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Overall Curriculum Intention 

Leaders and teachers at Tinsley Meadows have given careful thought to the design, structure and sequencing of a curriculum, which 

is then implemented through excellent classroom teaching. We endorse OFSTED’s view that the end result of a good, well-taught 

curriculum is that pupils know more and are able to do more. The positive results of pupils’ learning can then be seen in the standards 

they achieve. 

We teach all subjects as discreet subjects with an aim of preserving the unique nature of each subject and giving children a better 

understanding of the uniqueness of that discipline. We do however want children to understand that there are disciplinary connections 

and therefore we explicitly make connections where appropriate. For example connecting our reciprocal reading book in Year Six 

with a study of South America. 

We have given a great deal of thought to the difference between substantive and disciplinary knowledge. We train all staff to realise 

that there is more to a subject than the substantive knowledge of information, facts and concepts. We also ensure they understand 

that disciplinary knowledge, which focuses on what historians, scientists etc., actually do is also important. It is this which preserves 

the discipline in each subject and makes it about more than just substantive knowledge. Adherence to the national curriculum allows 

us to emphasise the disciplinary nature of each subject. We endorse when creating our medium term plans the curriculum planning 

principles of Dylan Williams. (Redesigning Schooling -  Principled curriculum design Dylan William October 2013) 
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We have worked hard to establish the key concepts we think our children need to learn in each subject area. We have achieved this 

by making use of knowledge bases such as the historical association and leading thinkers and scholars in their subjects. We aim that 

key concepts grow through carefully chosen work in each year group. Thinking in this way enables us to ensure that children acquire 

the most essential and crucial knowledge needed as they progress though school. 

Our overall aim is a curriculum which places powerful knowledge at its heart. It has carefully chosen content and is organised in a 

coherent way ensuring it sequentially builds from year to year. It is cumulative constructing firm foundations from which children can 

build conceptual understanding and skills over time. It is an entitlement for every child regardless of their background. It is coherent 

ensuring that teaching does not jump from topic to topic but enables children to develop knowledge, foster curiosity and ignite a love 

of learning. 
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At Tinsley Meadows Primary Academy we are determined that every child, regardless of background, will achieve their very best. Our 

aim is to provide an excellent education for all our students; an education which brings out the best in them, gives them a strong 

understanding of the world around them and prepares them for success in later life.   

Our curriculum is designed to provide children with the core knowledge they need for success in the next stage of education, to 

maximise their cognitive development, to develop the whole person and their individual talents and to allow all children to become 

active and economically self-sufficient citizens. We want our pupils to be both interesting and interested with strong morals, emotional 

intelligence and integrity.  

The design of our curriculum and the pedagogy through which it is delivered is based on the research findings of cognitive science. By 

the time learners have left Tinsley Meadows Primary Academy, they will have mastered a range of both procedural knowledge (skills) 

and factual knowledge through repeated low stakes quizzing and opportunities to deliberately practise and apply what they have 

learned through careful planning for progression and depth using spaced learning. Our curriculum is also customised to meet the 

local needs of our learners.    

Essential Principles of Practice 

We recognise that there needs to be consistency as well as teachers having autonomy over their practice. We are therefore 

consistent to principles and active ingredients of strategies but allow autonomy in how these are enacted. We have general 

principles common to all subjects as well as ones applicable to individual subjects. 

General Principles  

 We believe that language is a golden thread through our curriculum – lots of oracy practice and deliberate vocabulary 

instruction are at the forefront of learning in each subject 

 Reading is key to success and opens the door to the rest of the curriculum. We therefore ensure that reading is prioritised 

throughout all learning 

 We know, with recent research in cognitive science, that learning needs to be repeated and that using spaced or distributed 

practice, where knowledge is rehearsed for short periods over a longer period of time, is more effective than so-called massed 

practice 

 We acknowledge that retrieval practice strengthens memory and makes it easier to retrieve the information later and this is 

prominent in all our units of work 
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 We believe, like Sweller and others, that ‘if nothing in the long-term memory has been altered, nothing has been learned’ 

 We know that elaboration, defined as describing and explaining something learned to others in some detail, which involves 

making connections among ideas and connecting the material to one’s memory and experiences is useful for learners. We 

therefore prioritise pupils  asking themselves or each other questions that require making connections between ideas or 

explaining them 

 We recognise that dual coding can help pupils learn and we prioritise the use of visuals in all subjects 

 We know that before entering long-term memory and developing schemata, information must first be processed by the short-

term or working memory. As this has limited capacity, retention of knowledge and development of schemata will not happen if 

the working memory is overloaded. We therefore aim to teach in small chunks and not organise activities that require too much 

memory capacity, until learners acquire the knowledge that allows them to spend less time processing content. 

 Our focus is always on learning outcomes not task completion 

 We have thought carefully about the sequencing of knowledge in each subject and progression of skills and concepts 

 We always ensure that we are sure about the prior knowledge of pupils in order to effectively determine the lesson objectives 

for a series of lessons 

 We clearly identify end points in all our units of work in order to ensure that teachers are clear about what they want pupils to 

achieve by the end of a set of lessons 

Use of common strategies in lesson design 

Golden threads: Key vocabulary, talk partners, verbal feedback, scaffolding and adapting teaching so all achieve, modelling 

excellence, agreed feedback policy with time to act on feedback, peer evaluation, use of speaking  frames, use of writing scaffolds, 

children speaking in full sentences, use of excellent questioning strategies, use of retrieval strategies, spaced learning, use of 

strategies such as call and response rather than simple hands up, praise and encouragement with the use of the school reward 

system, mixed ability partners, pre and post unit assessments, thesaurus and dictionary use, quality presentation 

High use: randomly choosing children with devices such as lollypop sticks, subject specific reading, knowledge organisers, learning 

journeys, well-structured collaborative learning 

Ensuring the curriculum has impact 

If the intended curriculum is to be remembered we know we have to make knowledge and behaviours systematic across school so 

that every child benefits from it not just the lucky ones who happen to be in the right class. We therefore plan units of work in detail 
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in order to ensure that we can check the curriculum is learnt and knowledge remembered. Each unit builds on the knowledge learnt 

in prior units and provides essential opportunities for pupils to retrieve knowledge from their long term memories. 

We collect assessments against age related expectations at the end of each term in writing, reading, maths and science. This is a 

useful way for us to see which children are making more progress than others. However, it doesn’t tell us what progress an individual 

student is making learning a specified body of knowledge in all subjects. It doesn’t give us a sense of why it is or isn’t being met. We 

recognise this can encourage a lack of ambition and just looks as though some children are simply more able than others. If we also 

have curriculum related expectations this means we can directly assess what each pupil knows. These expectations directly relate 

to what has been taught. We therefore clearly identify knowledge on medium term plans which should be learnt. 

Following Rosenshine’s Principles of Instruction, retrieval practices are embedded across the curriculum as a teaching tool to ensure 

children know and remember more. We also use this teaching tool as a method of assessment.  

Daily/Weekly retrieval practices are used every lesson to review prior learning. This may be used at the start of the lesson and also 

be used throughout the lesson as a mini plenary or as an exit task. This is embedded practice throughout school and demonstrates 

how well children can remember and recall key knowledge. It also enables teachers to identify gaps in knowledge and/or address 

misconceptions with in the moment feedback.  

Spaced retrieval is used in a similar way to the daily and weekly tasks; however a longer period of time is left before asking children 

to recall knowledge.  

Progress is demonstrated by children knowing and remembering more and by them being able to keep up with the demands of 

the curriculum. 

Post Learning quizzes are used at the end of the unit. The purpose of these quizzes is to assess how much key knowledge the 

children have remembered. The questions focus on the knowledge children can remember and not the activities completed. Post 

learning quizzes also allow teachers to identify any gaps in knowledge and ensure appropriate children are targeted for support.  

SEND children are assessed in the same way; however their barriers are removed. For example, if a child’s specific needs relate to 

writing, they may have a scribe/multiple choice to help them answer the same questions as the other children.  Additional time may 

be given or breaks and smaller groups used for testing  Children working 2 years or more below their chronological age are tracked 

using our Birmingham Toolkit tracker and next steps planned for bespoke provision or small group sessions. This helps SEND pupils 

achieve in line with their personalised trajectory from their starting points.  Our curriculum is ambitious and challenging for all 

children.  
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Formative assessments are used as ongoing assessment tools. These opportunities, throughout the lesson, allow teachers to 

identify gaps in knowledge, misconceptions and where knowledge may not be embedded. Teachers use in the moment feedback 

and adaptations to planning to address these as they arise.  

 

Our curriculum is both ambitious and challenging. If children are able to keep up with the demands of their lessons we are confident 

they will make progress. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Curriculum matters, as it defines the knowledge and experiences that learners will receive beyond their home environment (Research for Ofsted EIF, 2019) 

Early Years 

Early Years Leader: Laura Chambers 

Intent  

At Tinsley Meadows Primary academy, our early years curriculum lays a secure foundation for future learning. We engage children 
in learning from the very start and aim for our children to leave us as confident, happy and skilful learners who are curious about the 
world around them and are prepared for KS1. 

It is our intention to provide a broadly enriched, rounded and stimulating learning environment where children can work with adults 
and peers in a climate of mutual respect to develop; 
 
 Confidence in their ability to learn. 
 The social skills necessary to learn. 
 The emotional capabilities to enable them to understand their feelings and to solve problems. 
 A unique child. 
  
We aim to provide children, with a well-structured, safe, active learning environment both indoors and outdoors. This will enable them 
to develop the skills, attitudes and understanding that will form the basis of lifelong learning and encourage them to become useful, 
active members of a diverse and constantly changing society. 
 
We recognise the importance of giving our children the best possible start to their education by planning and implementing teaching 
and learning opportunities that supports them in reaching their full potential. We know that our children enter the Nursery and 
Reception classes with varied life experiences and we aim to plan teaching and learning opportunities accordingly to address this. 
 
We believe that all children deserve an education rich in wonder and memorable experiences that allows children's natural creativity 
and curiosity to flourish, alongside the purposeful acquisition of skills and knowledge. We believe that an education that does all of 
this gives children the best chance to become well-rounded, happy individuals, ready to succeed in an ever-changing world. 

As a team we have worked together to embed a set of core values we weave through everything we aim to achieve with the children 
we have with us.  These include key skills, knowledge and dispositions we have at the heart of our school ethos and are our aim for 
all the children by the time they leave FS2. 
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Our foundation stage curriculum is based on the 2021 Statutory Framework for the Early Years Foundation Stage. 

The EYFS framework includes 7 areas of learning and development that are equally important and inter-connected. However, 3 areas 
known as the prime areas are seen as particularly important for igniting curiosity and enthusiasm for learning and for building 
children’s capacity to learn, form relationships and thrive. 

The prime areas are: 

 Communication and language 

 Physical development 

 Personal, social and emotional development 

 The prime areas are strengthened and applied through 4 specific areas: 

 Literacy 

 Mathematics 

 Understanding the world 

 Expressive arts and design 

Our curriculum aims to give all learners, particularly the most disadvantaged, the knowledge and skills they need to be ready for the 
demands of Key Stage One and beyond. We aim to support the learning of all children at every level through carefully planned 
activities and provision both indoors and outdoors, and most crucially, providing quality interactions between adults and children in 
order to effectively develop children’s vocabulary, knowledge and understanding. Nursery and reception staff work closely together 
to ensure that skills and knowledge taught are built upon throughout the foundation stage and all staff are trained appropriately so 
that there is consistency in planning, teaching and assessing children.  

Our children will leave the Foundation Stage having had a wide variety of experiences within the Arts, where all their senses have 
been engaged and stimulated, and many other skills (such as language and team work) developed.   At Tinsley Meadows Expressive 
Arts allows the children to revisit interested areas through many different media to gain multiple perspectives and a higher level of 
understanding. Due to our curriculum promoting and valuing creativity, originality, expressiveness and individuality, pupils are 
confident in sharing their own preferences and making choices about different ways they can express themselves.  
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Implementation  

We have a curriculum that is child-centred and that is based upon varied experiences and topics which engage and stimulate the 

children. We encourage active learning to ensure the children are motivated and interested. We take time to get to know children’s 

interests and their likes to support learning, resulting in a personalised, flexible but also purposeful curriculum. 

All areas of the EYFS curriculum are covered and planned for to ensure there is a broad, balanced and progressive learning 

environment and curriculum. A vital aspect in the development of essential knowledge and skills is the use of continuous provision. 

Children use and develop taught skills throughout the year on a daily basis. Continuous provision practice and principles begin in 

nursery and support children to develop key life skills such as independence, innovation, creativity, enquiry, analysis and problem 

solving. As well as overall plans we also have weekly plans in all areas in order to ensure that learning is well sequenced and that it 

covers essential knowledge and skills. We also ensure that all our subject plans include early years so co-ordinators and class 

teachers are aware of the basis on which they are building. 

How we learn in EYFS 
 
During the school day, children have an opportunity to work independently, work collaboratively with their friends and with members 

of staff. Daily guided activities are also planned to cover different areas of the EYFS curriculum and allow children to develop their 

next steps in learning. Through observation and discussion, areas of need and next steps are identified for all children to ensure good 

progress is made. Staff in the EYFS make regular observations of the children’s learning, although we ensure this does not take 

undue time, to ensure their next steps are met. Bespoke personalised learning and interventions for groups or individuals of children 

are also implemented and monitored on a daily basis. 

To support our wider curriculum, we provide regular opportunities for parents and carers to come into school and work with their child, 

share their work and celebrate successes. We keep parents informed and we meet regularly with them to ensure children’s transition 

into school and through the EYFS is happy and allows them to reach their potential with the support needed. This includes transition 

days, nursery or home visits, stay and play sessions, parent workshops, celebration events, reports and parent meetings. 

Parents have the opportunity to meet with new teachers and visit their child’s new learning environment. We also support the transition 

into Key Stage 1 for both child and parents. We prepare children for Year 1 with visits to their new class and meeting the teacher. 

Each half term has a curriculum theme planned carefully to ensure all children leaving our Foundation Stage one are ready for the 

change to Foundation two and children at the end of foundation two are ready to start the KS1 curriculum. All the themes have 
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resources and activities ready to use in the enhanced provision for child initiated learning. Themes are linked to a good quality 

storybook or non – fiction text. Using books in this way teaches children that books and reading form the basis of all learning. This 

ambitious Early Years curriculum aims to teach all children the skills and knowledge in order that they achieve or exceed age related 

skills in all areas of development. We teach through a range of teaching methods including child-initiated learning, whole class 

teaching, group teaching, investigations and problem solving together, and independently. We have created a good balance of child 

initiated and direct teacher led activities to ensure children gain essential knowledge and skills from their teacher. All activities are 

expertly modelled, and children are given sufficient time, support and resources to repeat and practise them. 

Personal Social and Emotional Development 

We strive to enable children to be safe, happy, confident individuals. We also encourage self-regulation as much as possible and 

introduce rules and boundaries through modelling good behaviour and reflection time and focused learning around the Zones of 

Regulation. We want our children to explore concepts, ideas and the world around them. We want them to have access to a curriculum 

that inspires them and encourages them to strive for excellence. Most of all, we want every child to be a lifelong learner and we seek 

to encourage them to become reflective so they are able to recognise the value of resilience and determination. These values 

underpin our whole curriculum and teaching style throughout the EYFS. These values then follow on throughout the school. 

Physical Development 

We encourage children to play outside as much as possible in our specially designed EYFS outside areas to encourage children to 

learn about nature and look after their environment through regular enhancements outside along with educational visits which provide 

vital first hand experiences. There is a well-established and comprehensive PE curriculum, which includes Dance and we support 

this development across the EYFS base. Children are taught about the importance of regular exercise and healthy eating, and are 

encouraged to join in with whole-school sports initiatives such as sports days and whole school sports week events. 

Communication and Language 

Children are encouraged to listen and communicate appropriately. We enhance the classroom and outdoor area to reflect the theme 

we are focusing on. Each theme encompasses enhancements to the learning environment that include role-play areas, small-world 

play and story corners to encourage the children to act out scenarios and discuss concepts being learnt. We use RWI to deliver 

systematic synthetic phonics in a consistent structured way to support the development of our children’s phonetic knowledge and 

ability.  We have a strong focus on oral storytelling and talk for writing. We expose children to high quality texts which reflects the 

diversity within our school and community. This helps children learn and use new vocabulary introduced through the topics following 
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our whole school Word aware programme. Children are encouraged to ask questions and contribute to whole-class and group 

discussion whenever possible, based upon our school P4C principles. Children who struggle to communicate are targeted in the 

provision and learning interventions are used when children lack confidence or do not have the age-appropriate skills. We use NELI 

and LEAP interventions to help close any gap for children not achieving age appropriate expectations without further support. FS1 

has achieved Communication friendly status, showing our focus on the development of language and our focus for our children to 

achieve, and we plan for this provision carefully and based on the needs of the children we serve. 

Every child deserves the best possible start in life and the support that enables them to fulfil their potential. Children develop quickly 

in the early years and a child’s experiences between birth and age five have a major impact on their future life chances. A secure, 

safe and happy childhood is important in its own right. Good parenting and high quality early learning together provide the foundation 

children need to make the most of their abilities and talents as they grow up. 

The Early Years Foundation Stage (EYFS) sets the standards that all early years providers must meet to ensure that children learn 

and develop well and are kept healthy and safe. It promotes teaching and learning to ensure children’s ‘school readiness’ and gives 

children the broad range of knowledge and skills that provide the right foundation for good future progress through school and life. 

There are 4 guiding principles for the EYFS framework which underpin our EYFS ethos and values, which are: 

• Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured 

• Children learn to be strong and independent through positive relationships 

• Children learn and develop well in enabling environments with teaching and support from adults, who respond to their individual 

interests and needs and help them to build their learning over time. Children benefit from a strong partnership between practitioners 

and parents and/or carers. 

• Importance of learning and development. Children develop and learn at different rates. The framework covers the education and 

care of all children in early years provision, including children with special educational needs and disabilities (SEND). 

Impact 

Baseline: Prior to children starting, staff spend time speaking to the child’s parents, previous settings and read previous learning 

journeys to gain an understanding of the whole child and where they are at. During the first half term in our two year old provision, 

Nursery or Reception, all staff use ongoing assessments, observations and conversations with the child to develop a baseline 
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assessment. This identifies each individual’s starting points in all areas so we can plan experiences to ensure progress. The following 

baseline assessments are also carried out: 

 The RBA (Statutory Reception Baseline Assessment): This assessment focuses on ‘Language, Communication and Literacy,’ 

and ‘Mathematics.’ The purpose of this is to show the progress children make from Reception until the end of KS2. 

 NELI (Nutfield Early Language Intervention) :NELI is an evidence-based oral language intervention for children who show 

weakness in their oral language skills and who are therefore at risk of experiencing difficulty with reading. The assessment 

informs us if the child is at expected for their age or requires intervention from trained NELI practitioners. 

Ongoing Observation: All ongoing observations are used to inform weekly planning and identify children’s next steps. This formative 

assessment does not involve prolonged periods of time away from the children and excessive paper work. Practitioners draw on their 

knowledge of the child and their own expert professional judgements through discussions with other practitioners, photographs and 

physical examples such as a child’s drawing / making. Some observations are uploaded using development map and shared with 

the supporting parents and carers and examples kept in individual files. 

Assessment: Phonic assessments are carried out using RWI assessments every half term to quickly identify pupils that are not 

making expected progress. Our aim is for children to ‘keep up’ rather than ‘catch up’ where possible. Assessments are completed 

three times per year and shared with parents, whereby the Class Teacher updates the progress children have made. In Summer 

Term 3, the EYFSP is completed where teacher judge whether the child has met each of the 17 ELG’s. They will be assessed as 

either ‘emerging’ or ‘expected.’ Whilst there is no judgement to state if a child is exceeding beyond an ELG, teachers, have a duty to 

provide a narrative for both parents and the Year 1 teacher. 

Impact is also evident through our successful transitions into Year 1. EYFS staff have a good understanding of how ELG’s link to the 

National Curriculum, and through our robust planning and delivery across the spectrum of subjects – both core and foundation - 

children leave the EYFS stage with the skills, knowledge and confidence to continue their journey as scientists, historians, artists and 

geographers 
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Reading and Phonics 

Once you learn to read you will be forever free 

Subject Leaders: Laura Chambers, Bryony Leedham, Joanna Chojnaka, Harley Francis 

Reading Intent  

At Tinsley Meadows reading is at the heart of our curriculum and It is our intention that every child will be a reader who leaves us 

able to access the curriculum effectively to learn and also as a person who loves reading and reads for pleasure. We acknowledge 

that if pupils cannot read they will be disadvantaged for life and we are motivated by the knowledge that early deficits can persist 

throughout primary education, and children who lag behind in reading during pre-school will typically continue to do so for the rest of 

their schooling.  In order to develop language comprehension children are exposed from the minute they join us to high quality texts 

including poetry and songs. Alongside this through a consistent approach to the teaching of phonics, they are provided with the skills 

they need to encode and decode confidently. Our staff also understand that schooling is central to increasing pupils’ vocabulary, as 

up to 90% of vocabulary is encountered in reading and not in everyday speech 

Implementation 

In order to teach early reading all our staff receive comprehensive training based around the simple view of reading. We follow the 

RWI programme, which is a systematic and synthetic phonics programme. Reading books are closely matched to the graphemes 

taught. These 'decodable' books are also sent home for children to practise until fluent. Synthetic phonics has been proven to be the 

most effective approach to developing early reading proficiency and at Tinsley Meadows we believe this is the best way to introduce 

children to the joy of reading. Parents are partners in their child’s educational journey and are invited to phonics workshops. These 

sessions are used to support parents in gaining knowledge and understanding of how phonics is taught so that they have the skills 

to support phonics and early reading and writing at home. Children who have not mastered phonics by the end of Key Stage One are 

prioritised for phonics instruction in Key Stage Two. New arrival children are giving an intensive programme when they arrive to aid 

progress. After a child has mastered the alphabetic code after ensuring fluency we prioritise direct instruction in reading 

comprehension strategies.  

Children’s reading development is also aided by a literature-rich environment and practice in reading authentic literature and familiar 

materials. Reading aloud and for pleasure is prioritised throughout school and we view this as a good way of developing vocabulary, 

language expression and expressive and receptive language skills. We know that there is clear and consistent evidence about the 
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importance of vocabulary development. The teaching of vocabulary is therefore prioritised by the highlighting of vocabulary in all 

subjects and through the use of Word Aware strategies 

General principles of reading 

 Phonics instruction takes place daily from summer term of nursery to the end of Y1 and for those in Y2 and KS2 who still 

need it 

 Each child is heard read weekly and more if needed throughout school 

 Bug club is offered to all children to encourage a wider love of reading 

 All children take home a book which they bring into school each day – if needed this is a book which exactly matches their 

phonics stage 

 Each child in KS1 has a reading for pleasure book changed weekly in order to help with the development of vocabulary and 

comprehension and a love of reading for enjoyment 

 Daily story time or another reading activity takes place in each class every day in order to encourage vocabulary and 

comprehension development and a love of reading 

 Each class has a well-stocked diverse reading area which encourages a love of reading 

 Reciprocal reading takes place three times a week in each class from the summer of Y1 

 Reading skills instruction takes place from Y2 onwards in order to teach accurate comprehension  

 Children visit the library fortnightly in order to choose books to read at home 

Do we need a core set of texts for each year group over and above reciprocal? For story time and stop drop and read 

Impact 

Through the teaching of systematic phonics, our aim is for children to become fluent readers by the end of Key Stage 1. With decoding 

taught as the prime approach to reading, pupils will become familiar with this strategy and have the confidence to work out unfamiliar 

words in any new texts they encounter even when they have come to the end of the RWI programme. Pupils will have the opportunity 

to develop their fluency and comprehension as they move through the school; accessing a range of texts independently. Attainment 

in reading is measured using statutory assessments such as at the end of EYFS, Key Stage 1 and 2 and the outcomes in the Year 1 

Phonics Screening check. Additionally, we track our own reading attainment through the use of RWI half termly and screening 

assessments, NFER reading age tests and comprehension tests as part of the Cracking Comprehension scheme plus ongoing 

teacher assessment. More importantly, we believe that reading is the key to unlock all learning and so the impact of our reading goes 
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beyond the statutory assessments. We give all the children the opportunity to enter the amazing new worlds that a book opens up to 

them and share texts from a range of cultures or genres to inspire them to question or seek out more for themselves. We want reading 

to be the golden thread running through a child’s journey at Tinsley. When they leave us, we want pupils to possess the reading skills 

and love of literature which will help them to enjoy and access any aspects of learning they encounter in the future. 

 

We know that emotional engagement is the tipping point between leaping into the reading life or remaining in a childhood bog 

where reading is endured only as a means to other ends.  Wolf M (2008). ‘Proust and the squid. The story and science of the 

reading brain’ Cambridge: Icon Books 
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Writing, Spelling and Handwriting 

Subject Leaders: Harley Francis, Deborah Sanderson, Rebecca Inman and Jenni Weller 

Intent 

At Tinsley Meadows we base our teaching of writing on the content of the National curriculum. We aim to ensure we teach pupils to 
speak and write fluently so that they can communicate their ideas and emotions to others and through their reading and listening, 
others can communicate with them. 

Reading and writing are heavily intertwined and we aim to provide our pupils with rich opportunities to use the language and 
vocabulary skills that they have acquired in reading in writing sessions. Writing sessions are also where pupils can use the knowledge 
they have gained through other areas of the curriculum to produce writing for an audience or purpose. 

Implementation 

We deliver English using Pie Corbett’s Talk for Writing approach. By focussing on the oral retelling of various text types, familiar 
structures become fully embedded in the long term memory so that the children can later apply these structures to their own writing 
whilst developing the language techniques taught for the particular area of focus. For example, children may be writing using the 
structure of an adventure story whilst developing their understanding of what makes an effective setting description.  

Teachers create model texts for specific writing units which aim to demonstrate to the children the language techniques which are to 
be taught and developed. Typically, in a unit of work, the focus will be developed through internalisation and contextualisation of the 
model text where children deepen their understanding of a particular text type, exploring other examples through wider whole-class 
reading and later creating a ‘tool-kit’ for purposeful writing.  

Following sessions of deliberate practice, where children use ‘short-burst writing’ to develop the writerly tools and receive timely 
feedback in order to improve, children then write independently in order to fulfil their planned purpose. The writing process is always 
modelled by the teacher during shared writing sessions. Because talk plays a central role in our curriculum children quickly develop 
in confidence whilst embedding their core communication skills and subsequently develop as articulate citizens. 

Teachers plan in order to ensure a model of progression is sustained throughout school. In this way, children progressively develop 
their writing of different genres year on year, building on and deepening their writing skills. Our Long Term Plans ensure a range of 
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fiction and non-fiction genres year on year which may be influenced by other curriculum learning. When planning particular units of 
work, teachers will use their subject knowledge about the end of year expectations for the year group they teach, alongside our 
‘Progression in Writing Document’ and ‘Pie Corbett’s Toolkits’ to ensure pitch is high. Model texts should always be aspirational; they 
should demonstrate the level of writing expected from the children whilst exposing them to the higher standard and a range of writerly 
tools which are specific to the writing focus.  

Stages of Talk for Writing Process 

Imitation: children learn a high-quality model whilst also being exposed to other models and snippets of writing. This is the point at 
which children unravel the how of writing – how certain effects can be achieved. 

Innovation: children are guided through the writing process with the teacher modelling. Choosing the right ‘level of innovation’ is 
key so that challenge is high. 

Invention: this is the culmination of the writing process when children pull together all that they have internalised and learnt about a 
particular type of writing and apply it in an independent piece 

Handwriting 

It is paramount that children are rigorously taught correct letter formation from the very beginning of their time in school. During the 
foundation stage at Tinsley Meadows the children are taught to sit properly in order to have the correct posture for writing, hold a 
pencil in the correct position and develop a legible handwriting style. From KS1, the school adopts a cursive handwriting style. 
Teachers are expected to role model the school’s handwriting style when marking children’s work, writing on the board and on 
displays around the school. 

Spelling 

From Year 2, classes follow the Read Write Inc. Spelling Programme three times a week. Through exploring spelling patterns and 
rules, we aim to create confident and proficient spellers using a discrete teaching approach underpinned by phonics. 
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Children are also taught to: 

 Spell accurately and identify reasons for mis-spellings. 

 Proof-read their spellings 

 Recognise and use word origins, families and roots to build their skills 

 Use dictionaries and thesauruses.  

Grammar, Punctuation and Vocabulary  

Grammar, punctuation and vocabulary skills are taught explicitly during writing lessons and the children identify how authors have 
used them effectively during their reading lessons. The essential grammar is identified for each unit of work as well as information for 
teachers about what has been taught previously. All grammar is taught contextually. Grammar and punctuation is planned and taught 
using the 2014 National curriculum year group expectations and children are expected to apply their knowledge in their writing. 

Sentence construction 

Throughout the school we are using a system for teaching writing developed by the educational specialist Alan Peat. We teach 
children how to use particular types of sentences, which have a handy name, so that children understand what is meant whichever 
class they are in in the school. The sentence types are designed to help children to write exciting, sophisticated pieces of writing that 
use the right tone for their purpose. Some sentence types are more appropriate to non-fiction, and others, to fiction writing. These 
are clearly identified on units of wrok. 

Impact 

At the end of academic year, children will be assessed to be: WTS, EXS, GDS. This judgement is supported using our bespoke 
‘Writing Assessment Grids’ which have been developed to help assess children’s writing against the expected standard. To ensure 
consistency in judgements we actively monitor between classes which share a year group.  
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Mathematics 

Subject Leaders: Tania Macpherson and Emma Ratcliffe 

Intent 

At Tinsley Meadows we recognise that Mathematics is a creative and highly inter-connected discipline that has been developed over 
centuries. It is essential to everyday life: critical to science, technology and engineering, and necessary for financial literacy and most 
forms of employment. We are committed to ensuring a high-quality mathematics education is provided for all of our children which 
lays the foundations for understanding the world, the ability to reason mathematically, an appreciation of the beauty and power of 
mathematics, and a sense of enjoyment and curiosity about the subject. 
 
The National Curriculum for Maths aims to ensure that all children: 

 Become fluent in the fundamentals of Mathematics including through varied and frequent practice with increasingly complex 
problems over time, so that pupils develop conceptual understanding and the ability to recall and apply knowledge rapidly and 
accurately. 

 Are able to reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and 
developing an argument, justification or proof using mathematical language 

 Can solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing 
sophistication, including breaking down problems into a series of simpler steps and persevering in seeking solutions 

Implementation 

At Tinsley Meadows, our maths teaching is based on the national curriculum, which is then personalised to meet the needs of our 
learners through the use of White Rose Maths. Teachers ensure that well sequenced objectives are planned to ensure pace and 
progression within skills and concepts throughout school.     

In the Early Years Foundation Stage (EYFS), we relate the mathematical aspects of the children's work to the Development Matters 

statements and the Early Learning Goals (ELG), as set out in the EYFS profile document. Mathematics development involves 
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providing children with opportunities to practise and improve their skills in counting numbers; calculating simple addition 

and subtraction problems and to describe shapes, spaces, and measures. We continually observe and assess children against 

these areas using their age-related objectives then plan the next steps in their mathematical development through a topic-based 

curriculum. There are opportunities for children to encounter maths throughout the EYFS (both inside and outside) with both 

planned activities and the self-selection of easily accessible quality maths resources. Whenever possible children’s interests are used 

to support delivering the mathematics curriculum. Throughout Reception teachers aim to draw the elements of a daily 

mathematics lesson together so that, by the time children move into Year 1, they are familiar with a structured lesson/activity. These 

plans created in the style of White Rose by members of the EYFS team.  

 

The content and principles underpinning the Mathematics curriculum at Tinsley Meadows reflect those found in high -performing 

education systems internationally, particularly those of east and south-east Asian countries such as Singapore, Japan, South 

Korea and China. These principles and features characterise this approach and convey how our curriculum is implemented:  

 Teachers reinforce an expectation that all children are capable of achieving high standards in Mathematics.  
 The large majority of children progress through the curriculum content at the same pace. 

Differentiation is achieved by emphasising deep knowledge and through individual support and intervention.  

 Teaching is underpinned by methodical curriculum design and supported by carefully crafted lessons and resources to 
foster deep conceptual and procedural knowledge. 

 Practice and consolidation play a central role. Carefully designed variation within this builds fluency and understanding 
of underlying mathematical concepts. 

 Maths Mobs sessions throughout the week ensure concepts and skills are revisited on an on-going basis to further 
develop fluency and help our pupils commit key facts to their long term memory.  

 Teachers use precise questioning in class to test conceptual and procedural knowledge and assess children regularly to 
identify those requiring intervention, so that all children keep up. 

To ensure whole school consistency, progression and sound teacher subject knowledge, we use the White Rose Maths scheme 
and further supplement the teaching and learning with resources from Inspire, Classroom Secrets, iSeeMaths and the NCETM 
(National Centre for the Excellence of the Teaching of Mathematics). The school is also engaged on an on-going basis with the 
DFE funded Maths Hubs programme which continues to ensure that staff at all levels understand the pedagogy of the approach.  
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In line with the mastery approach, we follow the mastery 6-part-lesson-structure model across both KS1 and KS2. Lessons 
begin with ‘Review and Do’ where a review of prior learning on the concept taught takes place and key vocabulary is 
reviewed/introduced for the concept. A ‘Hook’ is then introduced, which is a question that all children can  access and discuss 
with their Kagan partners to stimulate their thinking about the concept and learning that will take place in the lesson. ‘Initial 
Practice’ then takes place, which involves teaching through the children’s work or looking at a worked example with the children 
(miming or another technique can be used here). The session then moves onto ‘Refining of the Technique’ which is a mixture 
of teacher taught and child-led discussion where ping-pong style activities take place. Here children will use their concrete 
resources and pictorial representations to develop their fluency and understanding while drawing on and making connections 
with prior learning. ‘Practice’ then takes place where children complete independent tasks (variation). Learning is monitored 
closely and children are moved on to differentiated, deepening tasks where appropriate. Finally a ‘Review’ briefly summarises 
the learning that has taken place and children will have the opportunity to demonstrate progress made.   

Mathematical topics are taught in sequential, progressive blocks, to enable the achievement of ‘mastery’ over time. Each lesson 
phase provides the means to achieve greater depth, with more able children being offered rich and sophisticated problems, as 
well as exploratory, investigative tasks, within the lesson as appropriate.  

Impact 

 
The school has a supportive ethos and our approaches support the children in developing their collaborative and independent 
skills, as well as empathy and the need to recognise the achievement of others. Children can underperform in Mathematics 
because they think they can’t do it or are not naturally good at it; however, our curriculum addresses these preconceptions by 
ensuring that all children experience challenge and success in Mathematics by developing a growth mindset. Regular and 
ongoing assessment informs teaching, as well as intervention, to support and enable the success of each child. These factors 
ensure that we are able to maintain high standards, with achievement at the end of KS2 well above the national average and a 
good proportion of children demonstrating greater depth.  
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Religious Education 

Subject Leaders: Jen Bristow and Neelam Sultana 

Intent 

Our belief is that, using an enquiry-based model well, children’s critical thinking skills can be developed, their motivation to learn 

increased and their knowledge and understanding of and empathy with people and their beliefs, religious or otherwise, will be 

enhanced. This approach takes very seriously the philosophy that children are free to make their own choices and decisions 

concerning religion and belief.  Our approach to teaching RE does not try to persuade but rather to inform and develop the skills with 

which evaluation can take place. 

Implementation 

We aim to ensure depth and a progression of accurate subject knowledge; in order to do this we ensure that there is detailed planning 

for each year group building on prior learning. We use as a basis Discovery RE which advocates an enquiry model (recommended 

by Ofsted in “Religious education: realising the potential”, 2013) with a 4-step approach as the basis for implementation. Every unit 

(enquiry) is based around a key question. The key question for the enquiry is such that it demands an answer that weighs up 

‘evidence’ (subject knowledge) and reaches a conclusion based on this. This necessitates children using their subject knowledge 

and applying it to the enquiry question, rather than this knowledge being an end in itself. Discovery RE focuses on critical thinking 

skills, on personal reflection into the child’s own thoughts and feelings, on growing subject knowledge and nurturing spiritual 

development. 

The children start from their own experience to ensure understanding of the concept being studied then move into investigating that 

concept in depth from the point of view of the chosen religion. This continues over three lessons of investigation and discussion 

throughout Step 2, which embeds subject knowledge. These lessons not only support the children with embedding their RE 

knowledge, but also contribute to their oracy and critical thinking skills. Exposure to and analysis of religious texts can also enhance 

their reading, comprehension and inference skills. In Step 3, they complete an assessment activity to evaluate the question again in 

light of their new knowledge, and have further opportunities to embed their own reflections on the learning in Step 4. 
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Impact 

Assessment in Discovery RE is both formative and summative. Clear over-arching learning objectives and the key- coloured boxes 

within the planning allow the teacher to be mindful of the assessment elements within that step that can formatively help them pitch 

and plan subsequent lessons, and also the content which can contribute to the overall summative assessment completed in Step 3 

and when the unit is completed. The three colour-coded aspects are: Green: personal resonance with or reflection on the subject 

content in relation to the enquiry question; Blue: knowledge and understanding of the subject content in relation to the enquiry 

question;Red: evaluation/critical thinking in relation to the enquiry question. 
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Science 

Subject Leaders: Chloe Dalton and Rivka Bidwell 

Intent 

The science curriculum at Tinsley Meadows provides children with a coherent, substantive knowledge of the scientific disciplines of 

biology, chemistry and physics that provides pupils with:  

-a secure, deep understanding of the nature, processes and principles of science through clear instruction and deliberate practice.  

-an ability to apply long-term knowledge to make predictions and connections between disciplines and recognise the uses and 

implications of science in the wider world.  

-Gradual understanding and reinforcement of concepts in biology, chemistry and physics 

It also intends to embed core disciplinary knowledge, and the ability to systematically approach challenging, scientifically-

valid questions through identifying opportunities for the following in each unit:  

Comparative and 
Fair Testing 

Identifying, 
Classifying and 
Grouping 

Observations Over 
Time 

Pattern Seeking Research using 
Secondary Sources 

 

Our aim is to generate excitement for science in all our pupils that inspires a curiosity about natural phenomena and the world around 

them. 

Implementation   

At Tinsley Meadows Science topics are taught within each year group in accordance with the National Curriculum. 

 Topics are blocked to allow children to focus on developing their knowledge and skills, studying each topic in depth. 
 Every year group will build upon the learning from prior year groups therefore developing depth of understanding and progression of skills. 
 Teachers promote enjoyment and foster interest of the scientific disciplines: Biology, Chemistry and Physics. 
 Children explore, question, predict, plan, carry out investigations and observations as well as conclude their findings. 
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 Children present their findings and learning using science specific language, observations and diagrams. 
 In order to support children in their ability to ‘know more and remember more’ there are regular opportunities to review the learning which 

has taken place in previous topics as well as previous lessons. 
 At the start of each topic children will review previous learning and will have the opportunity to share what they already know about a 

current topic. 
 Children are given a knowledge organiser at the start of each topic which details some key Science Curriculum Statement information, 

dates and vocabulary. This is not used as part of an assessment, but to support children with their acquisition of knowledge and is used 
as a reference document. 

 Effective use of education visits and visitors are planned, to enrich and enhance the pupil’s learning experiences within the Science 
curriculum. 

 Teachers use highly effective assessment for learning in each lesson to ensure misconceptions are highlighted and addressed. 
 Effective modelling by teachers ensures that children are able to achieve their learning intention, with misconceptions addressed within it. 
 Through using a range of assessment tools, differentiation is facilitated by teachers, to ensure that each pupil can access the Science 

curriculum. 
 Common misconceptions are outlined in planning so that teachers know to address these. 
 Our Assessment Tracker allows us to use data to inform future practice. 

 
Impact   
 

Our Science Curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up with 

the curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our curriculum through 

the following methods:   

▪ A reflection on standards achieved against the planned outcomes  

▪ Tracking of knowledge in pre and post learning quizzes  

▪ Pupil discussions about their learning  with each other and staff 

Our science curriculum is also planned in a way which promotes the cultural capital of all our children. We enhance our curriculum, 

especially for the most disadvantaged, by organising guest speakers (STEM), organising Science weeks which focus on the wider 

world and promote careers in science. We also provide additional opportunities such as farm visits and work in the woodlands. 
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Geography 

Subject Leader: Rebecca Inman  

Intent 

We use the National curriculum to identify the key knowledge and skills required to be successful in geography. Teaching should 

encourage curiosity and ensure pupils have a good knowledge about diverse places, people, resources and natural and human 

environments, together with a deep understanding of the Earth’s key physical and human processes. As pupils progress, their growing 

knowledge about the world should help them to deepen their understanding of the interaction between physical and human processes, 

and of the formation and use of landscapes and environments. 

The national curriculum for geography aims to ensure that all pupils: 

 Develop contextual knowledge of the location of globally significant places – both terrestrial and marine – including their 
defining physical and human characteristics and how these provide a geographical context for understanding the actions of 
processes 

 Understand the processes that give rise to key physical and human geographical features of the world, how these are 
interdependent and how they bring about spatial variation and change over time are competent in the geographical skills 
needed to: 

 Collect, analyse and communicate with a range of data gathered through experiences of fieldwork that deepen their 
understanding of geographical processes 

 Interpret a range of sources of geographical information, including maps, diagrams, globes, aerial photographs and 
Geographical Information Systems (GIS) 

 Communicate geographical information in a variety of ways, including through maps, numerical and quantitative skills and 
writing at length. 
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Implementation 

Geography at Tinsley Meadows is taught in blocks throughout the year, so that children can achieve depth in their learning. Senior 
leaders have identified the key concepts, substantive knowledge and disciplinary skills in each blocked topic and consideration has 
been given to ensure progression across topics throughout each year group across the school. At the beginning of each topic, children 
are able to convey what they know already which informs the programme of study and also ensures that lessons are relevant and 
take account of children’s different starting points. Consideration is given to how greater depth will be taught, learnt and demonstrated 
within each lesson, as well as how learners will be supported in line with the school’s commitment to inclusion. The local area is fully 
utilised to achieve the desired outcomes, with extensive opportunities for learning outside the classroom embedded in practice. 
Overall progression documents ensure that knowledge, concepts and skills are well sequenced and developed. 

Impact    

Our Geography Curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up 

with the curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our curriculum 

through the following methods:   

  A reflection on standards achieved against the planned outcomes   

 Tracking of gains in each quiz;    

  Pupil discussions about their learning;      

Our geography curriculum is also planned in a way which promotes the cultural capital of all our children. We enhance our 

curriculum especially for the most disadvantaged by organising fieldwork opportunities, guest speakers and keeping up to date with 

current local and worldwide events that happen at the current time 
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History 

Subject Leader: Henry Anderson 

INTENT 
In line with the National Curriculum we want our pupils to gain a coherent knowledge and understanding of Britain’s past and that of 

the wider world. We want our history curriculum to inspire pupils’ curiosity to know more about the past. Teaching should equip pupils 

to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps 

pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between 

different groups, as well as their own identity and the challenges of their time. 

The national curriculum for history aims to ensure that all pupils: 

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present 
day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 

 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion 
and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind 

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and 
‘peasantry’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, 
and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own 
structured accounts, including written narratives and analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern 
how and why contrasting arguments and interpretations of the past have been constructed 

 We aim that pupils gain historical perspective by placing their growing knowledge into different contexts, understanding the 
connections between local, regional, national and international history; between cultural, economic, military, political, religious 
and social history; and between short- and long-term timescales. 
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Implementation 

We plan for History using the National Curriculum objectives to ensure a robust and thorough approach. We also use overall 
progression documents in order to ensure the correct sequencing of skills, concepts and knowledge throughout our history curriculum. 
Careful consideration is given to the development of both first and second order concepts. The children are taught about how 
substantive knowledge has been built up by historians using disciplinary methods. Before each new unit of work is introduced teachers 
produce a knowledge organiser that is shared with pupils to help them make links to knowledge that has been taught before and 
ensure a sequential approach to the teaching of technical vocabulary. We are careful to ensure that children are not being asked to 
make premature historical judgements but instead are led more to comment, as they mature, on what historians believe and have 
found out. 

We ensure pupils experience many educational visits to ensure rich first hand experiences including: Eden Camp, The Yorkshire 
Museum, National Coal Mining Museum, Museum of Crime and Punishment, The Jorvick Centre, Conisbrough Castle, Cartwright 
Museum, Western Park Museum, Emergency Service Museum, Creswell Crags and many others. 

Impact 

Our History Curriculum is high quality, well sequenced and planned to demonstrate progression. We believe that if children are 

keeping up with the curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our 

curriculum through the following methods:    

 ▪ A reflection on standards achieved against the planned outcomes   

 ▪ Low stakes quizzes    

 ▪ Pupil’s books  

 ▪ Pupil discussions about their learning 

 Gains in post unit quizzes 

 

Our history curriculum is also planned in a way which promotes the cultural capital of all our children. We enhance our curriculum, 

especially for the most disadvantaged, by organising guest speakers and visitors and organising History days which focus on key 

historical events.  We also provide additional opportunities such as school trips to enrich pupil’s understanding and provide context 

through first-hand experiences.   
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PSHE  

Subject Leaders: Farhit Rasab and Katie Robinson 

Intent               
                                                                                                                                                    

Our intention is that when children leave Tinsley Meadows they will do so with the knowledge, understanding and emotions to be 
able to play an active, positive and successful role in today’s diverse society. We want our children to have high aspirations, a belief 
in themselves and realise that anything is possible if they put their mind to it. In an ever–changing world, it is important that they are 
aware, to an appropriate level, of different factors which will affect their world and that they learn how to deal with these so that they 
have good mental health and well-being. 
  
Our PSHE curriculum develops learning and results in the acquisition of knowledge and skills which will enable children to access 
the wider curriculum and prepare them to be a global citizen now and in their future roles within a global community. It promotes the 
spiritual, moral, cultural, mental and physical development of pupils, preparing them for the opportunities, responsibilities and 
experiences for later life. Our Relationships and Sex Education enables our children to learn how to be safe, and to understand and 
develop healthy relationships, both now and in their future lives. 
 
Implementation        
 
EYFS - In the Foundation Stage, PSHE and citizenship is taught as an integral part of topic work and is embedded throughout the 
curriculum. The objectives taught are the Personal, Social and Emotional Development statements from ‘Development Matters in the 
EYFS’ and the PSED Early Learning Goals. Reception also uses the Jigsaw Scheme of Work materials. 
  
Key Stage 1 and Key Stage 2 - At Key Stage 1 and 2, PSHE is taught through a clear and comprehensive scheme of work in line 
with the National Curriculum. We ensure we cover the Health and Well-Being, Relationships and Living in the Wider World Learning 
Opportunities set out in the PSHE Association’s Programme of Study, which comprehensively cover the statutory Health Education 
and Relationships Education guidance.  
  
Pupils are taught PSHE using ‘Jigsaw’ which is a spiral, progressive scheme of work, covering all of the above and 'aims to prepare 
children for life, helping them to know and value who they are and understand how they relate to other people in this ever-changing 
world’. There is a strong emphasis on emotional Literacy, building resilience and nurturing mental and physical health. It includes 
mindfulness to allow children to advance their emotional awareness, concentration and focus. 
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At Tinsley Meadows, in addition to Relationships Education, we also teach aspects of Sex Education that is covered in our Science 
Curriculum. Alongside this we teach about different kinds of relationships, including same sex relationships because it is important 
that our children should have an understanding of the full diversity of the world they live in and be prepared for life in modern Britain. 
The Sex Education aspects of PSHE are also taught through the ‘Jigsaw’ scheme 
  
PSHE is taught through Jigsaw’s six half termly themes with each year group studying the same unit at the same time (at their own 
level): 
Autumn 1: Being Me in My World 
Autumn 2: Differences (including anti-bullying) 
Spring 1: Dreams and Goals 
Spring 2: Healthy Me 
Summer 1: Relationships 
Summer 2: Changing Me (including Sex Education) 
  
It also identifies links to British Values, and SMSC and is taught in such a way as to reflect the overall aims, values, and ethos of the 
school. 
  
Impact 

By the time our children leave our school they will: 
 be able to approach a range of real life situations and apply their skills and attributes to help navigate themselves through modern 

life 
 be on their way to becoming healthy, open minded, respectful, socially and morally responsible, active members of society 
 appreciate difference and diversity 
 recognise and apply the British Values of democracy, tolerance, mutual respect, rule of law and Liberty 
 be  able to understand and manage their emotions 
 be able to look after their mental health and well-being 
 be able to develop positive, healthy relationship with their peers both now and in the future. 
 understand the physical aspects involved in RSE at an age appropriate level 
 have respect for themselves and others. 
 have a positive self esteem 
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Computing 

Subject Leaders: Emily Cartwright and Esther Bloomer 

Intent 

All pupils at Tinsley Meadows have the right to have rich, deep learning experiences that balance all the aspects of computing. With 

technology playing such a significant role in society today, we believe ‘Computational thinking’ is a skill children must be taught if 

they are to be able to participate effectively and safely in this digital world. A high-quality computing education equips pupils to use 

creativity to understand and change the world. Computing has deep links with mathematics, science, and design and technology, 

and provides insights into both natural and artificial systems. At Tinsley Meadows, we teach a curriculum that enables children to 

become effective users of technology who can:   

 Understand and apply the essential principles and concepts of Computer Science, including logic, algorithms and 
data representation.   

 Analyse problems in computational terms, and have repeated practical experience of writing computer programs in order to solve 
such problems;   

 Evaluate and apply information technology analytically to solve problems;   

 Communicate ideas well by utilising appliances and devices throughout all areas of the curriculum. 

Internet Safety  

Tinsley Meadows takes internet safety extremely seriously. We have an E- Safety Policy that provides guidance for teachers and 

children about how to use the internet safely. Our Computing and PSHE lessons in school enable children to learn the safe use of 

technology and the internet, allowing them to think about how they can keep themselves and others safe, being mindful of how their 

behaviour, words and actions can affect others.  
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Implementation  

Our scheme of work for Computing is adapted from the ‘Teach Computing’ Curriculum and covers all aspects of the National 
Curriculum. This scheme was chosen as it has been created by subject experts and based on the latest pedagogical research. It 
provides an innovative progression framework where computing content (concepts, knowledge, skills and objectives) has been 
organised into interconnected networks called learning graphs. 
  
The curriculum aims to equip young people with the knowledge, skills and understanding they need to thrive in the digital world of 
today and the future. The curriculum is broken down into 3 strands: computer science, information technology and digital literacy, 
with the aims of the curriculum reflecting this distinction. 
  
The national curriculum for computing aims to ensure all pupils: 
 

 can understand and apply the fundamental principles and concepts of computer science, including abstraction, logic, algorithms 
and data representation (Computer science) 

 can analyse problems in computational terms, and have repeated practical experience of writing computer programs in order to 
solve such problems (Computer science) 

 can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve problems (Information 
technology) 

 are responsible, competent, confident and creative users of information and communication technology. (Digital literacy 
 

Impact 

Our Computing curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up 

with the curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our curriculum 

through the following methods:    

 A reflection on standards achieved against the planned outcomes    

 Children can understand and apply the fundamental principles and concepts of computer science, including abstraction, 
logic, algorithms and data representation.  
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 Children can analyse problems in computational terms and have repeated practical experience of writing computer programs in 
order to solve such problems.  

 Children can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve problems.  

 Children are responsible, competent, confident and creative users of information and communication technology.    

 Tracking of gains in each quiz.  

 Pupil discussions about their learning.    

Our Computing curriculum is planned in a way which promotes the cultural capital of all our children. We do this by providing 

additional opportunities for children to apply these skills in their local environments, including digital photography and art.  
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Modern Foreign Languages 

Subject Leader: Tania Macpherson 

Intent 

We believe that learning a modern foreign language is a vital part of children’s learning, which helps to prepare children for their 

secondary education. Learning a language has an important role to play in the preparation of our children’s futures, as it he lps to 

develop confidence and raise cultural understanding and deepens their curiosity about the world around them. All children are 

provided with opportunities to explore French as a Modern Foreign Language through the skills of Speaking, Listening, Reading and 

Writing, whilst meeting the requirements of the National Curriculum. 

Implementation 

We follow the ilanguages curriculum through which pupils are taught French in the following ways: 

Pupils are taught to: 

 listen attentively to spoken language and show understanding by joining in and responding 

 explore the patterns and sounds of language through songs and rhymes and link the spelling, sound and meaning of words 

 engage in conversations; ask and answer questions; express opinions and respond to those of others; seek clarification and 

help 

 speak in sentences, using familiar vocabulary, phrases and basic language structures 

 develop accurate pronunciation and intonation so that others understand when they are reading aloud or using familiar 

words and phrases 

 present ideas and information orally to a range of audiences 

 read carefully and show understanding of words, phrases and simple writing 

 appreciate stories, songs, poems and rhymes in the language 

 broaden their vocabulary and develop their ability to understand new words that are introduced into familiar written material, 

including through using a dictionary 

 write phrases from memory, and adapt these to create new sentences, to express ideas clearly 

 describe people, places, things and actions orally and in writing 
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 understand basic grammar appropriate to the language being studied, including: feminine, masculine forms and the 

conjugation of high-frequency verbs; key features and patterns of the language; how to apply these, for instance, to build 

sentences; and how these differ from or are similar to English. 

Impact 

Our MFL curriculum ensures that children develop their knowledge of where different languages, including the range of home 
languages spoken by the families of the school, as well as French, are spoken in the world. Varied learning experiences, also ensure 
that languages are celebrated throughout the school community whilst providing a context for language learning and develop the 
children’s understanding of different cultures. This ties in with other curriculum areas including PHSCE, RE, History and Geography. 
The children are assessed continually throughout the year, with the teacher giving feedback through marking and verbal feedback. 
This process is supported by the end of KS2 statements in the National Curriculum 2014. Parents receive assessment information 
regarding MFL in yearly reports. 
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Music 

Subject Leader: Ellie Cosgrove 

Intent  

We aim to provide a vibrant musical experience for all children. We provide opportunities for all children to create, play, perform and 

enjoy music, to develop the skills, to appreciate a wide variety of musical forms, and to begin to make judgements about the quality 

of music. Through our music curriculum pupils will: Gain enjoyment, self-confidence and a sense of achievement through musical 

activities; be aware of, understand and respond appropriately to the rich variety of sounds in their environment and particularly to 

those organised arrangements of sounds called music; acquire musical skills and understanding of musical concepts through primarily 

active listening then performing and composing. They will also develop their capacity to express ideas and feelings through the 

medium of sound. Extra-curricular clubs such as our school choir and instrumental lessons enhance the curriculum on offer.  

Implementation 

At Tinsley Meadows we deliver a clear and comprehensive scheme of work in line with the National Curriculum through Charanga. 

Charanga is a scheme of work which offers a topic-based approach to support children’s learning in music. A steady progression 

plan has been built into Charanga, both within each year and from one year to the next, ensuring consistent musical development. 

By using Charanga as the basis of a scheme of work, we can ensure that we are fulfilling the aims for musical learning stated in the 

National Curriculum. Charanga includes many examples of music styles and genres from different times and places. These are 

explored through the language of music via active listening, performing and composing activities, which enable understanding of the 

context and genre. Throughout the scheme, children are actively involved in using and developing their singing voices, using body 

percussion and whole-body actions, and learning to handle and play classroom instruments effectively to create and express their 

own and others’ music. Through a range of whole class, group and individual activities, children have opportunities to explore sounds, 

listen actively, compose and perform. skill and given chance for collaboration through composition. During music lessons children 

will be given opportunities to learn music specific vocabulary in a meaningful context. During the lesson children will be given 

opportunities to apply skill and given chance for collaboration through composition 
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Impact 

All pupils will benefit from a high-quality music education which engages and inspires them to develop a love of music and their 

talent as musicians. It will increase their self confidence, creativity and sense of achievement. As pupils progress, they will develop 

a growing musical vocabulary that allows them to critically engage with music. Teaching and learning of music is a reflective 

process for the children as they are given the opportunities to assess themselves and their peers. The children also celebrate their 

success and skills with their peers and wider audiences. We assess through teacher assessment and pictures and video evidence 

which captures each child’s progress throughout the year. 
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Art  

Subject Leaders: Barbora Zalesnakova and Rebecca Inman 

Intent 

Art is a highly creative subject. We want to engage, inspire and challenge all pupils, equipping them with the knowledge and skills to 
experiment, invent and create their own works of art, craft and design. As pupils progress, they should be able to think critically and 
develop a more rigorous understanding of art and design. They should also know how art and design both reflect and shape our 
history, and contribute to the culture, creativity and wealth of our nation. 

We aim to deliver the National Curriculum aims for art and design aims to ensure that all our pupils: 

 produce creative work, exploring their ideas and recording their experiences 
 become proficient in drawing, painting, sculpture and other art, craft and design techniques 
 evaluate and analyse creative works using the language of art, craft and design 
 know about great artists, craft makers and designers, and understand the historical and cultural development of their  art forms. 

 
 Implementation 

We plan for Art using the National Curriculum objectives to ensure a robust and thorough approach. Since Art utilises many complex 
skills we use a skills document to ensure progression through each knowledge block. We also allocate an artist study to each unit of 
work to help develop pupils understanding of the history of fine art and to give them a solid base to develop their work from. We 
display art throughout school to encourage children to appreciate each others work.  
 

Impact 

Our Art Curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up with the 

curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our curriculum through the 

following methods: 

 • A reflection on standards achieved against the planned outcomes 
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; • A scrutiny of learning through regular reviews in order to check for progression across the school;  

• Pupil discussions about their learning; which includes discussion of their thoughts, ideas, processing and evaluations of work 
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Physical Education 

Subject Leaders: Helen Still and Esther Bloomer 

Intent  

Tinsley Meadows believes that Physical Education (PE), experienced in a safe and supportive environment, is essential to ensure 

children attain optimum physical and emotional development and good health. We intend to deliver high-quality teaching and learning 

opportunities that inspire all children to succeed in physical education and in developing life skills. We also aim to teach children skills 

to keep them safe such as being able to swim.  We also want to teach children how to cooperate and collaborate with others as part 

of an effective team, understanding fairness and equity of play to embed life-long values. Our curriculum aims to improve the wellbeing 

and fitness of all children at Tinsley Meadows, not only through the sporting skills taught, but through the underpinning values and 

disciplines PE promotes. We enhance this experience by being part of the ARCHES programme which gives us access to quality 

coaches and competitions with other schools. We also have a wide range of after school clubs. 

Implementation 

At Tinsley Meadows, we follow the Get Set 4 PE scheme to teach PE across school. This scheme ensures that children are given a 

wealth of opportunities to develop their physical movement skills as well as achieving whole child objectives. In Nursery children 

begin to develop the foundations of movement through accessing the Physical Development strand of Development Matters. This is 

taught discretely within the continuous provision throughout the day and through some focus activities. This continues into Reception 

where children begin formal PE sessions and use the Get Set 4 PE plans. They also continue to develop these skills within their 

continuous provision. In KS1 and KS2 children have at least 2 hours of quality PE sessions a week following the prescribed Get Set 

4 PE plans.  

In a PE session you will see:  

 Consistency in routines including an introduction and warm up, skill development and a plenary  

 Collaboration and opportunity for partner discussion 

  Opportunities for children to work independently and together 

  Opportunity for children to perform and feedback  Subject specific vocabulary that builds on previous learning/year groups 



Curriculum matters, as it defines the knowledge and experiences that learners will receive beyond their home environment (Research for Ofsted EIF, 2019) 

  Progression in equipment used with year groups 

Impact 

Our curriculum is designed so that children are taught a variety of activities throughout their key stage and there is a progression 

journey through all of these. Each area of PE also has a progression ladder which shows progression from EYFS to Year 6. Children 

also deepen their understanding of PE, year on year, by being introduced to specific vocabulary which is also mapped on a vocabulary 

pyramid for each area. Children have the opportunity to take part in extra-curricular activities and demonstrate their new skills in intra 

and inter sports competitions. All children also have the opportunity in the summer term to take part in a sports day. Our overall aim 

is that children will become confident within the different strands of PE and show resilience when tackling new skills 
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Design and Technology 

Subject Leader: Barbora Zalesnakova and Rebecca Inman 

Intent 

 The DT curriculum at Tinsley Meadows provides children with a relevant, coherent, progressive knowledge of the design process 

and an appreciation of the work of a range of craftspeople. It focuses on the following areas: 

 Investigate , disassemble and  evaluate  

How have materials and components been used? How has the product been made? Why has it been made this way? What are the 

different parts of a product called and what does each do? How does the way a product works relate to its intended purpose?  

 Focused practical task  

How can materials, structures and techniques be tested? How can materials and structures be joined? Where might materials and 

structures fail?   

 Design and make, evaluate  

How will ideas be explored, developed, communicated and modelled in a variety of ways? How will a product be made; what 

materials, equipment and processes will be used? What alternatives are there, if initial attempts fail? How well did the product work? 

What were the strengths and areas for development? How well did the final product relate to its intended purpose?  

Our curriculum is design to embed core disciplinary knowledge, and the ability to approach challenging, design questions  

 Marking out and cutting skills  

 Fixing and joining skills  

 Mechanical and control skills  

 Finishing skills, including food hygiene  

 Related language skills  
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Implementation    

Design Technology at Tinsley Meadow, is taught, generally, in alternate half-terms and is cross curricular.  In EYFS it is taught through 

the EYFS framework through focused modelling and daily provision activities.    

In Year One to Six teachers plan for the following: 

▪ A cycle of lessons for each subject, which carefully plans for progression and depth.    

▪ Children sketches and drawings should show the build-up of knowledge and skills needed to create a purposeful product.    

▪ Children will be given the opportunity in each lesson to evaluate an aspect of their learning.   .      

▪ A means to display and celebrate the pupils’ design and technology work in their class. 

Impact 

Our Design and Technology Curriculum is high quality, well thought out and is planned to demonstrate progression year on year, 

giving pupils the skills and knowledge and vocabulary that they need to move forward in their learning, alongside opportunities to 

apply their knowledge to different situations.  If children are keeping up with the curriculum, they are deemed to be making good or 

better progress. In addition, we measure the impact of our curriculum through the following methods:      

 Pupil discussions about their learning; which includes discussion of their thoughts, ideas, processing and evaluations of work.   

 A reflection on standards achieved against the planned outcomes;     

 Displays of work throughout school 

Our Design and Technology curriculum is also planned in a way which promotes the cultural capital of all our children. We enhance 

our curriculum especially for the most disadvantaged by organising school trips, promoting careers with design and engineering, and 

focusing on how DT can be used in the wider world.  

 


