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Pupil premium strategy statement Dec 2023                     
Tinsley Meadows Primary Academy 

This statement details our school’s use of pupil premium (and recovery premium for the 
2023 to 2024 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our 3 year pupil premium strategy (2021-2024), how we intend to spend the 
funding in this academic year and the effect that last year’s spending of pupil premium 
had within our school.  

School overview 

Detail Data 

School name Tinsley Meadows Primary 
Academy 

Number of pupils in school  635 

Proportion (%) of pupil premium eligible pupils 41% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021- 2024 

Date this statement was published December 2023 

Date on which it will be reviewed December 2024 

Statement authorised by T Macpherson (Principal)  

Pupil premium lead T Macpherson (Principal) 

Governor / Trustee lead Jude Grundy (Chair of 
Governors) 

Sheila Sutherland 
(Trustee) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £352,110 

Recovery premium funding allocation this academic year £35,090 

Pupil premium funding carried forward from previous years (enter £0 if 
not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£387,200 
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Part A: Pupil premium strategy plan 

Statement of intent 2021-2024 

Context  

Tinsley Meadows is located in a significantly deprived area of Sheffield – in quintile 5 (most deprived of 

all schools) with 41% being classed as disadvantaged. It should be noted that a significant number of 

children fall below the criteria for claiming free school meals for reasons relating to lack of 

documentation to satisfy local government requirements, which in turn depresses the school’s total. 

This group of children are often newly arrived to the country and face extreme deprivation bringing 

with them significant health issues, having fled persecution or conflict in their home countries. A 

significant number of other social issues are also prevalent in our community; families fleeing from 

debt and violence, parents and siblings in the prison system, domestic abuse, attachment and 

attunement challenges, isolation and social prejudice. Whilst a growing percentage of our school roll is 

made up of children from Eastern Europe (often Roma), there remains a high percentage of children of 

Pakistani heritage. Adding to our diverse pupil mix, we also have children from many countries around 

the world. 

There are 28 languages currently spoken in our school, with English being the first language of only 15% 

of children. Consequently, we have 85% classed as EAL but significantly, a large number could also be 

classed as ‘New to English’. However, many parents ascribe to not being EAL when we know English is 

not the first language at home and we are 97% global majority. 

The International New Arrivals (INA) group is predominantly Eastern European - the most transient group 

being the Gypsy Roma children. Many of these pupils have very little English and often little experience 

of school; this is now the second most significant ethnic group on roll after Pakistani.  

At the present time, there are 17 White British children on roll. Many of these families have relocated to 

the area for reasons relating to domestic abuse or crime. The vast majority of this group of children have 

some form of additional support from other agencies including Social Care.                               

Our ultimate objectives 

• To narrow the attainment gap between disadvantaged and non-disadvantaged pupils 

throughout school across all subjects  

• All disadvantaged pupils to exceed national expectations by the end of Year 6  

• To ensure all pupils’ attendance is above 95% so learning time is not lost  

• To close the language gap between disadvantaged and non-disadvantaged pupils  

• To raise phonics attainment so the gap is narrowed between us and the national average in 

year 1 and 2  
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Strategies to achieve these objectives 

As a proven strategy for closing the disadvantage attainment gap, high-quality teaching is at the 

heart of our structure, with a key focus on areas in which disadvantaged pupils require the most 

support.  Our approach will be responsive to common challenges across school, as identified below, 

and individual needs will be carefully considered. Robust diagnostic assessments will be used to 

identify specific areas for support to ensure each child is targeted effectively. As a school we will 

ensure all pupils are challenged, we will act early to intervene at the point need is identified and 

continue to ensure all staff take responsibility for disadvantaged pupils and ensure high 

expectations are maintained.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Weak oral language and communication skills and vocabulary gaps among many 
disadvantaged pupils (from FS1- KS2) are evident through assessments, observations 
and discussions with pupils.  

2 Varying stages of EAL throughout the school are evident through assessments, 
observations and discussions with pupils. 

3 Low attainment on entry to the EYFS (FS1 and FS2) across all areas evidenced through 
assessments and observations of pupils.   

4 Our attendance data indicates that the attendance, punctuality and persistent 
absenteeism of all pupils needs to be improved and attendance of disadvantaged 
pupils (those who meet the pupil premium criteria and those who should but do not, 
due to lack of documentation) is often lower than that of non-disadvantaged pupils.   

5 The requirement for support with social and emotional issues for disadvantaged 
pupils and their families has markedly increased over the course of the last year. 

6 Assessments and observations made by staff indicate that learning loss due to the 
impact of Covid 19 and partial school closures has impacted our disadvantaged pupils 
more greatly that non-disadvantaged pupils. This has resulted in knowledge gaps and 
pupils falling behind age related expectations.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and closing of 
language gap between disadvantaged and non-
disadvantaged pupils.  

Assessments and observations of pupils (BPVS 
British Picture Vocabulary Scale) will evidence 
improved oral language amongst disadvantaged 
pupils beginning with year 3.  

Accelerated progress and attainment in Reading 
of all pupils by the end of KS2.  

Achieve above national average in progress and 
attainment scores in KS2 Reading   

Accelerated progress and attainment in Writing of 
all pupils by the end of KS2. 

Achieve above national average in progress and 
attainment scores in KS2 Writing 

Accelerated progress and attainment in Maths of 
all pupils by the end of KS2. 

Achieve above national average in progress and 
attainment scores in KS2 Maths 

Accelerated progress and attainment Phonics of 
all pupils by the end of KS1.  

Narrow the gap between national attainment in 
KS1 Phonics and close the gap between 
disadvantaged and non-disadvantaged pupils.  

Above average attendance for all pupils.  Strive to improve attendance of all pupils and 
narrow the attendance gap between 
disadvantaged and non-disadvantaged pupils. 
Ensure that the percentage of all pupils who are 
persistently absent is below 8%.  

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £85,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

SENDCO: Currently 93 pupils at 
Tinsley Meadows have significant 
SEND/ Learning Difficulties (9 or 
which have an EHCP) requiring 
varying levels of intervention. The 
SENDCO liaises with colleagues in 
school and external agencies to 
ensure all pupils are supported 
appropriately. As an inclusive 

The evidence review for this guidance report 
found strong evidence that high quality 
teaching for pupils with SEND is firmly based 
on strategies that will either already be in 
the repertoire of every mainstream teacher 
or can be relatively easily added to it. 
Through the support of our SENDCO and 
outside agencies, teachers are provided with 
opportunities to develop a repertoire of 

1, 3, 6 
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school we remove barriers to 
learning and participation, provide 
an education that is appropriate to 
pupils’ needs, and promote high 
standards and the fulfilment of 
potential for all pupils.  

 

these strategies that can be used flexibly in 
response to individual needs and use them 
as the starting point for classroom teaching 
for all pupils  

 

-Special Educational Needs in Mainstream 
Schools, EEF March 2020 

Enhancement of staff CPD to 
ensure that sufficient time is 
allocated for quality staff 
professional development.  INSET 
days will be strategically used and 
the PDM cycle will cover all areas of 
the curriculum.  

 
 

 

Our staff professional development cycle is 
rooted in evidence-based practice. We are 
continuing to work closely with the TDT to 
further refine our CPD offer with a particular 
focus around evaluation. There is a strong 
evidence base that shows effective 
professional development should effectively 
build knowledge, motivate staff, develop 
teaching techniques and firmly embed 
practice. 

 

-Quality Assurance of Teachers’ Continuing Professional 
Development, EEF 2019 

-The Effects of High-quality Professional development 
on teachers and students, Education Policy Institute, 
Fletcher-Wood and Zuccollo, 2020 

 

1, 2, 3, 5, 6 

Metacognition and self-regulation 
approaches to teaching further 
embedded in order to support 
pupils to think about their own 
learning more explicitly, often by 
teaching them specific strategies 
for planning, monitoring, and 
evaluating their learning. 

There is some evidence to suggest that 
disadvantaged pupils are less likely to use 
metacognitive and self-regulatory strategies 
without being explicitly taught these 
strategies. Explicit teaching of metacognitive 
and self-regulatory strategies could therefore 
encourage such pupils to practise and use 
these skills more frequently in the future. 
With explicit teaching and feedback, pupils 
are more likely to use these strategies 
independently and habitually, enabling them 
to manage their own learning and overcome 
challenges themselves in the future. 

 

-Metacognition and Self-Regulation, EEF 2021 

 

3, 6 

Purchase further RWI resources 
and material (DfE validated 
systematic phonics programme).  

 

Continue to embed across EYFS and 
KS1.  (Catch up sessions also 
delivered to KS2 pupils where 
applicable).  

 

Explicit and systematic teaching of phonics 
has a strong evidence base that indicates a 
positive accuracy of word reading (not 
necessarily comprehension), particularly for 
disadvantaged pupils.  

 

RWI is currently being evaluated by the EEF 
and the evaluation report will be published 
in 2023.  

 

-EEF Teaching and Learning Toolkit: Phonics 

1, 2, 3 
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Ruth Miskin Blended Learning 
package in conjunction with the 
Literacy Hub. 

The senior team and our TLR holder 
for catch up provision closely 
monitor interventions and targeted 
support which is in place for all 
pupils throughout the year. Impact 
is tracked in order to ensure we are 
using and implementing the most 
effective strategies.  

 

The post is necessary to coordinate targeted 
tuition in order to address specific needs and 
gaps in knowledge. Effective intervention can 
be an effective tool to support low attaining 
pupils.  

 

-One to One Tuition, EEF 2021 

-Small Group Tuition , EEF 2021 

-Teaching Assistants Delivering Targeted Interventions, 
EEF 2021 
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Further enhancement of our maths 
curriculum, teaching and resources 
in line with the DfE EEF guidance. 
Maths leads will be released to 
embed key elements throughout 
school and to work with the South 
Yorkshire Maths Hub. Training for 
teachers and TAs will also be 
provided by the maths leads and 
the Maths Hub.  

Our planning for maths developments has 
been based on the DfE non-statutory 
guidance which was published in conjunction 
with the National Centre for Excellence 
which draws on evidence based approaches. 
The EEF guidance is based on a range of the 
best available evidence.    

 

-Maths Guidance KS1 and KS2, DfE, 2021 

-Improving Mathematics in the Early Years and KS1. 
EEF 2021 

-Improving Mathematics in KS2 and KS3, EEF 2021 

3, 6 

 

Use of standardised diagnostic 
assessment in reading. 

 

Training for staff to ensure 
assessments are interpreted and 
administered correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and areas 
of development for pupils to ensure they 
receive appropriate targeted support 
through interventions or teacher instruction. 

 

-Standardised Tests Assessing and Monitoring Pupil 
Progress, EEF 2021 

 

1, 3, 6 

Teams in KS1 and KS2 to undertake 
training in the HFL Reading Fluency 
strategy through school with 
support of the senior team and 
reading leads. 

On average, in just 8 weeks, pupils have made 
2 years and 3 months progress in reading 
comprehension age and have gained an in-
crease in accuracy of 13 months. *  

*as measured by the YARC assessment tool 

-Improving Literacy in KS1, EEF 2021 

 

-Improving Literacy in KS2, EEF 2021 

 

 

1, 2, 3, 6 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £135,433 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Word Aware strategies to be further 
embedded across school (led by in 
school accredited trainers) 

Word Aware is a structured whole school 
approach to promote the vocabulary of all 
children. Research has evidenced that this 
focus on whole class vocabulary learning, is 
of particular value for those who start at a 
disadvantage – including children with 
Developmental Language Disorder, SEND 
and EAL needs. 

 

-Early Language Development, EEF 

-Improving Literacy in KS1/ KS2, EEF 

-Oral Language Interventions, EEF 

-Language Unlocks Reading, The Literacy Trust  

 

1, 2, 3, 6 

Engaging with the National Tutoring 
Programme to provide a blend of 
tuition, mentoring and school led 
tutoring for pupils whose education 
had been most impacted by the 
pandemic. 

 

Sufficient time for small group 
interventions run by teaching 
assistants, class teachers and senior 
leaders to take place above and 
beyond quality first teaching in the 
class room (lunchtimes and after 
school).   

 

Easter School to be run for Y6 pupils 
by the Year 6 team and members of 
the SLT to ensure the pupils are fully 
prepared for the end of KS2 
statutory assessments.  

 

 

Targeted tuition at specific needs and gaps 
in knowledge can be an effective tool to 
support low attaining pupils. Experience 
and evidence has also show us that all 
pupils benefit from targeted support.   

 

-One to One Tuition, EEF 2021 

-Small Group Tuition , EEF 2021 

-Teaching Assistants Delivering Targeted 
Interventions, EEF 2021 

 

 

1, 2, 3, 6 
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Continuation of our hub provision 
(Aqua Class) in order best support 
some of our pupils with complex 
needs. This is further supported 
through outreach work from 
specialist education settings and our 
trust employed Educational 
Psychologist.  

 

Some pupils access the hub provision 
on a full-time basis and others access 
interventions led by the hub to 
support hem with their integration 
into mainstream classrooms where 
possible. 

 

Supervision of a member of staff 
leading Aqua class by an Assistant 
Head and SENDCO to ensure 
bespoke support meets the needs of 
all pupils.  

 

Funding a teacher with a SEND 
allowance to oversee the base.  

 

 

Findings indicated that children attending 
Nurture Groups showed significant gains in 
academic attainment (p < 0.001) as 
measured on the Baseline Assessment for 
Early Literacy. Significant gains were also 
found for social and emotional 
development on all five constructs of the 
Boxall Profile. On the BIOS measure 
children attending Nurture Groups showed 
significant improvements in behaviours 
relating to self-esteem. 

 

-Nurture Groups, Early Intervention Foundation, 2019 

https://guidebook.eif.org.uk/public/files/pdfs/progra
mmes-nurture-groups.pdf 

 

 

1, 2, 3, 4, 6 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £166,267 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Senior Learning Mentor and pastoral 
team to boost confidence, raise self-
esteem and attainment of pupils. This 
will be achieved through bespoke 
interventions and will improve 
attendance and punctuality focusing on 
all but with heightened focus on 
disadvantaged pupils. Trauma Informed 
strategies will also be incorporated into 
the work undertaken with pupils.  

 

Funding for two members of staff to 
access Trauma Informed Diploma CPD.  

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes in later life, 
e.g. improved academic performance, 
behaviour and relationships with 
peers.  

 

The DfE guidance- Improving School 
Attendance- has been informed by 
schools that have significantly 
improved attendance and reduced 
persistent absenteeism.  
 

4, 5, 6 

https://guidebook.eif.org.uk/public/files/pdfs/programmes-nurture-groups.pdf
https://guidebook.eif.org.uk/public/files/pdfs/programmes-nurture-groups.pdf
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Funding for one member of staff to 
complete Senior Mental Health Lead 
Training.  

 

Hold a summer/ holiday clubs focusing 
in particular on disadvantaged pupils 
using outside agencies where possible. 

 

Improve the attendance of persistent 
absentees through the training of staff 
and the engagement of families. 

 

SLT and pastoral team to coordinate 
efforts to engage the families of 
persistent absentees with regular 
attendance panels held at school or at 
home if necessary to ensure improved 
attendance. Daily home visits and 
phone calls. Regular supervision of 
senior learning mentor by principal. 

 Summer schools have a positive 
impact- on average three months 
additional progress.  

 

-Social and Emotional Learning, EEF 

-Improving Schools Attendance, DfE 

-Summer Schools, EEF 

An Educational Psychologist has been 
employed to work across the trust to 
support pupils, families and colleagues. 
Within their role they will use their 
training in psychology and knowledge of 
child development to assess difficulties 
children may be having. They then work 
in partnership with colleagues across 
school to develop strategies to support 
pupils to learn more effectively.  

 

 

Within education and Educational and 
School Psychology, EBP is practice 
which has demonstrated research 
evidence to support it. The term 
implies that there is readily accessible 
and coherent scientific evidence which 
can be appropriately applied to 
support the adoption, 
implementation, delivery and 
evaluation of programmes, 
interventions and practices 
(Kratochwill & Shernoff, 2003). 

 

-BOYLE, J & KELLY, B (2017) The Role of 
Evidence in Educational Psychology 

4, 5 

Subsidise visits and visitors into school 
so that all disadvantaged children have 
full access to the curriculum (Full for 
Autumn and Spring term and part 
funded in summer term) 

 

School Minibus to ensure all pupils have 
access to the full range of visits.  

 

 

Due to the make up of the community 
which were serve, many of our pupils 
do not have access to first hand 
experiences which we know are vital in 
order to enrich their educational 
journey. In order to ensure all of our 
pupils are exposed to a broad range of 
activities which enhance learning and 
motivate individuals we subsidise 
some educational visits which are 
woven throughout our curriculum. 
Research shows that these trips and 
experiences are vital to ensure that 
knowledge is consolidated.  

 

3, 6 
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-A Review of Research on school field trips and 
their value in education, International Journal 
of Environmental and Science Education, Ohio 
University 2014 

Contingency Fund  Based on prior experience we have 
identified the need to set a small 
amount of funding aside to enable us 
to respond to any needs which have 
not yet been identified but may arise.  

Possibly All  

 

Total budgeted cost: £387,200 

 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 

academic year.  

Academic Results 2022/23 

EYFS: % of pupils who achieved GLD 

All pupils Pupil Premium Excluding high needs 

SEND pupils (L4+) 

Excluding INA after Jan 

of FS2 

37/74 = 45% 6/25 = 24% 33/68 = 49% 31/68 = 46% 

• 6 pupils in the cohort arrived after January of FS2 

• 59% of the cohort (47 pupils) are summer born 

Y1 Phonics Screening: % of pupils who passed the phonics screening check 

All pupils Pupil Premium Excluding high needs 

SEND pupils (L4+) 

Excluding INA after 

Easter of FS2 

45/86 = 52% 13/37 = 35% 45/84 = 54% 44/82 = 54% 
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End of Key Stage 1: % of pupils who achieved EXS+ 

 Maths Reading Writing 

 

All pupils 46/82 = 56% 44/82 = 54% 33/82 = 40% 

Pupil Premium 

 

10/23 = 43% 9/23 = 39% 9/23 = 39% 

Excluding INA who 

arrived Y1 

43/73 = 59% 41/73 = 56% 30/73 = 41% 

Excluding INA who 

arrived in Y2 

42/74 = 57% 40/74 = 54% 31/74 = 42% 

Constant Cohort 38/62 = 61% 36/62 = 58% 28/62 = 45% 

Excluding high needs 

SEND pupils 

46/81 = 57% 44/81 = 54% 33/81 = 41% 

 

• 23 disadvantaged pupils in the cohort. 

• 11 pupils on the SEND register – one pupil with an EHCP who is in our hub provision full time. 8 

pupils on the SEND register for Communication and Interaction, 1 for Cognition and Learning 

and 2 for SEMH.  

• 29 pupils in the cohort were persistently absent with attendance which was below 90%. 18 of 

these pupils did not make EXS in any subject.  

• 20 pupils joined school after the start of FS2: 9 arriving in Y1 and 8 arriving in Y2.  

• 5 pupils who did not make EXS arrived in Y2. Two of these pupils arrived in May, shortly before 

the KS1 SATs administration window.  

• In order to accelerate progress of pupils who were at risk of not making EXS, pupils received 

daily 1:1 reading and additional maths and phonics interventions led by teaching assistants. 18 

of these pupils did not regularly attend due to their attendance. 
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End of Key Stage 2 

 Maths Reading Writing SPAG Combined 

EXS+ GDS EXS+ GDS EXS+ GDS EXS+ GDS EXS+ GDS 

All pupils 65% 26% 66% 31% 64% 5% 64% 33% 55% 3% 

Sheffield 71% 22% 71% 29% 68% 11% 70% 30% 57% 6% 

Locality C 63% 19% 62% 21% 61% 8% 61% 22% 49% 4% 

National  73%  73%  71%  72%  59%  

Pupil 

Premium 

47% 19% 52% 21% 47% 2% 52% 19%  

Excluding 

Discounts 

(INA after 

Sum of Y4) 

65% 24% 66% 31% 64% 5% 64% 31%  

Excluding INA 

who arrived 

during KS2 

70% 26% 71% 34% 69% 5% 69% 34%  

Constant 

Cohort 

73% 29% 79% 31% 73% 6% 77% 37%  

Excluding 

high needs 

SEND pupils 

67% 25% 69% 33% 66% 5% 66% 33%  

 

• 51 pupils (54%) in the cohort are disadvantaged  

• 25 children (27%) have been banded on the SSG SEND grid of these 25, 19 and K coded and 3 

have an EHCP. 4 pupils accessed our Aqua Hub provision full time and 1 pupil part time.  

• 33 pupils in the cohort were persistently absent with attendance which was below 90%. 14 of 

these pupils did not make EXS in any subject. 

• 48 pupils (51%) in the cohort have been with us for their whole school education.  

• 12 children joined the school after the start of year 4; 20 children joined the school in KS2; 12 

children joined the school in Y4; 9 children joined the school in Y5; 7 children joined in Y6  

• The first language of 81 (86%) pupils is not English  

• In order to accelerate progress of pupils who were at risk of not making EXS, pupils received 

daily 1:1 reading, phonics and additional maths and writing interventions led by teachers, 

members of the senior leadership team and teaching assistants. The senior leadership team 

also supported with teaching in Year 6 from January 2023.  
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• Due to Covid this cohort experienced significant disturbance to their education for 2 years of 

their KS2 journey which directly impacted their progress  

Well-Being  

Pupil’s wellbeing, mental health and behaviour was significantly impacted last year primarily due to 

Covid-19 related issues. Again, this impact was greater for our disadvantaged pupils. Pupil premium 

funding via our pastoral team was used to support well-being support for all pupils and as a recently 

accredited Trauma Informed School we will continue to embed this work over the course of the next 

academic year.   

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Times Table Rockstars Maths Circle 

Classroom Secrets  Classroom Secrets  

Mathletics 3P Learning  

Cracking Comprehension Rising Stars 

Word Aware Parsons and Branagan (Routledge publishers) 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

N/A 

What was the impact of that spending on service 
pupil premium eligible pupils? 

N/A 
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Further information (optional) 

 

‘Pupils in this school thrive because of the ethos and environment that they are part of. Leaders and staff 

have high expectations for what pupils can achieve and the type of people that they want pupils to 

become. Leaders look for every opportunity to ensure that pupils’ life chances are developed and 

enhanced. Adults have a ‘no excuses culture’ when it comes to giving the pupils the best education they 

can’.  OFSTED January 2023 

‘There is a clear focus on reading in this school. Pupils are taught a phonics curriculum which is well 

sequenced. Teachers have good subject knowledge of how to teach reading. Pupils are given books to 

read that closely match the sounds they have learned. Pupils who fall behind in their reading quickly 

receive appropriate support to catch up. Adults promote a love of reading around school through reading 

areas, which are inviting to pupils. Leaders have made deliberate book choices to expose pupils to 

concepts, such as equality and challenging prejudice and discrimination.’ OFSTED January 2023    

‘Leaders have considered the personal development of pupils, carefully. Pupils have access to a wide 

range of activities and experiences beyond the classroom. Subject leaders plan educational visits and 

experiences linked to pupils’ learning. Pupils talk enthusiastically about their debating skills and how they 

develop through access to philosophy lessons for children. There are opportunities for pupils to contribute 

to their wider school community through taking pupil leadership roles, such as eco warriors, reading 

champions and mental health champions. Pupils are enthused by the project they recently took part in, 

which developed their talents and interests in music and art.’ OFSTED January 2023    

We have worked together, led by SLT, to ensure that our curriculum is based on solid educational 

research and pedagogy. We are a research informed school whereby we make smart decisions to suit 

the context of our setting. We have used relevant findings to reform our CPD cycle so that it is built on 

deliberate practice and have worked with the Teacher Development Trust to reform, particularly around 

the area of evaluation. There is a continued focus on ensuring that teachers have a high level of subject 

knowledge and the leadership team regularly carry out instructional coaching with teachers and subject 

leaders in order to strengthen their expertise. High-quality teaching is at the heart of our approach as 

this is proven to have the greatest impact on closing the disadvantage and attainment gap and at the 

same time will also benefit the non-disadvantaged pupils at our school. A key driver for us at Tinsley 

Meadows is to ensure that all pupils meet or exceed national progress and attainment targets.   

We ensure that all areas of the curriculum are taught in series of lessons which reinforce crucial 

knowledge, develop skills and increase the cultural capital of our children. Our curriculum statement and 

curriculum and teaching and learning policies make clear our expectations of all staff when delivering 

the curriculum.  

‘Leaders have created an ambitious curriculum. Lessons are sequenced carefully and to support pupils to 

build their knowledge over time. There is a strong focus on pupils developing subject specific vocabulary. 

Pupils are able to explain how their current learning links with what they have been taught before.’ 

OFSTED January 2023    

 


