭƛǘŜƭȅ ŀƴŘ ǎƘƻǿ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ŦƻǊ ƻǘƘŜǊǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ǿƘŜƴ ŘƻƛƴƎ 

so;  

ω Řƻ ŀƭƭ Ŏƭŀǎǎ ŀƴŘ ƘƻƳŜǿƻǊƪ ǘƻ ǘƘŜ ōŜǎǘ ƻŦ ǘƘŜƛǊ ŀōƛƭƛǘȅΤ  

ω ƴŜǾŜǊ ǳǎŜ ŀ ƳƻōƛƭŜ ǇƘƻƴŜΣ ǇƻǎǎŜǎǎ ŎƘŜǿƛƴƎ ƎǳƳΣ ƻǊ ōǊƛƴƎ ƻŦŦŜƴǎƛǾŜ ƛǘŜƳǎ ƛƴǘƻ ǎŎƘƻƻƭΦ 

 



 

 

Bullying  

Tinsley Meadows is committed to providing a caring, friendly and safe establishment for all our 

children so they can learn in a positive and secure environment. Bullying of any kind is 

unacceptable in the school. If bullying does occur, all children should be able to inform staff and 

be confident that incidents will be dealt with promptly and effectively.  

Bullying will not be tolerated at Tinsley Meadows and as a school we: 

ω ŜƴǎǳǊŜ ǘƘŀǘ ǇǳǇƛƭǎ ƭŜŀǊƴ ƛƴ ŀ ǎǳǇǇƻǊǘƛǾŜΣ ŎŀǊƛƴƎ ŀƴŘ ǎŀŦŜ ŜƴǾƛǊƻƴƳŜƴǘΣ ǿƛǘƘƻǳǘ ŦŜŀǊ ƻŦ ōŜƛƴƎ 

bullied;  

ω ŜƴǎǳǊŜ ǘƘŀǘ ŜǾŜǊȅƻƴŜ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭ ƛǎ ŀǿŀǊŜ ƻŦ ǘƘŜ ƴŀǘǳǊŜ ŀƴŘ ǘȅǇŜǎ ƻŦ ōǳƭƭȅƛƴƎ 

that may occur, both in and out of school; their causes and effects;  

ω ŜƴǎǳǊŜ ǘƘŀǘ ŜǾŜǊȅƻƴŜ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭ ƛǎ ŀǿŀǊŜ ǘƘŀǘ ōǳƭƭȅƛƴƎ ƛǎ ǘƻǘŀƭƭȅ ǳƴŀŎŎŜǇǘŀōƭŜΤ  

ω ŜƴǎǳǊŜ ǘƘŀǘ ŜǾŜǊȅƻƴŜ ƛǎ ŀǿŀǊŜ ƻŦ ǘƘŜƛǊ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ƛƴ ŀŘŘǊŜǎǎƛƴƎ ōǳƭƭȅƛƴƎ ƛǎǎǳŜǎΤ ω ¢ƻ ŘŜǾŜƭƻǇ 

effective strategies to prevent bullying;  

ω ǇǊƻǾƛŘŜ ŀ ŎƻƴǎƛǎǘŜƴǘ ǎŎƘƻƻƭ ǊŜǎǇƻƴǎŜ ǘƻ ŀƴȅ ōǳƭƭȅƛƴƎ ŀƴŘ ƘŀǾŜ ŎƭŜŀǊ ǇǊƻŎŜŘǳǊŜǎ ŦƻǊ ŘŜŀƭƛƴƎ ǿƛǘƘ 

incidents;  

ω ǳǎŜ ŀƭƭ ǇǳǇƛƭǎΣ ǎǘŀŦŦ ŀƴŘ ǇŀǊŜƴǘǎ ŀǎ ŀ ǇƻǎƛǘƛǾŜ ǊŜǎƻǳǊŎŜ ƛƴ ǘƘŜ ŜƭƛƳƛƴŀǘƛƻƴ ƻŦ ŀƴȅ ŦƻǊƳ ƻŦ ōǳƭƭȅƛƴƎΣ 

drawing on peer pressure as a means of preventing bullying;  

ω ǇǊƻǾƛŘŜ ǎǳǇǇƻǊǘ ŦƻǊ ōƻǘƘ ǾƛŎǘƛƳ ŀƴŘ ōǳƭƭȅΤ  

ω ŜȄǇƭƛŎƛǘƭȅ ǘŜŀŎƘ ƻŦ ŀǇǇǊƻǇǊƛŀǘŜ ƭŀƴƎǳŀƎŜ ŀƴŘ ƛǘǎ ǳǎŜǎΦ  

Definition:  

Bullying is defined as deliberately hurtful behaviour, by an individual or a group, which 

intentionally hurts another individual, physically or emotionally, usually repeated over a period, 

where it is often difficult for those being bullied to defend themselves. It can happen anywhere, 

both in and out of school. Bullying can have a negative lifelong impact. It can make it difficult 

for children to learn and can have a lasting detrimental effect on their lives. Young people who 

have been bullied can become anxious and withdrawn, depressed or aggressive. Although bullying 

is not a specific criminal offence, there are criminal laws which apply to harassment and 

threatening behaviour. 

Types of Bullying: 

ω wŀŎƛŀƭκwŜƭƛƎƛƻǳǎκ/ǳƭǘǳǊŀƭ ς where someone is made to feel inferior because of their background, 

culture or religion;  

ω {ŜȄǳŀƭκǎŜȄƛǎǘ - bullying based on something specifically linked to gender;  



 

 

ω IƻƳƻǇƘƻōƛŎ - bullying based on sexual orientation;  

ω 5ƛǎŀōƛƭƛǘȅ - ŀƴȅ ŜȄǇƭƻƛǘŀǘƛƻƴ ƻŦ ŀ ǇŀǊǘƛŎǳƭŀǊ ŀǎǇŜŎǘ ƻŦ ŀ ŎƘƛƭŘΩǎ Řƛǎŀōƛƭƛǘȅ ŀƴŘκƻǊ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴŀƭ 

needs;  

ω /ȅōŜǊ-bullying via technology. For example, internet/mobile phones, email, social networks, text 

messages, photographs;  

ω .ǳƭƭȅƛƴƎ Ŏŀƴ ƛƴŎƭǳŘŜ ƴŀƳŜ-calling, taunting, mocking, making offensive comments, kicking, hitting, 

pushing, taking belongings, inappropriate touching, producing offensive graffiti, spreading hurtful 

and untruthful rumours or regularly excluding someone from groups or games;  

ω Lǘ ƛǎ ŀƭǎƻ ōǳƭƭȅƛƴƎ ǿƘŜƴ ŀ ȅƻǳƴƎ ǇŜǊǎƻƴ ƛǎ ǇǊŜǎǎǳǊŜŘ ǘƻ ŀŎǘ ŀƎŀƛƴǎǘ ǘƘŜƛǊ ǿƛƭƭ ōȅ ƻǘƘŜǊǎ ƻǊ ƛǎ 

ƘŀǊŀǎǎŜŘ ōȅ ǳƴǿŀƴǘŜŘ ŎƻƴŘǳŎǘΣ ǿƘƛŎƘ ǾƛƻƭŀǘŜǎ ŀ ǇŜǊǎƻƴΩǎ ŘƛƎƴƛǘȅ ƻǊ ŎǊŜŀǘŜǎ ŀƴ ƛƴǘƛƳƛŘŀǘƛƴƎΣ 

hostile, degrading or humiliating environment. 

Cyber bullying:  

Cyber bullying can take place at any time that someone logs on or picks up a phone, and often 

ƛƴǾŀŘŜǎ ǇŜƻǇƭŜΩǎ ǇŜǊǎƻƴŀƭ ǘƛƳŜ ŀƴŘ ǎǇŀŎŜΦ /ȅōŜǊ ōǳƭƭȅƛƴƎ Ŏŀƴ ƛƴǾƻƭǾŜ Ƴŀƴȅ ǇŜƻǇƭŜ ŜΦƎΦ ǎƻŎƛŀƭ 

networking sites. Images or text messages can be passed quickly from one person to another or 

via shared websites. This makes it hard to control. Tinsley Meadows encourages children to not 

use social media without the supervision and consent of their parents. The school expects parents 

ǘƻ ƳƻƴƛǘƻǊ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǳǎŜ ŀǘ ƘƻƳŜ ŀnd limit it where necessary. Tinsley Meadows has a no 

mobile phone rule to eradicate cyber bullying whilst at school. Any harassment or bullying of any 

member of the school community, including staff, in or out of school, by children, parents or staff, 

will not be tolerated and the perpetrator will be dealt with robustly. 

 

Signs and symptoms of bullying:  

A child may indicate by signs or behaviour that he or she is being bullied. Adults should be aware 

of these possible signs and should investigate if a child:  

ω Lǎ ǳƴǿƛƭƭƛƴƎ ǘƻ Ǝƻ ǘƻ ǎŎƘƻƻƭΤ  

ω Lǎ ŦǊŜǉǳŜƴǘƭȅ ŀōǎŜƴǘ ŦǊƻƳ ǎŎƘƻƻƭΤ  

ω /ƘŀƴƎŜǎ Ƙƛǎ ƻǊ ƘŜǊ ǳǎǳŀƭ ǊƻǳǘƛƴŜΤ  

ω .ŜŎƻƳŜǎ ŀƴȄƛƻǳǎΣ ǿƛǘƘŘǊŀǿƴ ƻǊ ƛǎ ƭŀŎƪƛƴƎ ƛƴ ŎƻƴŦƛŘŜƴŎŜΤ  

ω !ǘǘŜƳǇǘǎ ƻǊ ǘƘǊŜŀǘŜƴǎ ǎǳƛŎƛŘŜ ƻǊ Ǌǳƴǎ ŀǿŀȅΤ  

ω CǊŜǉǳŜƴǘƭȅ ŦŜŜƭǎ ƛƭƭ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎΤ  



 

 

ω 5ŜƳƻƴǎǘǊŀǘŜǎ ŎƘŀƴƎŜǎ ƛƴ ǿƻǊƪ ǇŀǘǘŜǊƴǎΤ  

ω Iŀǎ ǇƻǎǎŜǎǎƛƻƴǎ ǿƘƛŎƘ ŀǊŜ ŘŀƳŀƎŜŘ ƻǊ ΨƎƻ ƳƛǎǎƛƴƎΩΤ  

ω !ǎƪǎ ŦƻǊ ƳƻƴŜȅ ƻǊ ǎǘŀǊǘǎ ǎǘŜŀƭƛƴƎ ƳƻƴŜȅΤ 

 ω Iŀǎ ǳƴŜȄǇƭŀƛƴŜŘ ƛƴƧǳǊƛŜǎΤ  

ω {ǘƻǇǎ ŜŀǘƛƴƎΤ  

ω .ŜŎƻƳŜǎ ŀƎƎǊŜǎǎƛǾŜΣ ŘƛǎǊǳǇǘƛǾŜ ƻǊ ǳƴǊŜŀǎƻƴŀōƭŜΤ  

ω Lǎ ōǳƭƭȅƛƴƎ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ƻǊ ǎƛōƭƛƴƎǎΤ  

ω Lǎ ŦǊƛƎƘǘŜƴŜŘ ǘƻ ǎŀȅ ǿƘŀǘΩǎ ǿǊƻƴƎΤ  

ω Lǎ ŜǾŀǎƛǾŜ ƻǊ ƎƛǾŜǎ ƛƳǇǊƻōŀōƭŜ ŜȄŎǳǎŜǎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŀƴȅ ƻŦ ǘƘŜ ŀōƻǾŜΦ  

 

These signs and behaviours could indicate other problems or circumstances, but bullying should 

be considered a possibility and should be investigated. 

Action to prevent bullying:  

Staff have a range of appropriate strategies and opportunities to call upon to educate children 

on bullying. These may include:  

ω {ƪƛƭƭŜŘ ƻōǎŜǊǾŀǘƛƻƴ ǘƻ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ǎȅƳǇǘƻƳǎ ƴƻǘŜŘ ŀōƻǾŜΤ  

ω CPOMs reports of bullying behaviour, which are then acted upon and the information relating 

to the alleged bully and their victims reported as appropriate;  

ω ¢ƘŜ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ŜƳōǊŀŎŜǎ ǘƘŜ ǘƻǇƛŎ ƻŦ ōǳƭƭȅƛƴƎΣ ƛƴŎƭǳŘƛƴƎ ƛǘǎ ŘŀƴƎŜǊǎΣ Ƙƻǿ ǘƻ ǇǊŜǾŜƴǘ ƛǘ 

and the steps to take when it occurs;  

ω ¢ŜŀŎƘŜǊǎ ǿƛƭƭ ŎƻƴǎƛŘŜǊ ǿƘŜǊŜ ŎƘƛƭŘǊŜƴ ǎƛǘ ǿƘŜƴ ƭŜŀǊƴƛƴƎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ƴƻ ǇǳǇƛƭ ŦŜŜƭǎ ƛǎƻƭŀǘŜŘΤ  

ω ¦ǎŜ ƻŦ ƻǘƘŜǊ ŜƭŜƳŜƴǘǎ ƻŦ ǎŎƘƻƻƭ ƭƛŦŜ ǘƻ ŜŘǳŎŀǘŜ ƻǳǊ ǇǳǇƛƭǎΣ ƛƴŎƭǳŘƛƴƎ ŀǎǎŜƳōƭƛŜǎ 

 ω CƻŎǳǎǎŜŘ ǘǊŀƛƴƛƴƎΣ ŦƻǊ ŜȄŀƳǇƭŜ ƛƴ the safe use of the internet;  

ω !Ǿŀƛƭŀōƛƭƛǘȅ ƻŦ ǘƘƛǎ ǇƻƭƛŎȅ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ǘƻ ŜƴŀōƭŜ ǇŀǊŜƴǘǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎŎƘƻƻƭΩǎ 

approach and work together with staff; 

ω /ƭƻǎŜ ǇŀǊŜƴǘκǘŜŀŎƘŜǊ ƭƛŀƛǎƻƴ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ōƻǘƘ ƘƻƳŜ ŀƴŘ ǎŎƘƻƻƭ ǿƻǊƪ ǘƻƎŜǘƘŜǊ ǘƻ ƘŜƭǇ ŀƴŘ 

support the victim and moderate the behaviour of the bully;  

ω ²ƘŜǊŜ ŀǇǇǊƻǇǊƛŀǘŜΣ ŀƴŘ ŦƻƭƭƻǿƛƴƎ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ ǘƘŜ IŜŀŘǘŜŀŎƘŜǊΣ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ƻǳǘǎƛŘŜ 

assistance, such as an educational psychologist, social worker or the police;  



 

 

ω 9ƴǎǳǊƛƴƎ ǘƘŀǘ ǎǘŀŦŦ ŀǊŜ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǘƛƳŜǎ ŀƴŘ ǇƭŀŎŜǎ ǿƘŜƴ ōǳƭƭȅƛƴƎ ƛǎ Ƴƻǎǘ ƭƛƪŜƭȅ ǘƻ ƻŎŎǳǊΤ 

organisation of the school day and supervision arrangements reduce the likely incidence of 

bullying.  

ω !ƭƭ ŎƘƛƭŘǊŜƴ ƎƛǾŜƴ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǎǇŜŀƪ ǘƻ ŀ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦΣ ŀƭǘƘƻǳƎƘ ŜǾŜǊȅ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦ 

will be approachable;  

ω 9ƴǎǳǊƛƴƎ ǘƘƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ǇƻƭƛŎȅ ƛǎ ƛƴ ǎȅƴŜǊƎȅ ǿƛǘƘ ǘƘŜ ǊŜǎǘ ƻŦ ¢ƘŜ .ŜƘŀǾƛƻǳǊ tƻƭƛŎȅ ǎƻ ǘƘŀǘ ŀƭƭ 

concerned are aware of the appropriate procedures and sanctions. 

 

Exclusions and Suspensions 

Exclusions and fixed term suspensions will be used only in rare and exceptional circumstances. 

Acts of extreme physical abuse, which result in significant harm to another child or adult, will not 

be tolerated. Verbal abuse, which can be equally damaging, will also not be tolerated. (Refer to 

the FRMAT Exclusion and Restraint Policy.) When the decision has been made to exclude or 

suspend a child, the child will be isolated from other children and the parents contacted as soon 

as possible to collect their child. The reasons for the exclusion or suspension will be conveyed to 

the parents in writing. Only the Principal has the power to exclude or suspend a child from the 

academy. Exclusion or suspension may be either:  

1. Fixed period suspension.  

A child may be suspended for up to 45 days in any academic year. If an incident is of a serious 

nature, children will be given a fixed period suspension and the school will then continue to 

investigate and gather information, during the suspension period to ensure that the matter is 

dealt with appropriately. Should additional evidence/information come to light in that time, which 

the Principal was not in possession of at the time of making the decision to suspend, the Academy 

would reserve the right to review the matter in light of the new evidence/information; and the 

Principal may decide the appropriate decision is to permanently exclude in light of that 

evidence/information. In line with the current legislation any such decision would not be made 

until the suspension had concluded and parents would be informed accordingly in writing.  

2. Permanent.  

The MAT Trust Board will be informed of all exclusions. Internal exclusions can also be used at 

the discretion of the Principal.  

 

 

 



 

 

¢ŜŀŎƘŜǊΩǎ tƻǿŜǊǎ  

Teachers have statutory authority to discipline children whose behaviour is unacceptable, who 

break the rules or, who fail to follow a reasonable instruction. (Section 90 and 91 of the Education 

and Inspections Act 2006). The power also applies to all paid staff with responsibility for children, 

such as teaching assistants and mid-day supervisors, unless the Principal says otherwise. Teachers 

can discipline a child at any time that the child is in the academy or, elsewhere under the charge 

of a teacher, inc luding on academy visits. Teachers can also discipline children in certain 

ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǿƘŜƴ ŀ ŎƘƛƭŘΩǎ ƳƛǎōŜƘŀǾƛƻǳǊ ƻŎŎǳǊǎ ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ŀŎŀŘŜƳȅ όŜΦƎΦ ǎŎƘƻƻƭ ǘǊƛǇǎύΦ 

Teachers have the power to impose detention give reflections outside academy hours and they 

Ŏŀƴ ŎƻƴŦƛǎŎŀǘŜ ŎƘƛƭŘǊŜƴΩ ǇǊƻǇŜǊǘȅΦ  

 

/ƘƛƭŘǊŜƴΩǎ /ƻƴŘǳŎǘ hǳǘǎƛŘŜ {ŎƘƻƻƭ  

The law allows teachers the power to discipline children for misbehaving outside of the academy 

ǇǊŜƳƛǎŜǎ Ψǘƻ ǎǳŎƘ ŀƴ ŜȄǘŜƴǘ ŀǎ ƛǎ ǊŜŀǎƻƴŀōƭŜΩΦ {ǳŎƘ misbehavior might take place: 

¶ on an academy-organised or academy-related activity; 

¶ whilst travelling to or from the academy; 

¶ out of academy hours but when the child is wearing the academy uniform; 

¶ out of academy hours when the child is not wearing the academy uniform but where the 

child is identifiable as a child at the academy.  

Alternatively, teachers may discipline children at any time (in or out of academy hours), whether 

or not the above conditions apply, if the behaviour: 

¶ could have repercussions for the orderly running of the academy; 

¶ poses a threat to another child or member of the public; 

¶ could adversely affect the reputation of the academy.  

In all cases of misbehaviour, the teacher will discipline a child on the academy premises or 

elsewhere, only when the child is under the lawful control of the staff member. 

 

Confiscation of I tems/Searching Pupils   

There are two sets of legal provisions which enable academy staff to confiscate items from children.  

1. The general power to discipline enables a member of staff to confiscate, retain or dispose of a 

ŎƘƛƭŘΩǎ ǇǊƻǇŜǊǘȅ ŀǎ ŀ ǇǳƴƛǎƘƳŜƴǘΣ ǎƻ ƭƻƴƎ ŀǎ ƛǘ ƛǎ ǊŜŀǎƻƴŀōƭŜ ƛƴ ǘƘŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎΦ ¢ƘŜ ƭŀǿ ǇǊƻǘŜŎǘǎ 

them from liability for damage to, or loss of, any confiscated items, provided they have acted 



 

 

ƭŀǿŦǳƭƭȅΦ Lƴ ǘƘŜ ŜǾŜƴǘ ǘƘŀǘ ŀ ŎƘƛƭŘΩǎ ǇǊƻǇŜǊǘȅ ƛǎ ŎƻƴŦƛǎŎŀǘŜŘΣ ǘƘŜ ŀŎŀŘŜƳȅ ǿƛƭƭΣ ƛƴ Ƴƻǎǘ 

ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ǊŜǘǳǊƴ ǘƘŜ ǇǊƻǇŜǊǘȅ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ŦŀƳƛƭȅόǎύΦ  

нΦ aŜƳōŜǊǎ ƻŦ ŀŎŀŘŜƳȅ ǎǘŀŦŦ ƘŀǾŜ ǘƘŜ ǇƻǿŜǊ ǘƻ ǎŜŀǊŎƘ ŎƘƛƭŘǊŜƴ ǿƛǘƘƻǳǘ ŎƻƴǎŜƴǘ ŦƻǊ ΨǇǊƻƘƛōƛǘŜŘ 

ƛǘŜƳǎΩ ƛƴŎƭǳŘƛƴƎΥ  

¶ knives and weapons*  

¶ Alcohol 

¶ illegal drugs 

¶ stolen items 

¶ Vapes, tobacco and cigarette papers 

¶ Fireworks 

¶ pornographic images* 

¶ any article that has been or, is likely to be, used to commit an offence, cause personal 

injury or damage property 

¶ photographic devices such as mobile phones 

Weapons, knives and extreme or child pornography must always be handed to the police, 

otherwise it is for the member of staff to decide if and when to return a confiscated item. The 

ŀŎŀŘŜƳȅ ŀŘƘŜǊŜǎ ǘƻ ǘƘŜ Ψ{ŎǊŜŜƴƛƴƎΣ {ŜŀǊŎƘƛƴƎ ŀƴŘ /ƻƴŦƛǎŎŀǘƛƻƴ ŀŘǾƛŎŜ ŦƻǊ Ƙead teachers, staff 

ŀƴŘ ƎƻǾŜǊƴƛƴƎ ōƻŘƛŜǎΩ όCŜōǊǳŀǊȅ нлмпύΦ ²ƘŜǊŜ ŀ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦ ŎŀǊǊƛŜǎ ƻǳǘ ŀ ǎŜŀǊŎƘ ƻƴ ŀ ŎƘƛƭŘ 

with or without consent, they should be the same sex as the child being searched. There should 

also be a witness present who should also be of the same sex as the child being searched. There 

is a limited exception to this rule. A member of staff can carry out a search of a child of the 

opposite sex and without a witness present, but only where they reasonably believe that there is 

a risk that serious harm will be caused to a person if they do not conduct the search immediately 

and, where it is not reasonably practicable to summon another adult.  

Teachers can undertake a search without consent only if they have reasonable grounds for 

suspecting that a child may have in his or her possession a prohibited item. The teacher must 

decide in each particular case what constitutes reasonable grounds for suspicion. For example, 

they may have heard other children talking about the item or they might notice a child behaving 

in a way that causes them to be suspicious. Where appropriate, academy staff can view CCTV 

footage in order to make a decision whether or not to conduct a search for an item.  

 

Conducting a Search  

The person conducting the search must not require the child to remove any clothing other than 

outer clothing. 



 

 

¶  ΨhǳǘŜǊ ŎƭƻǘƘƛƴƎΩ ƳŜŀƴǎ ŎƭƻǘƘƛƴƎ ǘƘŀǘ ƛǎ ƴƻǘ ǿƻǊƴ ƴŜȄǘ ǘƻ ǘƘŜ ǎƪƛƴ ƻǊ ƛƳƳŜŘƛŀǘŜƭȅ ƻǾŜǊ ŀ 

ƎŀǊƳŜƴǘ ǘƘŀǘ ƛǎ ōŜƛƴƎ ǿƻǊƴ ŀǎ ǳƴŘŜǊǿŜŀǊ ōǳǘ ΨƻǳǘŜǊ ŎƭƻǘƘƛƴƎΩ ƛƴŎƭǳŘŜǎ ƘŀǘǎΤ ǎƘƻŜǎΤ ōƻƻǘǎΤ 

gloves and scarves. 

¶ ΨtƻǎǎŜǎǎƛƻƴǎΩ ƳŜŀƴǎ ŀƴȅ ƎƻƻŘǎ ƻǾŜǊ ǿƘƛŎƘ ǘƘŜ ŎƘƛƭŘ Ƙŀǎ ƻǊΣ ŀǇǇŜŀǊǎ ǘƻ ƘŀǾŜΣ ŎƻƴǘǊƻƭ ς this 

includes desks, lockers and bags.  

¶ ! ŎƘƛƭŘΩǎ ǇƻǎǎŜǎǎƛƻƴǎ Ŏŀƴ ōŜ ǎŜŀǊŎƘŜŘ ƻƴƭȅ ƛƴ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ǘƘŜ ŎƘƛƭŘ ŀƴŘ ŀƴƻǘƘŜǊ ƳŜƳōŜǊ 

of staff, except where there is a risk that serious harm will be caused to a person if the 

search is not conducted immediately and where it is not reasonably practicable to summon 

another member of staff.  

¶ The power to search without consent, enables a personal search, involving removal of 

outer clothing and the searching of pockets; but not an intimate search. Only a person 

with more extensive powers, e.g. a police officer, can go further than this. 

¶ Under common law powers, academy staff are able to search lockers and desks for any 

item, provided the child agrees. The academy can make it a condition of having a locker 

or desk that the child consents to have these searched for any item whether or not the 

child is present. 

¶ If a child does not consent to a search (or withdraws consent having signed a consent 

ŦƻǊƳύΣ ǘƘŜƴ ƛǘ ƛǎ ǇƻǎǎƛōƭŜ ǘƻ ŎƻƴŘǳŎǘ ŀ ǎŜŀǊŎƘ ǿƛǘƘƻǳǘ ŎƻƴǎŜƴǘ ōǳǘ ƻƴƭȅ ŦƻǊ ǘƘŜ άǇǊƻƘƛōƛǘŜŘ 

ƛǘŜƳǎέ ƭƛǎǘŜŘ ŀōƻǾŜΦ ¢ƘŜ ŀŎŀŘŜƳȅ ƛǎ ƴƻǘ ǊŜǉǳƛǊŜŘ ǘƻ ƛƴŦƻǊƳ ǘƘŜ ŎƘƛƭŘΩǎ ŦŀƳƛƭƛŜs before a 

search takes place or to seek their consent to search their child. 

¶ There is no legal requirement to make or keep a record of a search. 

¶ ¢ƘŜ ŀŎŀŘŜƳȅ ǎƘƻǳƭŘ ƛƴŦƻǊƳ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŎƘƛƭŘΩǎ ŦŀƳƛƭȅ ǿƘŜǊŜ ŀƭŎƻƘƻƭΣ ƛƭƭŜƎŀƭ ŘǊǳƎǎ ƻǊ 

potentially harmful substances are found, though there is no legal requirement to do so. 

¶ Complaints about screening or searching should be dealt with through the normal 

academy complaints procedure.  

 

Reasonable Force  

Some physical contact between staff and children is necessary to ensure the safety of everyone 

ŎƻƴŎŜǊƴŜŘΦ ¢ƘŜ ŀŎŀŘŜƳȅ ŘƻŜǎ ƴƻǘ ƘŀǾŜ ŀ Ψƴƻ ŎƻƴǘŀŎǘΩ ǇƻƭƛŎȅΦ ¢ƘŜǊŜ ƛǎ ŀ ǊŜŀƭ Ǌƛǎƪ ǘƘŀǘ ǎǳŎƘ ŀ ǇƻƭƛŎȅ 

might place a member of staff in breach of their duty of care towards a child or prevent them 

from taking action that is needed to prevent a child causing harm. All members of staff have the 

power to use reasonable force to prevent children committing an offence, injuring themselves or 

others, or damaging property, and to maintain good order and discipline in the classroom. The 

tǊƛƴŎƛǇŀƭ ŀƴŘ ŀǳǘƘƻǊƛǎŜŘ ǎǘŀŦŦ Ŏŀƴ ǳǎŜ ǊŜŀǎƻƴŀōƭŜ ŦƻǊŎŜ ǘƻ ǎŜŀǊŎƘ ŦƻǊ ΨǇǊƻƘƛōƛǘŜŘ ƛǘŜƳǎΩ όƪƴƛǾŜǎΣ 

weapons, stolen items, fireworks etc.). However, force cannot be used to search for items banned 

under the academy rules. These items include laser pens/torches, e-cigarettes and mobile 



 

 

telephones/devices. Whilst all staff members are empowered by law to use reasonable force where 

it is needed, key members of staff within Tinsley Meadows Primary Academy are also trained in 

ǘƘŜ ǳǎŜ ƻŦ Ψ¢ŜŀƳ ¢ŜŀŎƘ tƻǎƛǘƛǾŜ IŀƴŘƭƛƴƎ {ǘǊŀǘŜƎƛŜǎΩΦ tƻǎƛǘƛǾŜ ƘŀƴŘƭƛƴƎ ƛǎ ǘƘŜ ǇƻǎƛǘƛǾŜ ŀǇǇƭƛŎŀǘƛƻƴ 

of force with the intention of protecting the child from harming him/herself or others or seriously 

damaging property. If reasonable force is used on a child, Team Teach recommends that ideally, 

two staff are involved. This can assist with the situation as well as meaning that there is a witness 

should further action be taken by families. If reasonable force is necessary, a trained member of 

staff will be called upon as quickly as possible with the intention of de-escalating and reducing 

the risks to the child, other persons and property.  

What is reasonable force?  

¢ƘŜ ǘŜǊƳ ΨǊŜŀǎƻƴŀōƭŜ ŦƻǊŎŜΩ ŎƻǾŜǊǎ ǘƘŜ ōǊƻŀŘ ǊŀƴƎŜ ƻŦ ŀŎǘƛƻƴǎ ǳǎŜŘ ōȅ Ƴƻǎǘ ǘŜŀŎƘŜǊǎ ŀǘ ǎƻƳŜ 

point in their career which involve a degree of physical contact with children. Force is usually 

used either to control or restrain. This can range from guiding a child to safety by the arm, 

through to more extreme circumstances such as breaking up a fight or, where a child needs to be 

ǊŜǎǘǊŀƛƴŜŘ ǘƻ ǇǊŜǾŜƴǘ ǾƛƻƭŜƴŎŜ ƻǊ ƛƴƧǳǊȅΦ ΨwŜŀǎƻƴŀōƭŜ ƛƴ ŎƛǊŎǳƳǎǘŀƴŎŜǎΩ ƳŜŀƴǎ ǳǎƛƴƎ ƴƻ ƳƻǊŜ ŦƻǊŎŜ 

than is needed. Reasonable force could include: 

¶ ōƭƻŎƪƛƴƎ ŀ ŎƘƛƭŘΩǎ ǇŀǘƘ ōȅ ǎǘŀƴŘƛƴƎ ƛƴ ŦǊƻƴǘ ƻŦ ƘƛƳκƘŜǊΤ 

¶ leading a child by the arm; 

¶ physically removing a child from a classroom; 

¶ restraining a child to prevent them from attacking a member of staff or another child.  

Family consent will not be sought before reasonable force is used on a child. However, the 

academy will make contact with families after a significant event to notify them of the incident 

and the reason that reasonable force was applied. The individual using force in the academy will 

ōŜ ǊŜǉǳƛǊŜŘ ǘƻ ǊŜŎƻǊŘ ǘƘŜ ŘŜǘŀƛƭǎ ƻŦ ǘƘŜ ƛƴŎƛŘŜƴǘ ƻƴ ǘƘŜ ŀŎŀŘŜƳȅΩǎ Ǌƛǎƪ ǊŜƎƛǎǘŜǊ ŀƴŘ ƻƴ /tha{Φ Lƴ 

the use of reasonable force, the academy and its staff acknowledge the legal duty to make 

reasonable adjustments for children with SEND needs. In this instance, the member of staff should 

make a judgement about whether to use force, depending on the needs of the children concerned.  

Complaints arising following the use of reasonable force  

Any complaints, either from families or children, arising from the use of force will be investigated 

by the Principal speedily and thoroughly. Where a member of staff has acted within the law ς 

that is, they have used reasonable force in order to prevent injury, disorder or damage to property 

ς this will provide a defence to any criminal prosecution or other civil or public law action. When 

a complaint is made, the onus is on the person making the complaint to prove that his/her 

allegations are true ς it is not for the member of staff to show that he/she has acted reasonably. 

Suspension must not be an automatic response when a member of staff has been accused of using 



 

 

ŜȄŎŜǎǎƛǾŜ ŦƻǊŎŜΦ ¢ƘŜ tǊƛƴŎƛǇŀƭ ǎƘƻǳƭŘ ǊŜŦŜǊ ǘƻ ǘƘŜ ά5ŜŀƭƛƴƎ ǿƛǘƘ !ƭƭŜƎŀǘƛƻƴǎ ƻŦ !ōǳǎŜ ŀƎŀƛƴǎǘ 

¢ŜŀŎƘŜǊǎ ŀƴŘ hǘƘŜǊ {ǘŀŦŦέ ƎǳƛŘŀƴŎŜ όǎŜŜ ǘƘŜ ΨCǳǊǘƘŜǊ ǎƻǳǊŎŜǎ ƻŦ ƛƴŦƻǊƳŀǘƛƻƴΩ ǎŜŎǘƛƻƴ ōŜƭƻǿύ ǿƘŜƴ 

an allegation of using excessive force is made against a teacher. This guidance makes clear that 

a person must not be suspended automatically, or without careful thought. The Principal must 

consider carefully whether the circumstances of the case warrant a person being suspended until 

the allegation is resolved or, whether alternative arrangements are more appropriate. If a decision 

is taken to suspend a teacher, the Principal should ensure that the teacher has access to a named 

contact who can provide support. The MAT CEO and Trustees should always consider whether a 

teacher has acted within the law when reaching a decision about whether or not to take 

disciplinary action against the teacher. As employers, the MAT has a duty of care towards their 

employees. It is important that the academy provides appropriate pastoral care to any member 

of staff who is subject to a formal allegation, following a use of force incident.  

 

Other Types of Physical Contact  

It is not illegal to touch a child. There are occasions when physical contact with a child, other 

than reasonable force, is proper and necessary. Examples of where touching a child might be 

proper or necessary: 

ω ƘƻƭŘƛƴƎ ǘƘŜ ƘŀƴŘ ƻŦ ǘƘŜ ŎƘƛƭŘ ŀǘ ǘƘŜ ŦǊƻƴǘκōŀŎƪ ƻŦ ŀ ƭƛƴŜ ǿƘŜƴ ƎƻƛƴƎ ǘƻ ŀǎǎŜƳōƭȅ ƻǊ ǿƘŜƴ ǿŀƭƪƛƴƎ 

together around the academy;  

ω ǿƘŜƴ ŎƻƳŦƻǊǘƛƴƎ ŀ ŘƛǎǘǊŜǎǎŜŘ ŎƘƛƭŘΤ  

ω ǿƘŜƴ ŀ ŎƘƛƭŘ ƛǎ ōŜƛƴƎ ŎƻƴƎǊŀǘǳƭŀǘŜŘ ƻǊ ǇǊŀƛǎŜŘΤ  

ω ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ Ƙƻǿ ǘƻ ǳǎŜ ŀ ƳǳǎƛŎŀƭ ƛƴǎǘǊǳƳŜƴǘΤ  

ω ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ŜȄŜǊŎƛǎŜǎ ƻǊ ǘŜŎƘƴƛǉǳŜǎ ŘǳǊƛƴƎ t9 ƭŜǎǎƻƴǎ ƻǊ ǎǇƻǊǘǎ ŎƻŀŎƘƛƴƎΤ 

ω ǘƻ ƎƛǾŜ ŦƛǊǎǘ ŀƛŘΦ  

 

Policy Review  

This policy will be reviewed annually. The next review will take place in January 2025 

 

 

 

 



 

 

Appendix 1 ς Restorative Conversation Mats 

 

 



 

 

 

 



 

 

 

 

 

 

 


