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Rationale

‘For children and young people who have English as an additional language,
it is important that their learning journey is carefully monitored and assessed
as they develop skills in English language acquisition.’

‘All staff are responsible for meeting the needs of each learner, supported by
EAL and bilingual local authority support services, as well as external
agencies and community link.’

Introduction

All pupils need to feel safe, accepted and valued in order to learn. For pupils
who are learning English as an additional language, this includes recognising
and valuing their home language and background. As a school, we are aware
that bilingualism is a strength and that EAL pupils have a valuable contribution
to make. We take a whole school approach, including ethos, curriculum,
education against racism and promoting language awareness (Refer to Race
Equality Policy and Inclusion Policy).

Aims

This policy is a statement of our school’'s aims and strategies to ensure that
pupils with English as an Additional Language fulfill their potential. It aims to
raise awareness of the school’s obligations and to support the needs of pupils
who have English as an additional language and so raise pupil achievement
through:

Planning and organisation
Teaching and learning environment
Assessment procedures

Use of resources.

Definitions

English as an Additional Language (EAL) is the expression used in the UK to
refer to the teaching of English to speakers of other languages. Current
statistics indicate that almost 10% of pupils in maintained schools are learning
English as a second, third, or indeed fourth, language, in addition to the
language spoken in their families and over 300 languages are spoken by
pupils in UK schools. The term is now preferred to English as a Second
Language (ESL) as it indicates that pupils may use two or more languages
other than English in their every day lives; it also suggests that learning
English should be viewed as adding to a pupil's language repertoire, rather
than displacing languages acquired earlier. Pupils learning EAL may have
recently arrived in the country or been brought up in homes in which



languages other than English are used for communication within the family.
The EAL learning needs of pupils vary greatly from beginners to advanced
learners.

Key Principles of additional language acquisition

The pupils are entitled to the full National Curriculum programmes
of study and all their teachers have a responsibility for teaching
English, as well as other subject content.

Access to learning requires attention to words and meanings embodied in
each curriculum area. Meanings and understanding cannot be assumed
but must be made explicit.

Language is central to our identity. Therefore, the home languages of all
pupils and staff should be recognised and valued. Pupils should be
encouraged to maintain their home language and use in the school
environment wherever possible.

Although many pupils acquire the ability to communicate on a day to day
basis in English quite quickly, the level of language needed for academic
study is much deeper and more detailed, and can require continuing
support for up to ten years.

Language develops best when used in purposeful contexts across the
curriculum.

The language demands of learning tasks need to be identified and
included in planning.

Teaching and support staff play a crucial role in modelling uses of
language.

Knowledge and skills developed in learning the first language aid the
acquisition of additional languages.

A clear distinction should be made between EAL, New Arrivals and
Special Educational Needs.

Assessment

All EAL pupils are entitled to assessments as required.

Staff have regular liaison time to discuss pupil progress, needs and
targets.



Progress in the acquisition of English is regularly assessed and monitored.
The results are checked against STATSs tracker in Reading, Writing and
Maths. The Speaking and Listening is assessed using the NASSEA steps.

Each new arrival is assessed using Initial English Language assessment
within the first 2 weeks of their arrival. This should provide the teacher with
additional information about the child’s academic and English knowledge
and provides baseline. The initial assessment consists of several parts:

1.

General vocabulary — this part assess the child’s ability to speak. It
provides the child with opportunities to engage in conversation
whether in English or mother tongue.

Mathematical vocabulary — this part assesses basic mathematical
terminology such as numbers, mathematical symbols, time, shapes
and comparative language. If, during the assessment, it becomes
apparent that the child has some mathematical knowledge, it is
advised that the child is tested more formally.

Phonics assessment — this assesses the child’s knowledge of
English letters and sounds. The phonics phase is chosen based on
previous observations of the child and their responses.

Reading assessment — reading behaviours should be observed in
class. If the child shows the ability to read, Running Records may
be recommended.

Speaking and listening — this part assess the child’s understanding
of English language and the ability to speak it.

Assessment methods are checked for cultural bias and action is taken to
remove any that is identified.

All New to English pupils are assessed in their Speaking, Listening,
Reading and Writing of English after 2 weeks of being in school and the
entry data is entered on InSight New to English tracker to establish the
baseline.

Planning, Monitoring and Evaluation

Planning for EAL pupils incorporates both National Curriculum and EAL
specific objectives.

Staff regularly observe, assess and record information about pupils’
developing use of language.

When planning the curriculum, staff take account of the linguistic, cultural
and religious backgrounds of families.

Teaching Strategies



Classroom activities have clear learning objectives and use appropriate
materials and support to enable pupils to participate in lessons and to
develop their independence when completing tasks.

Key language features of each curriculum area, e.g. key vocabulary, uses
of language, forms of text, are identified.

Enhanced opportunities are provided for speaking and listening, including
both process and presentational talk and use made of drama techniques
and role play. Pupils have access to effective staff and peer models of
spoken language.

Additional visual support is provided, e.g. posters, pictures, photographs,
symbols, objects, demonstration, use of gesture, Makaton, cued
articulation for phonics and spelling and Communicate in Print (CiP)
software.

Additional verbal support is provided, e.g. forced alternatives, cueing,
repetition, extension, modelling, peer support, time to process and reply,
simplified instructions.

Use is made of collaborative activities, especially using Kagan structures
that involve purposeful talk and encourage and support active
participation.

Discussion is provided before, during and after reading and writing
activities.

Scaffolding is provided for language and learning, e.g. talking frames,
writing frames, sentence starters, sentence maker, substitution tables,
word mats.



Materials

The school provides a variety of resources to support accelerated progress of
EAL pupils and New to English pupils. This includes RWI phonics program,
PM books, Fast Forward books, Bug Club, updated Communicate in Print
software to create visual resources, White Rose Maths resources, Lexia, etc.

Special Educational Needs and Gifted and Talented Pupils

Most EAL pupils needing additional support, do not have SEN, but rather
require linguistic support.

Should SEN be identified, EAL pupils have equal access to school's SEN
provision. Due to a growing number of EAL pupils arriving at our school
with various levels of SEN needs, each new arrival is assessed during the
first weeks to swiftly identify whether or not the child might have additional
learning needs. Where necessary, translator might be deployed to help
assess the pupils. Close cooperation with parents is necessary to gather
enough information about each child, their background and possible
previous schooling.

If EAL pupils are identified as Gifted and Talented, they have equal access
to the school’s provision.

Parental/Community Involvement
Staff strive to encourage parental and community involvement by:

providing a welcoming induction process for newly arrived pupils and their
families/carers.

using translators and interpreters, where appropriate and available, to
ensure good spoken and written communications.

identifying linguistic, cultural and religious background of pupils and
establishing contact with wider community where possible.

celebrating and acknowledging the achievements of EAL pupils in the
wider community.

recognising and encouraging the use of first language.

helping parents understand how they can support their children at home,
especially by continuing the development of their first language.

This policy was reviewed in May 2021.



